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FOREWARD

In March, 1969, Dr. Dale Parnell, Oregon State Superintendent
of Public Instruction, asked the Teacher Standards and Practices
Commission to assume leadership for the development of a state plan
for educational personnel development. The purpose of the proposed
plan was to improve the quality of education for Oregon's children
through the improved selection, education, and performance of
teachers and other educational personnel. Dr. Parnell suggested
that the plan deal with the following areas: selection and recruit-

ment, pre-service education, in-service training, certification, and
staffing patterns.

During the first year of planning, the Commission worked primarily
through Topic Advisory Committees in each of the five areas noted.
These Committees of approximately ten members each included teachers,
administrators, college personnel, representatives of professional
associations, students, and others. On the basis of the efforts by
each Committee, the Master Plan Committee of the Commission drafted
an Interim Report which was modified and accepted by the Commission

as a working paper on July 15, 1970. Over a thousand copies of this
report were circulated to educators throughout Oregon.

Several respondents to the Interim Report indicated that wany
of the recommendations made were standard practice in many of Gregon's
teacher education institutions. In order to ascertain the "state of
the art" and to direct attention to those practices, the Commission
contracted with Teaching Research of the Uregon State System of
Higher Education. The contract called for Teaching Research to study
document and present identified materials and programs as related to
the development of a set of teacher education program descriptions.

" The Commission anticipates that the report will provide a portion i
of the rational and base-line information for projecting objectives §
and priorities for a plan. Additional benefits of the study include: :
the sharing of program elements, the directing of attention to those
areas that may improve teacher preparation programs; demonstrate the
cooperative effort among agencies and institutions interested in
teacher preparation; promoting the procurement of teacher education

grants; and the sharing of factual information relating to the areas
being studied.
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Chapter 1

Results of the Study in Perspective

The Teacher Standards and Practices Commission has been charged
with the task of establishing a Master Plan for Teacher Education in
the State of Oregon. The plan is expected to be the basis of new leg-
islation concerning teacher education in the next several years. The
Commission, an interesting coalition of public school teachers and
administrators as well as professors and deans from both public and
Provate teacher education institution, has an admittedly difficult
task.,

In the spring of 1971, the Teacher Stindards and Practices
Commission of the State of Oregon funded this study of exemplary
elements of teacher education programs operating in the state. In the
following chapters these parts, or elements, are reported as case pro-
files. The present chapter will discuss the collection of case pro-
files 1in the context of several new directions in teacher education.
It will also report the research methodology used in carrying out the
study. Teaching Research, a Division of the Oregon Higher Education
System conducted the study between April and July, 1971.

The initial substantive focus for this study was provided by the
Commission's Interim Report of the Master Plan for Teacher Education.
The report emphasized performance criteria, personalized teacher train-
ing, and joint responsibility between schools and universities for
planning and operating teacher training programs.

In preparing for the study, three other documents with similar
substantive foci were also examined for statements of new direction
in teacher education: The ComField Model For Elementary Teacher
Education, The "Certification Plan'' for the State of Washington and
"A Statement From the Deans and Directors of Teacher Education Re-
garding the TSPC Master Plan', which the Deans and Directors of
teacher education institutions in Oregon had prepared.

The ComField Model was one of nire theoretical models of teacher
education which were developed under a major U.S. 0ffice of Education
program. The model emphasizes competency~based teacher education
wheres competencies are described in terms of helping pupils learn.
The model is heavily data-dependent and features personalized teacher
training conducted extensively in school settings.

The State of Washington ''Certification Plan" has received con-
siderable national recognition for its new plans for certification
of teachers. The new plan requires that judgments about certifying
teachers be made collectively by public school teachers as well as
university professors. It also requires that the judgments be passed
on performance criteria.
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The Deans and Directors of Teacher Education reviewed the TSPC
Interim Report and issued a formal statement in response to it. Two
najor concerns of the Deans and Directors were: 1) the negative under-
iyving philosophy of the Interim Report, and 2) the matter of control
of ceacher education. While they were in agreement with many of the
Substantive positions taken by the TSPC Commission, they felt a study
identifying the "state of the art" would be helpful. This study was
conducted in response to the request for information.

From these four documents, seven common directions were identified,
although not all seven directions were found in all cases. Also, the
seven directions aren't exhaustive of all that is new in teacher educa-
tion; instead they represent a direction which is of interest to the
Teacher Standards and Practices Commiasion.

These seven directions are:

1. The design, development and implementation of the element
is accepted as mutual responsibility of institutions of
higher education (colleges and universities), school dis-
tricts and their communities and professional education
asgsociations.

2, Goals of the element are described in terms of objectives
and performance criteria. Performince criteria may be
stated in terms of knowledges, skilis or products of
teacher behavior.

3. The element provides for the personalization of learning.

4. The element 1s part of a program that leads to certification
based on performance measures other than merely grades in
courses or instructor recommendations.

5. The element requires the systematic collection of data about
student performance and program operation with the data being
used as the basis for refinement of operationms.

6. The element involves students in guided off-campus educa-
tional experiences prior to student-teaching and/or intern-
ship.

7. The element attempts to foster self-understanding as one
important outcome of its operation.

The results of the study are seen as being of value to the
Commission in several ways. By reporting the progress of exemplary
teacher education programs with regard to these directions, the
study provides a stare of the art with regard to these developments.
This in turn provides baseline data for studying future developments
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with regard to these themes as well as useful information for legis-~
lators, planners within the Oregon Board and around the state as well
as individual teacher training institutions. Finally, the study also
directs well deserved public attention toward an interesting selection
of exemplary programs.

SUMMARY OF FINDINGS

This section will summarize the case profiles in the context of
the seven new directions which served as the focus of the study. To
these seven directions were added descriptive statements. The seven
directions and their descriptors are as follows:

1. The design, develoment and implementation of the element
is accepted as the mutual responsibility of institution
higher education (colleges and universities), school
districts and their communities and prcfessional education
associations.

a. Decirions concerning the elements can be shown to be
mads jointly by representatives of the above agencies.

b. The element has an operationally defiuned planning or
advisory board or steering committe composed of re-
presentatives from the above agencies.

c. Specifically designated tasks within the element can
be shown to be the joint responsibility of several of
these agencies.

2. Goals of the element are described in terms of objectives
and performance criteria. Performance criteria description
may be stated {n terms of knowledges, skills, or products
of teacher behavior.

a. Personnel invclved in the activities of the element can
articulate the objectives and performance criteria
description of the goals.

b. Objective and performance criteria are documented and/or
can be identified by personnel within and outside of
the element operation, i.e., the goals are made public.

c. Activities within the element can be shown to focus
around the stated performance criteria, with emphasis
on particular knowledges, ekills and outcomes.
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The element provides for the personalization of learning.
a. Alternative learning experiences are provided.

b. There are multiple untry and exit-points for each learn-
ing experience, with emphasis on self-pacing for students
in the element.

c. Students share in making decisions relating to learning
goals and/or activities.

The element is part of a program that leads to certification
based on performance measures other than grades in couwrses
or instructor recommendations.

a. Performance assessment is based upon the demonstrated
ability to perform specified tasks in various situ-
ations. performance assessment serves as an important
m2asure that students have completed the program.

b. Certification is based on this performance assessment.

€. Pre-service and in-service teachers are assessed in
terms of accountability for pupil performance or non-
performance.

The element requires the systematic collection of data about
student performance and program operation with the data
being used as the basis for refinement of operations.

a. A mechanism or tool for the collection of data is
peing implemented.

b. Students and/or faculty are familiar with the structure
and content of feedback based on this data.

¢. Student and element accountability for performance or
non-performance or pupils, activities, etc. is refer-
enced to systematically collected data.

The element involved students in guided off-campus educa-
tional experiences prior to student-teaching and/or
internship.

a. Students are able to choose from numercus off-campus
educatonal experiences which are publically described
and identified.

b. Stated element personnel responsibilities include the
administrative arrangements for all off-campus involve-
ment of students.

c¢. Students can identify and describe the off-campus educa-
tional experiences in which they have participated prior
to their student teaching and/or internship.
4
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7. The element attempts to foster self-understanding as one
important outcome of its operation.

a. Students have developed self-monitoring of their respon-
sibilities within the element.

b. Students can conduct a self-oriented needs assessment
of their own social attitudes and social behavior.

c. Students can identify competency strengths and
weaknesses in their role as teachers, and recommend
activities to increase their strength.

One is struck by the scope of change in teacher education programs

across the state; every college has at least several creative new pro-
grams in evolution. At the same time it is hard to sense the precise
direction of this change. In a number of the programs studied , new
features are proclaimed amid some confusion as to what the program
should ultimately be like or how the program will get to be that way.
But most importantly, fundamental, important changes are taking place
within teacher education in Oregon and the state can take pride in
these new developments.

Mutual Responsibility for Guided Off-campus Experiences

l. The design, development and implementation of the element
is accepted as mutual responsibility of institutions of
higher education (colleges and Universities), school dis-

tricts and their communities and professional education
associations.

and

6. The element involves students in guided of f-campus
educational experiences prior to student-teaching
and/or internship.

The most dramatic and fundamental change reported in the case
profiles is the shift in responsibility and location of teacher train-
ing to the public school setting. The shift can be seen in terms of
new policy and advisory buards, new structural arrangements for

teacher training and several versions of the role of 2linical pro-
fessor.

In some cases, joint responsibility extends to the earliest phases
of planning. For example, the PSU Triple-T Project was essentially
a joint planning effort between Dr. David Willis of PSU, the Acting
Assistant Superintendent of the Portland Public Schools and a teacher
education specialist from the Oregon Board of Education.

v
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A greater number of projects share responsibility for operating
the program by mneans of a formal policy ur advisory board. The Uni-
versity of Oregon's Experimental Teacher Fellowship Program has an
advisory board make up of:

professors from school of education departments
representatives from public schools
representative from CASEA

Oregon Board of Education representative

WV N

The board 1s to evaluate and make recommendations in areas of con-
tent and order of the program, and the establishment and organization
of practicum facilities in the public schools, It also has a steering
committee that deals more directly with the model schools area in
Portland.

Whether these policy boards represent more than window dressing
is an open question. There is little evidence to suggest that they
are, in fact, instances of mutual responsibility between institutions
of higher education, school districts and their communities and pro-
fessional education associations.

In addition to joint responsibility for plamning policy, there
have been other structural arrangements for teacher training which go
beyond off-campus learning experience preceding student teaching. The
PSU Triple-T Project has parents and university professors working in
schools in a variety of roles although it isn't clear as to whether
this has brought about a structural change in teacher training. The
Portland Urban Teacher Education Projec: (PUTEP) and the University
of Oregon Teacher Corps Project have made structural changes, however.
Each trains teachers almost entirely in school (or corrections) setiings,
which 1s to say most the trainee's courses are taught there, he spends
more of his time there while in the training program, a number of staff
are based there, etc. The PUTEP project is school-based to the extent
that it has almost isolated itself from the universities it is associ-
ated with. The Southern Oregon Internship Projec . has established a
teacher education center in Eagle Point.

The Co-Operative Career Ladders Program at Roseburg represents a
different kind of structural change in that it is located in Umpqua
Community College. Judging from the considerable interest in using
community colleges as the physical setting for both pre-service and
in-service teacher training, the Roseburg project represents an
important pilot project for Oregon. Students in this program take
the first two years of pre-service teacher aducation at Umpqua

Community College before transferring to a four year college. At
Umpqua students may take two orientation courses in educatiéon.

7o
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Dne should also note the many institutional relationships which
some elements ave ectablished. The Experienced Teacher Fellowship
Program, for exa.p.e, has worked closely with:

The Tongue Point Job Corps Center
The High School Equivalency Program (HEP)
Upward Bound
The C?nter for the Advanced Study of Educational Administration
CASEA)
The Northwest Regional Instructional Materials Center for
Handicapped Children and Youth (SEIMC)

Other projects, particularly those in urban settings work closely
with R&D centers, like the Northwest Laboratory or Teaching Research,
when formal evaluation of the project is needed. These same projects
also have heavy involvement with community agencies.

Implications

One should analyze the pattern of achievement described above.
The small private colleges studied didn't share respousibility with
public schools to the extent of having formal policy cr advisory boards.
Nor did they display such in the way of structural changes supporting
teacher education. If this 1s in fact true, an¢ ¢ seems to be, one
should ask why. It might be that while small colleges are more f£lexible
with their resources internally, they are nore threatened with sharing
responsibility and resources with public schools. It might be, hovever,
that joint responsibility for planning and operating programs is a
function of the fact that most programs connected with larger teacher
training institutions were federally funded. An exploration of the
regular teacher training programs at these large institutions might
reveal that they are no more the joint responsibility of schools and
university than are the private colleges. The project at Adams High
School suggests that this isn't necessarily the case as do several
other projects studied (OSU-Strowbridge and OSU-Wood).

It should also be noted that small colleges are not lacking interest
in developing stronger links with public schools. Willamette University
identified this as a major concern of theirs. Yet to this point in time,
the links remain less strong than larger universities have forged.

This institution may do well to investigate the models of joint responsi-
bility found in the federally funded projects.

Even with policy boards, advisory boards, etc. field-centered teacher

education has created a frightful conglomeration of institutional re-
lationships. Duplication and waste are the unfortunate consequences
fer both public schools and universities. There is a need for coordi-
nav.on of efforta both within and across institutions. A new major
thrust within B.E.P.D. of the U.S. Office of Education, the training
center (or training complex) offers a mechanism for making this coor-
dination. However, help from the TSPC Commission as a "neutral”
agency 1is also needed.

7
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A third implication to be drawn from these findings has to do
with the variety of new structures where field-centered teacher
education is taking place. These structures present interesting
but challenging issues with respect to their legal status and
their certification status. Whether they receive state funds
directly or through participating institutions is another problem
the State of Oregon must soon deal with. Yet ore should not view
these new structures as a new set of bureaucratic headaches, but
instead, as opportunities to improve teacher education in a compre-
hensive manner.

A fourth implication is that as teacher training becomes in-
creasingly field-centered, the power of the school as a socializing
structure will increase. Joint responsibility for the improvement
of schools as well as the training of all teachers become almost
inevitable consequences of field-centered pre-service training.
This supposition is of major importance for the structure of
schools of education and the OBE as well.

Finally, the operation of clinical professors who are character-
ized by their extensive involvement in schools and their allegiance
to both schools and university should be noted. A perusal of the
case profiles brings out the variety of roles this person can play
in schools. Important for the consideration of joint responsibility
between institutions, however, is the constderation that this person,
rather than any joint policy board or university committee, depart-
ment etc. has become the new policy-maker. Several case profiles
suggest this 1is the case.

Performance Criteria and Performance Based Certification

2. Goals of the element are described in terms of objectives
and performance criteria. Performance criteria may be
stated in terms of knowledge, skills or products of tea-
cher behavior.

and

4. The element is part of a program that leads to certifica-
tion based on performance measures other than merely
grades in courses or instructor recommendations.

Practically all of the elements either had defined skills that
teachers needed to develop or help students gain information about
his guccess in developing certain skills. However, this does not
by any means imply that all used behavioral objectives or that
performances of teaching skills at a specified level of excellence
was required.

Several programs did require skill performance as part of the

element. The OCE element requires that students in its junior
block demonstrate certain compstencies and negotiate the setting
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and criteria by which these are demonstrated. In most cases this
second set of competencies must also be demonstrated as teaching
skills in classroom settings. Oregon State University (Strowbridge)
and Marylhurst have gimlar but less well developed programs.

The professional semester at Willamette University is modeling
the definition of its competencies after a program at the University
of Magsachusetts. This program is defined in terms of behavioral
objectives at the teacher knowledge and teacher skill level.

Other programs appear not to require that a certain teaching
8kill be developed to a stated degree of excellency; but instead,
emphasize giving data feedback to trainees about their skill de-~
velopment. This is the case at Linfield, in the PSU Triple-T
Project and in the University of Oregon Experienced Teacher
Fellowship Program.

Several programs have expressed considerable interest in con-
triving teacher competencies explicitly in terms of helping pupils
learn or becoming, instead of teacher skills or teacher knowledge
only. OCE has the most well developed effort to date in this
regard although the University of Oregon Teacher Corps Project has
a very comprehensive notion of teacher competencies as relating to
helping educational programs change (designed for locked-out and
de inquent youth).

Only the Teacher Corps project has defined teacher competencies
in terms of the educatonal enviromment it wishes to create, i.e.,

education eacher
environmen competencies|

In this next year, the Teacher Corps plans major efforts to make this
construct operational.

training
program

No project appears presently to be able to say that performance
assegsment of its graduates is based upon demonstrated ability to
perform specified tasks in various situations if this is construed to
mean that performance assessment serves as an important measure that
students have completed the program. Put another way, no program is
currently claiming that its graduates have certain explicitly stated
competencies.

It would thus probably be the case that no element could claim
its program leads to performance-based certification. More importantly
however two to four programs might be able to qualify as performance-
basaed programs (at a developing level) within a year, and several
others have expressed an interest in acquiring this posture.

9
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Implications

Several implications can be dravm from this discussion. If per-
formance based is to be successful, teacher training institutions will
need considerable lead time in order to be prepared. In particular
these institutions need to know whether, for example certification must
be based on demonstrated teacher competencies construed in terms of
helping pupils learn or if they can be stated in terms of teacher skills.
These differences have major implications for the operation of teacher
training institutions. In short, state guidelines need to be worked
out several years in advance of implementation.

Secondly, it is clear that teacher training institutions trying to
adopt competency-based formats are having a difficult time integrating
their programs beyond the single course or set of course level. The
kind of comprehensive planning and implementation called for when
operationalizing a competency-based program has not, in many cases,
been forthcoming.

Finally, attempts to define competencies, whether within the
state or nationally, suggest that this effort will probably be the
responsibility of each ingtitution. Heretofore, competencies defined
at any one institution have not been widely acceptable.

Personalization of Learning and Self-Understanding

3. The element provides for the personalization of learning.
and

7. The element attempts to foster self-understanding as one
important outcome of its operation.

Many of the elements studied provide students with some choice
as to what 1s to be learnad. 7This choice is framed in terms of a
contract (0SU-Strowbridge and OCE negotiables) or in terms of alterna-
tive assignments under the same general topic.

More difficult problems for elements to accormodate are dif-
ferences in learning rates and learning styles. No program made
provisions for students to learn a8 common body of information at
radically different rates. However, several programs are working
on this problem (OCE, Willumette, and OSU-Strowbridge). The latter
has set as a major goal: '"to ultimately establish a professional
program that is characterized by a multi-level curriculum which
would include all levels of instructional competency'.
program would not only ailow for variations in learning rates but
would also deal with a more fundamental problem: instructional
programs for teachers that have multiple entry and exit points.
OCE and Willamette, among others, seem to have a similar interest
although their plans are less well developed.

10
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The OCE element has made considerable progress in allowing
students to negotiate skill demonstration as well as the attainment
of knowledge level competence., Negotiable aspects of the OCE program
«llow for negotiation of the specific skill, the setting in which
it is demo strated and the criteria by which success in demonstrating
the skill is measured. In each case, however, the choices are some-~
what limited,

Heretofore, in this discussion, personalization of learning has
been analyzed in terms of alternative learning styles and rates, multi-
Ple entry and exit points and individual negotiation of what is to be
learned, etc. Another aspect of personalization 1s the extent to
which trainees, individually collectively, share with others in making
decisions ahout the program. While several programs have committees
which include trainees, etc., few programs are as democratically run
as the University of Oregon Teacher Corps Project and the PUTEP Project.
In the PUTEP project for example, trainees help in the selection of
next year's trainees and in making major decisions about curriculum,
program policy. As both project directors can testify, this sharing of
decision making is not without gizeable headaches.

Closely akin to personalization of learning is the issue of self-
understanding on the part of student teachers. Self-understanding
here refers understanding of self as a person; understanding of self
as a teacher and self-monitoring of one's teaching behavior.

The University of Oregon Early Entry program and the Co-operative
Career Ladders Program at Umpqua Community College are good
examples of programs which explicit’y seek to help young college
students explore themselves both as individuals and themselves as
teachers. The programs typically involve a seminar where educational
issues are discussed and a practical field experience where student
teachers tutor elementary school children.

Turning to the issue of developing in student teachers a sense
of themselves as teachers, the case profiles reveal an interesting
variety of assumption about how this is best accomplished. The
U. of O. Teacher Corps Projzct, for example, emphasizes the need for
student teachers to develop a comprehensive sociological theory about
schools as ingtitutions, etc. and the role that teachers can play in
these institutions. On the other hand, the Southern Oregon Internship
Program emphasizes teach-reteach cycles with heavy emphasis upon
immediate feed-back to teachers via video-taping, verbatim evaluation,
Flanders Interaction Analysis, etc. The Adams High School (PUTEP)
project emphasizes group process sessions, race relations courses,
video taping and micro-teaching as well as educational and social theory.
Taken together tnese three programs help student teachers understand
themselves as teachers by using markedly different procedures,

Implications

One should examine carefully the claim that these programs help
students understand themselves as individuals. In contrast to sup-
porting self-understanding in this %énse, it may be that the program
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hastens the socialization of the student into the teaching profession
without giving him a sufficient chance to explcre other alternatives.
In the case profile reporting the Early Entry Program (U of 0), the
monthly advising sessions are described as follows: "these sessions
were an initiation into the philosophy and objectives of teaching.
Emphasis was also placed on orienting the students towards behaviors
and roles necessary or desireable in a professional setting."

A second implication to consider is the increased need for per-
sonalized teacher training as inservice and teacher aide programs are
increased. Provisions for teachers to by-pass instruction they already
have mastered becomes as important as the the dilemma of providing
instruction for learners who have different learning styles.

Systematic Data Collection

5. The element requires the systematic collection of data
about student performance and program operatiomn, with the
data being used as the basis for refinement of operatioms.

As was pointed out in the discussion on goals of the elements,
most of the elements studied give data feedback to students about
their developing skills. Data here is to be broadly construed as
observation ratings, video and audio tapes, attitude tests etc.

In some cases specified levels of mastery were required; in other,

the data was simply utilized by student teachers to make what ever
progress or usage they could. No program, however, used data in an
extensive way to provide feedback. By this is meant no extensive
assessrent system was used and data played a relatively minor support
role in the supervision process. Also, no program used this data
directly when deciding whether a student teacher had completed the
program. Instead, data indicated that a course was completéd which in
turn indicated the completion of the training program.

i

Only several of the elements were using hard data about student
teacher pverformance in the element as a basis for revising the opera-
tion of the element. This is not to say that a number of the elements
aren't subjectively evaluating the element or that they aren't in .
some cases using questionnaire data including student teacher opinioas.
In a similar vein, only several of the projects for example used
formative evaluation techniques in an explicit, formal manner.

This finding, in light of the considerable change in teacher
education across the state and the considerable interest in manage-
meny by objectives etc. is quite surprising. The projects that are
using formative evaluation are federally funded projects which, as
with the case of policy or advisory boards discussed earlier, raises
the question of why this is so. One argument in response to this
question probably is that traditional training programs, even at large
institutions, can't afford the cost of formative evaluation. In light
of the relatively omall amounts of money which the federally funded
projects have spent on formative evaluation and the resources available
to larger teacher training institutions, this may not be a convincing
argument. Instead, it may be the case that university professors and
administrators don't value or understand formative evaluation; and

a2
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secondly they cling to traditional research designs which they try to
use for evaluation purposes.

In a situation similar to the one with formative evaluation,
the eiements studied had little data regarding their relative success in
training student teachers. On the other hand, the University of
Oregon Teacher Corps Project, for example. plans to conduct a compre-
hensive comparison of its "products'' with irainees from other training
programs.

Implications

Since many of the elements describe themselves as pilot projects
trying to have an impact on larger teacher training programs, one
should wonder what evidence of impact educators directing these
elements can produce. Aside from federally funded projects where this
evidence is probably required, little evidence of impact was available.
More surprising was the fact that few of the persons connected with the
elements could describe in any detail the impact their element intended
to have. In appears that federal project guidelines have had a consid-
erable influence in precipitating these descriptions.

Given the growing concern about financial and program accountability,
teacher educators may find themselves in increasingly unfortunate cir-
cumatances if they cannot provide data about the performance of students
after graduating from the program, the development of the program and
the abilities students acquire in the program. Despite what one's
views are, personally, about the need or utility of such information,
it appears to be a political necessity.

The TSPC Commission needs to provide leadership in helping programs
develop the capabilities to obtain this data. It is assumed that to
be financially feasible, each teacher education institution must have,
internally, the capacity to gather and utilize such information.

General Implications

As mentioned earlier in this chapter, every college had at least
gseveral creative programs in evolution. It was extremely difficult
to sense an overall direction of proposed change. The elements
discussed here have developed the seven basic attributes to different
levels of implementation. In order to further unify these directions
of teacher education in Oregon, more discussions must occur among the
various institutions.

A set of conferences which would allow college staff, public school
personnel, professional association members, state level staff and others
to share ideas on each of the seven directions are needed. Each
individual direction is of sufficient importance to have a separate
conference.

A crucial need exists for individuals interested and involved in
Teacher Education to come together and seek to define ideas, goals and
altermative means to achieve thgse. With cross-communication, new
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programs, can be developed on a more realistic basis. As a result,
program development throughout the State of Oregon would become a more
unified and co-ordinated effcrt.

TSPC, through its present charge from the State Superintendent of
Instruction and its current activities, appears to be a logical
choice to assume the coordination and planning of a series of confer-
ences to explore these new directions in teacher education. Because
the current membership reflects a broad cross-section of the educational
community in Oregon, the impact achieved by these conferences would
probably be greater than if they were co-ordinated by another less
diverse group of educators.

The case profiles present a great amount of information about
certain of the teacher education programs and their innovative prac-
tices. Basically, they present information about who is doing what,
how it is being done, and what results appear to be. This report is
only one attempt to provide information regarding teacher education.
Teaching Research, under the direction of Mr. Greg Thomas, is working
with the Oregon Board of Education on information management in
teacher education. This project should receive the active support of
all teacher educators. Intelligent decision making is dependent upon
information. Only through projects like the above, can sufficient
information be compiled to make meaningful decisions.

As additional data is available, and other elements similar to
those reported in this study are developed, there will be a need for
additional studies of this type. It would be wise for TSPC to con~
tinue in their efforts to synthesize the data about innovative teacher
education programs as they develop in the State of Oregon.
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METHODOLOGY

Sample Selection

In order to identify elements of teacher education programs
that might be included in the study, interviews were conducted
with department chalrmen and deans of all the schools of education,
public and private, in Oregon. While the pattern of these inter-
views varied slightly between institutioms, it usually consisted

of:
a)
b)
)
d)

Written materials explaining the study being sent to the
institution in advance of the interview

A review of the purpose of the study with institutional
representatives

A review of the criteria for element selection with ine
stitutional representatives

The completion of a one-~page form by the institutional
representative for each element which he felt met the
criteria.

In explaining the criteria for selecting teacher education :
elements, ocur instructions read: -/

In order to be selected for inclusion in the study a Teacher
Education element must meet the following criteria. These criteria
serve essentially as fllters or screens for all of the possible

elements which might be included in the study.

1.

2.

3.

Does the element that has been proposed for inclusion in
the study possess 2 sufficient number of the defining
attributes (new directions) for it to be included in the
study. (See elements and their defining attributes)

If an element meets the criteria established in (1), the
next set of criteria that are applied pertain to the signi~
ficance of the element within a given program. To be

. -

s

included in the study it is proposed that the element T

consume at least 1.00 FITE of staff or involves students

for more credit than given for a typical, one term or one
semester course.

If an element meets the criteria established in (1) and (2),
the question then becomes one of whether the element is
sufficiently developed to justify inclusion in the study.
The essentlal criteria for inclusion in this regard are two!
a) "design" or development activitlies have begun within the
element, and b) it has been discussed formally with admin~
istrative personnel,

Ak i Iha vk Seea
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It is anticipated that elements which meat thase essentlal criteria
will fall into one of three classifications:

&. those which are under design and/or beginning development;
b, those which are partially developed and which are being tested;
c¢. those which are in full scale operation.

The institutional representatives identified elements using
the form shown in Table A. This information allowed for selection
of elements according to strength in any one of the seven new die-
rections or by interesting pattern of strengths.

Over one hundred elements were identified by institutional
representatives as meeting our minimum criteria. This being some-
what in excess of what we had expected, we were forced to choose some
programs because they "sounded more interesting™ or to obtaln state~
wide distribution because of thelr geographic location. These
choices, however, were from among those that more than adequately
met initial criteria. The following elements were selected for the
study.

Name of Element Institution Contacted Individual
Early Entry Progranm University of Oregon Dr. Carl Wallen
Experienced Teacher Dr. James M, Hotchkiss
Fellowship Program
Teacher Corps Correc~ Dr. Stan Cohen
tions Program
The Block Program Oregon State University Dr. Ed Strowbridge
Junior High Teacher Dr. Carvel Wood
Education
Institute to Prepare Dr., Franklin Zeran

Support Personnel to
Assist Counselors

Portland Urban Teacher Dr, John Parker
Education Project
(Adams sz)

In-service Training Portland State Univ, Dr., Collin Dunkeld

Program: Reading~
Language Arts

Teaching the Teachers Dr. David Willis
of Teachers

Negotiables Oregon College of Ed. Dr. Jerry Girod
Internship Program Southern Oregon Collegas Dr. Chester Squire

Hermiston Intern Pro~ Eastern Oregon College Dr. James Kearns
gram

Cooperative Careers Lad- Umpqua Community Dr, Louls Rochon
der Program College
16
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Individualized Student Lewils and Clark Collasge Dr. Richard Steiner

Teaching
Junior Sequence Linfield College Dr. Ray Befus
Dr. Tom Yonker
Elementary Student Marylhurst College Sr. Ann Myra Seaver
Teacher Block
Back~to-Back: Theory Mt. Angel Mrs. Shirley O!Brien
and Practice
Introductory Founda«~ Pacific University Dr, Richard Hart
tions and Field Ex=-
perience
Senior Elementary University of Portland Dr, Alan Fisher
Semesters

The Professional Semes- Willamette University Dr. Wright Cowger
ter

Three of these elements are not included as case profiles in
this document. The Eastern Oregon College element had important
written material which was not received in time to complete the
case profile; for the OSU (Zeran) aslement, the program was discone
tinued and the trainees were preparing to be counselor aldes ine
stead of teachers; for the Mount Angel element, the interview was
poorly carried out ard the element appeared to duplicate other
elements already reported. C

Interview Guide Design and Refinement

Information was gathered in a focused interview and from written :
materials used in the element. The format of the original interview Bt
gulde was changed several times: to shorten the length of the :
interview to approximately one hour and to integrate questions about
the seven new directions with questions about staff, students, major
activities and institutional contexts.

The interview gulde was fileld-tested and revised twice before
being used for the final set of case profiles. The seven new die
rections wer~ probed in the following order during the interview:

a) Ovevview of the element objectives, program, institution
b) context (administrative, institutional)

c) staff roles and reasponsibilities

d) students '

e) major activities

f) current problems and development issues

g) dimpact of the element

h) evaluation of the element

1) projected future operations

A copy of the interview guide appears in Appendix A,

18
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Interviews and Write-~up Procedures

The interviews at any given site were usually handled by a
team of two interviewers. After both team members interviewed the
principal professional(s) within the element, each would interview
other professors, public school teachers or student teachers partie
cipating in the element. While most interviews were with a single
person, interviews with students wera gemerally group interviews.

Interviews with professional educators usually lasted from 1
to 1 1/2 hours. It proved very difficult to shortem the interviews
and still obtain the needed information. All the interviews were
tape~recorded. Tapes of the interviews proved tremendousiy valuable
in writing up the interviews.*

In most cases the person doing the Interviewing also wrote the
case procfile. Instead of transcribing the tapes, the writer usually
listened to the entire interviews before beginming to write the case
study.

External raviews of the case profiles were conducted by two
groups. For eight of the elements, the principal interviewer ex-
amined the case profile with regard to its factual accuracy and
throughnese. In all eight instances the case profiles was essentially o
accurate although scme specific details needed correction.

A panel of judges was selected to examine the case profiles for
their utility to teacher educators und thelr discussion of the seven
new directions. The panel consilsted ofs

Dr. Del Schalock a principal author of the .
ComField model and member
of the Committee on National
Program Priorities in Teacher
Education.

Dr. R.E. Myers an experienced teacher
educator who is curreatly
director of a protocol
materials project in teacher
education at Teaching Re~
search.

b 2 2

* Thess tapes will be stored at Teaching Research until August, 1972
and are available to interested persons,
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Dr. Hugh Baird chalrman of the departe
ment of secondary education
at Brigham Young University
and a national authority
on competency~based teacher
education.

Dr, Norman Koch a creative practitioner in
+agcher education at OCE.
who has developed teacher
education programs which
contain many of the seven
new directors,

The comments of the panel can be summarized in three categories:

1. The case profiles were quite useful
Each of the panel membars felt he obtained a
sufficient number of new ideas to warrant reading
additional cases. Each also felt the case pro-
files allowed him to compare these cases with
others he was familiar with.

2. Additional information needed
Each of the panel members identified places within
the case profiles where they wanted more information
about the element~~often in the context of informa-
tion which they would find helpful for comparisen
with other teacher education programs, including.
their own.

3. The literary style needed improvement
As ls often the case with educational writing, the
profiles were not as interesting to read as the-
might be, Numerous helpful suggestions were
utilized in revisions following the panel's comments.

Comments from the panel of judges and from the interviewees were
quite useful in preparing the final copies of the casa profiles,

20
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APPENDIX A

Initiels of Interviewer

Date

TSPC STUDY
Questionnaire 1

INTERVIEWER In the space below, write a brief description of the

1.

3.

element under consideration before the interview:

INTRODUCTION

This is a study of some of the new Teacher Education programs or
parts of programs in Oregon.

The study is sponsored by the Oregon Teacher Standards and
Practices Commission with Teaching Research, where I work,
actually conducting the study.

From this interview and from other information, we'll be writing

a case study which describes your element of the Teacher Education
elemernit here at . We understand that the
TSPC might use these case studies:

a. as evidence of what is happening in teacher education
in Oregon

b. as publicity for your program

¢. and possibly as a basis for some planning they do
with regard to teacher education in Oregon

Name of Person interviewed:

Correct address:

INTERVIEWER: you make sure

1. you and interviewee are talking about the same element.
2. the interviewee understands our use of the word element.

21
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be

1, What title or label would you give to this element?
2. What are the objectives of the element as it presently stands?
a) development objectives
b) process objectives
d) product objectives
3. What institutions are currently involved either in the planning
or operation of this element?
Institution . Role
STUDENTS no students are presently involved
Tell me about the students who are involved in this element.

What is the number of students involved?

a. Total no. of male
.these female

b. These students are:
sophomores
juniors
seniors

graduate students
c. Approximate number of students from all "minority" groups:

d. For what length of time and how many hours a week are students
involved in this element?

e. How many credits do students receive for this element?
(or the course it is a part of)

f. A college of education prepares different kinds of teachers
(high school social studies or English, general grade school,
special education teachers, etc.). Which of these kinds are
involved in this element?

Kind of Teacher (list)

<6
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g. Is the element required for all these teachers? yes no
(explain)

h. How are students selected for this element?

STAFFING INFORMATION

a. What staff members (voluntary and paid) are currently involved with
the element? From what institutions do they come?
NAME TITLE DEPT. INST. FIE REAL TIMF.

- Eetmet - —

b. What are the major roles or responsibilities within the element?
Administrative Structure

a. Please help me diagram the administrative hierarchy
- this element is a part of.

b. What is the relationship of this element to other parts
of a student's training as a teacher?

¢. What is the administrative structure within the
element? '
decisions
policy
operation
evaluation of
program
responsibilities
Staff F.T.E.

23
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INSTRUCTIONAL PROGRAM no current activities

5.a. Does this element break down into a laboratory part, a lecture
part or other sub-parts? What are these?

b. For these sub-parts, probe for what now (or soon) will exist.

1. mutuval responsibility
part of program

~ planning
objectives -~ operation
activities
setting 2. objective and performance
staff role criteria
evaluation

- gtate objective
- made public
- activities
- student evaluation
3. personalization
- att. learning
- gself-pacing
- decisions
4., performance

-S’K,C
- accountability

5. systematic

- organization
-~ data/feedback

6. off campus /e.

- availability
- choice

7. self-understanding

- self-monitoring
~ identify S & W

24




c. What problems currently exist within the element? Included
here should be both administrative and instructional problems,

d. Thinking now in terms of conceptual issues as opposed to
operating problems, what issues (if any) is the element
forcing you to think about?

IMPACT (now or when operational)

What impact do you think the element is having on the following groups?

Students:

Your institution, its staff and administration:

Other institutions, the state, or the profession nationally:

Now I'd like to shift the focus of the interview to how the element
was or is being developed and to what plans or ideas you have concerning
future development of the element.

Will you describe for me the efforts that have been made to develop
the element to its present state? I am especially interested in how the
attributes we discussed earlier were thought of and developed.

idea:

development process time, people, process:

stage of development:

25
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¢ (1'd like a realistic projection of what this element will
be like in 2-3 years. Don't base the projection on
hypothetical funds.)

goals:

activities:

personalized
institutional links:

systematic:

other:

DISSEMINATION

How cau other people around the state find out what you are going?

do you have written materials?
what about visits, what could visitors see?

how else could they find out?

April, 1971 26

24



e¥

APPENDIX B

A .GUIDE FOR IDENTIFYING ELEMENTS
OF TEACHER EDUCATION PROGEAMS
WHICH WILL BE IMCLUDED iN THE

TEACHER STANDARDS AND
PRACTICES COMA{ISSION STUDY

A Stuldy Conducted by Teaching Research, A Division of
the Oregon State System of ‘Higher Education under a

grant from the Oregon Teacher Standards and Practices
- Commission,

Please send response sheets to:

Prof. Tom Williams
Teaching Research
- Monmouth, Oregon
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Introduction

At many places within Oregon, elements of teacher education pro-
grams that are competency-based, field-centered, personalized, and
systematized are being implemented. The Teacher Standards and Practices
Commission within OBE has contracted Teaching Research to identify
and describe these efforts. To be included, elements of programs must:
1) include at lcast several of the attributes listed above, 2) be
developed beyond the "ideas in someones head" stage, and 3) represent
a substantial part of a teacher education program. Through questionnaires,
analysis of written materials, etc. we will obtain data regarding:
current and projected pavameters of elements {structures, resources,
activities); innovative characteristics of elements; current and
projccted impact of elements; and dissemination readiness of products.
The rescarch findings will aid state-wide planning in teacher
education ancd publicize exemplary programs.

Over the next month, elements of teacher education programs that
have these attributes will be identified. During April and May, data
will be colleccted about the elements and a final report describing each
element at each institution, and a summary analysis of all elenents
described, will be available on or about July 1st.

The following glossary clarifies the meaning of several terms that
will be encountered in the pages that follow,

DIVISION OT EDUCATION: The formally recognized unit within a college
or university that is responsible for the
preparation of educational personnel (it may
be labelled a Department, a school of education,
etc.) : '

TEACHER EDUCATION PROGRAM: Any formally recognized administrative unit
- ' within a division of education. This may
by called an elementary or secondary pro-
gram; the exceptional child or counselor
preparation program; a sophomore or junior
block program; etc. '

ELEMENT WITHIN A TEACHER EDUCATION PROGRAM: Any formally recognized
organizational unit within a program which requires for its
operation at least 1.00 FIE of staff of involves students
for more credits than are given in a single course of average
“eredit size."

DEFINING ATTRIBUTES OF THE STUDY: A feature of an element or progiam
within a division of education which reflects one or more of

the scveral directions emerging in Teacher Education that are
the focus of the TSPC study.

28
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Defining Attributes of Elements Within
Teacher Education Programs About
Which The Study Seeks Information

Indicators

Attribute

1. The design, development and implementa- a) Decisions concerning the
elements can b2 shown to

tion of the element is accepted as rnutual

responsibility of institutions of higher be made jointly by rep-
education (colleges and universities), resentatives of the ahove
school districts and their communities agencies

and professional education associations
b) The element has an opera-

tjonally defined planning

or advisory board or steering
committee composed of rep-
resentatives from the above

~agencies

¢) Specifically designated tasks
within the element can be
shown to be the joint res-
ponsibility of several of
these agencins.

2. Goals of the element are described in terms a)° Personncl javolved in the
activities of the element

of objectives and performance criteria.
can articulate the objec-

Performance criteria may be stated in terms
. of knowledges, skills or preducts of tives and performance eri-
teacher behavior. teria description of the
' ' goals
' b) Objective and periormance

criteria are documeated
and/or can be identified
by personnel within and
ocutside of the eleme.t
operation, i.e., the goals
are made public

¢) Acuivities within the ele-
ment can be shown to focus
around the stated perioraanc
eriteria, with emphasis o
particular knowledges, skill
and outcomes.

3, The element provides for the personalization
of learning. a) Alternative learning
experiences are provided

b) There are multiple entxy an
and exigt points for each
‘ learning experience, with
29 emphasis on self-pacing for
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4. The element is part of a program that
leads to certification based on per-
formance measures other than merely
grades in courses or instructor
recommendations.

S The element requires the systematic
collection of data about student performance
and program operation‘with the data teing
used as the basis for refinement ~f opera-
tions.

-

6. The elewment involves students in guided
off-campus educational experiences prior
to student-teaching and/or internship

b)

b)

a)

b)

students in the element

Students share in making
decisions relating to
learning goals and/or
activities.

Performance assessment

is based upon the demon-
strated ability to perform
specified tasks in various
situations., Performance
assessment serves as an
important measure that
students have completed the
program

Certification is based on
this performance assessment

Pre-service and in-service

teachers are assessed in terms
of accountability for pupil's
performance or non-performanc:

A mechanism or tool for the
collection of data has been
developed and/or is being
implemented

Students and/or faculty

are familiar with the
structure and content of
feedback based on' this d§pa

Student and element account-
ability for performance or
non-performance of pupils,
activities etc. is referencec
to systematically collected
data.

Students are able to choose
from numerous off-campus
educational experiences whic!
are publically described and
ddentified

Stated element personnel res
ponsibilities include the
administrative arruangements
all off-campus involvement o
students

Students can identifv and
describe the of f-campus

N
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7.

The element attempts to foster self-under-
standing as one important outcome of its

operation.

31
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a)

b)

c)

educational cxperiences in
which they have participated
prior to their student
teaching and/or internship.

Students have developed
self-monitoring of their
responsibilities within the
element

Students can conduct a
self-oriented needs assess-—~
ment of their own social

attitudes and social behavior

Students can identify
competency strengths and
weaknesses in their role as
teachers, and recocmend
activities to increcase their
strength,
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CRITERIA TO BE USED IN SELECTING
TEACHER EDUCATION PRACTICES TUAT ARE
TO BE DESCRIBED IN THE TSPC STUDY

In order to be selected for inclusion in the study a Teacher
Education element must meet the following criteria. These criteria
serve essentially as filters or screens for all of the possible
elements which might be included 1w the study.

1. Doecs the clement that has been proposed for inclusion in
the study possess sufficient of the defining attributes
of a given clement for it to be included in the study.
(Sce clements and their defining attributes)

2. If an element mecets the criteria established in (1) the
next set of criteria that are applied pertain to the
significance of the element within a given program. To
be included in the study it is proposed that the element -
consume at least 1.00 FIE of staff or invelves students
for more credit than given for a typical, one term oY
one semester course.

3. If an element meets the criteria established in (1)
and (2), the question then becomes one of whether the
element is sufficiently developed to justify inclusion
in the study. The essential criteria for inclusion in
this regard are two: a) "design" or development activities
have begun within the element, and b) it has been discussed
formally with administrative personnel.

It is anticipated that elements which meet these essential criteria
will fall into one of three classifications:

a. those which are under design and/or beginning development;

b. those which are partially developed and which are being
tested; !

¢. those which are in full scale operation.

Elements which do not meet the three necessary conditions for inclusion
in the study will be noted in the study; but will not be described in

any detail. It is anticipated that all elements that meet the necessary
criteria for inclusion in the study will be described in equal detail,
though it is obvicus that the more fully developed a given program is the
more information there will be to generate around it.
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Chapter 2

Title: Early Entry Program

Involved Agencies: Elementary Teacher Education Program
University of Oregon
Eugene, Oregon

Eugene Public Schools

Interviewed Individual: Dr. Carl Wallen - Professor of Education

OVERVIEW OF THE ELEMENT

The Early Entry Program at the University of Oregon is a
four year experimental program involving thirty-six students in
field experiences and related seminars from the freshman to the
senior ysar. As freshman, sophomores and Juniors each student
participates in a tutorial term each winter. This involves the
student nine hours a week in various stages of classroom interac-~
tion. As his experience broadens and his methods courses cover
more subjects, the students' understanding of professional settings
increases, as do his dlagnositic and instructional abilities. The
senlor year includes one term of full time student teaching. Thirty-
six freshmen are currently starting the program,

The program is designed to develop a student's awareness of
and ability to use various instructional methods in order to
achieve desired pupil outcomes. They are also incorporating
evaluation of performance through an emplrical means by which to
continuously assess and refine the program.

CURRENT OPERATIONS OF THE PROJECT

Context within which the Element Rests

The Early Entry Program at the University of Oregon formerly
called the Experimental Elementary Teacher Education Program was
initiated as a means of developing:

1) a program to traln perspective teachers to recognize and
organize the independent variables that influence children's
learning

2) the way in which students value teaching and themselves,
their self-concepts

i3
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3) performance measures which can be used in empirically
assessing the effectiveness of the training program.

The program operates in conjunction with Lane County School
District 4J (Fugene Public Schools). Among the seven partie
cipating schools and the University, three categories of per-
sonnel have been defined;

1) The Program Planners - This group includes the directors
who are also advisors and the Coordinating Council.
This council is comprised of three teachers, two prin-
cipals and two central office personnel. They act in
the capacity of a mediator and initilator.

2) The building staff including participating classroom
teachers and elementary school principals.

3) The students enrolled in the program.

The following chart illustrates the present breakdown of
courses and credits in the program:

Freshman Sophomore Junior Seniox
r ! o )
Tutorial I (3) Tutorial II (3) Tutorial III (2) i Student
; i Teaching
Weekly Seminar Seminar: Diag- Seminar: Clini- | and Seminar
(no credit) nostic Teaching | cal Procedures | (14)
§ (2) (2) |
; Human Dev. and
| Learning (5)

: Language Arts (3) |
! Reading (3) Sci. & Soc. Sci. '
Mathematics (3) (7) unscheduled
time but included
in Jr. year

Staff Identification and Responsibilities

The two co-directors of this Early Entry Program are Jx.
Carl Wallen and Dr. Norbert Maertens. It 1s their responsi~
bility to select students, organize and conduct seminars and
classes on campus, and work with the staff in supervising the
tutorial experience. At present they divide the weekly seminar
students in half and work with each group on a rotating basis.
As the chief designers of the program they also conceran them-
selves with its continuing development. They revise and imple-
ment ideas for the program on the basis of feedback and obser-
vation.
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The coordinating council is composed of two central office
administrators, two elementary school principals and three ele-
mentary school classroom teachers representiny primary, inter-
mediate and upper elementary school levels. They have one
scheduled meeting a month, but arrange for others when necessary.
It is their task to facilitate the communication of information
between program planners and classroom and administrative staff.
As a neutral or fully represented group they assist in finding
solutions to problems that arise in conducting the program. The
responsibility for assisting in the selection of classroom teachers
for future years is another of their responsibilities. 1In the
developmental aspect of the program their role ranges from exam—
ining and criticizing ideas in preparation to initiation of new
ones.

The thirty-six participating classroom teachers attended a
preliminary meeting before the tutor arrived and were given the
option of joining the program or not. As participating teachers
each decides the amount of responsibility to be given his tutor.
It is the teacher's function to guide the student (1) in identi~
fying those pupils in the classroom having learning problems (2)
in preparing instructional materials using teaching manuals and
other resource materials (3) in carrying out the planned instruc-
tion (4) and supporting the college student as he interacts with
pupils in order to strengthen his self-concept and understanding
of professional responsibilities in the classroom. The student
and teacher plan out the student's daily schedule for the nine
week tutorial experience. (See Appendix)

The elementary school principals play an active role in the
day-to-day operation of this program. His is the primary respon-
sibility for developing and coordinating the tutorial program
within his building. He is to participate in the seminar sessions
with the students, help in program revisions, and act as a lialson
between the bullding staff and program planners.

Student Identification and Responsibilitiaes

Thirty-six students are presently enrolled in the Early
Entry Program, as contrasted with 46 in the first year. There
are thirty-four women, two men, and no students from a minority
group.

Students were identified through early advising in thedir
freshman year as well as from attendance at a meeting announcing
the program. It was originally planned for 100 students to enter
with fifty as a control group and the remaining fifty in the
tutorial group. Due to the fact that students at the University
of Oregon do not have to commit themselves to a major and the
realization that most freshman don't know exactly where their
interests lie, the program dropped the control and began with
forty-six students.
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Major Activities withia Elemggp

The main emphasis of a program such as Early Entry is to
expose students at all levels of professional ability and train-
ing to the classroom situation. In the fall term of 1969 the
forty-six freshman who were identified and assigned to the
program with thelr consent, were divided into groups of about
fifteen. These groups then met in advleing sessions about once
a month with Dr. Wallen and Dr. Maertens. These sessions were
an initiation into the philosophy and objectives of teaching.
Emphasls was also placed on orienting the students towards be-
haviors and roles necessary or desirable in a professional
setting. This was in preparation for the winter Tutorial I
of nine hours a week. Most students began this period observing
and gradually assuming instructional responsibility. The amount
of involvement and guldance recelved varied with each cooperating
teacher. The purpose of Tutorial I was for students to become
confident working with children and to become familiar with the
instructional program described in teacher's manuals and guides.
The advising sessions continued throughout the winter term.

The next phase of the program involved the students in a
methods course for the Fall Term of thelr sophomore year. This
nine unit course in reading, langnage arts and mathematics methods
was taught by Dr. Wallen and Dr. Maertens. The purpose of this
course was for students to be able to (1) diagnose pupils' instruc-
tional needs in reading, language arts and mathematics, and (2)
design and conduct an instructional sequence to promote desired
behavior or developed ability outcomes. The courses emphasized
understanding of instructional methods which help create a more
individualized learning environment.

In the winter students were assigned to the Eugene Public
Schools for Tutorial II. Some students requested school and
grade changes and were accommodated while others were not aware
of this option. The student acted as a diagnostic teacher and
was assigned pupils needing assistance in reading, language arts
or math. During this level the student was asked to keep a
detailed record of each pupil he worked with and to discuss
these reports with the participating teacher and college advisor.
Seminars were held weekly with small groups to discuss problems
and integrate theory with practice.

This coming fall the students in Early Entry will, as Juniors,
take a twelve hour methods course in human development and learning
combined with a scilence course and social science. The purpose
of these courses will be for students to understand how to
individualize instruction according to the social, emotional,
cognitive and physical development of their puplls. They will
also gain preparation for the design and implementation of
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instructional procedure which will expose students to the prin-
ciples for managing classroom size groups of children. The
winter term next year will be tutorial, but by then students
will have the background experience and knowledge to accept
increasingly active classroom roles.

During the fall or winter quarter of their senior year,
students will be full-time student teachers for a full term.
This phase is not restricted to the Eugene Public Schools but
may be performed in any area of the state where supervision
arrangements have been previously made.

The final spring term, students will be assigned to a three
unit seminar on materials in language arts, reading and math.
The seminar will be a survey course of the available published
materials in these areas and the ways in which they can be made
effective in cilassroom use.

Current Operational Problemsg

The staff of the program identified several problems which
hinder current operations. There are only two advisors involved
in the program with no allocated FTE. 3Being responsible for
advising thirty-six students, they feel pressured for time to

work individually with students. They hope to involve additional

faculty members this coming year so as to decrease the student/
advisor ratio.

Moreover, in implementing and recruiting freshman for the
program, student identification became a problem. Students do
not have to commit themselves to a major at the University of
Oregon as long as they complete a major before they graduate.
Also, a transportation problem arose during the off-campus ex-—
perience because most freshman didn't have cars. The program
directors had to compensate for this by improvising shuttle
arrangements. Due to these problems the program is going to
be discontinued for the freshman year and start at the sophomore
level.

IMPACT AND EVALUATION

The primary impact of the Early Entry Program has
been the increased cooperation between elementary school staffs
and a university teacher education program. This cooperation
has been facilitated by a coordinating council of university
staff and school district personnelw~-both administrative and
instructional.



Three means of evaluation will be used to detaermine the
effectiveness of the Early Entry Program, and to suggest revisions
in the on-going program. The objective means of evaluation will
be a random sample of students selected from the regular teacher
education program at the University of Oregon. Objectlve measures
based upon identified instructional objectives will be constructed
by the element planners. Formal subjective evaluation of the
element will be done through the use of questionnaires and
structured interview formats to be constructed. Public school
personnel involved in the experimental program will be polled
to obtain thelr subjective appralsal of the effectiveness of
the program based upon the competencies and attitudes of the
Early Entry students. The final means of evaluation has been
labeled by the element planners as "informal subjective evalu-
ation." The planners stated that the program is so designed
that informal levels of communication exist at all levels. It
is anticipated that almost continuous feedback will reach the
element planners from the coordinating council, discussions with
teachers and principals during supervisory visits, and seminars
with students in the experimental group.

FUTURE PROJECTIONS FOR THE ELEMENT

The program planners are considering increasing the prac-
ticum experience for juniors to a full half day for four or
five days a week. This would also increase the credit hour
allotment to six hours.

In considering the fact that there are no minority students
involved in the program, the possibility of including Chicano
students from the High School Equivalency Program on campus
has been discussed. Contacts are being made with Dave Martins,
the program director, to determine the feasibility of involving
these students.

Transportation, identification of students, and advising
problems must all be resolved if the program is to achieve full
implementation. In addition, i1f the element is to function as
designed, university FTE must be allocated to allow for closer
student supervision.

SUMMARY AND INTERPRETATIONS

The Early Entry Program at the University of Oregon was
initiated as a means of developing a program to train prospective
teachers to manipulate the independent variables that detexrmine
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children's learning and to develop performance measures which
can be used to empirically assess the effectiveness of the
training program.

The element 1s a cooperative endeavor of the College of
Education~-University of Oregon, the Eugene Public Schools, and
University students. Thirty~six freshman students are currently
enrolled in the initial stages of the progran.

Objective measures based upon identified instructional
objectives are being developed by the program planners. In
general, students are expected to diagnose pupil needs, design
appropriate instructional strategies, and achieve desired instruc-
tional outcomes (in terms of measurable-observable behaviors)
with elementary school pupils.

Two main components comprise the element. Preparatory
Experience consist of college courses where students learn to
design instructional procedures and conduct instruction in
simulated settings. The field experiences consist of practicum
courses where the university student instructs actual children
in elementary school classrooms. TField experiences are available
to the students during the freshmen, sophomore and junior years.
Prior to the senior year student teaching experience, the student
assumes an ever-increasing instructional role in the classroom.
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APPENDIX A

EUGENE PUBLIC SCHOOLS
School District 4J, Lane County
Eugene, Oregon
January 9, 1970

TO: Elementary Principals and Teachers Participating in Experimental
Elementary Teacher Education Program
FROM: Don Rose, Director of Education

RE: Tutorial I Program (Early Entry Program)

~ Purpose of Tutorial I

The purpose of Tutorial I is primarily that of orientation. Traditionally
students have been exposed to their methods classes long before they deal with
children in any meaningful way. While this is administratively convenient, such
practices often result 1n confusion concerning the relevance of methodology to
teaching. By providing an opportunity to experience the problems and rewards of
teaching early in the preparation program, students will be able to relate methods
to field practice in a meaningful manner.

Some Suggested Activities for Tutors

As the classroom supervisor, it is your prerogative to involve the tutor in
those experiences you feel to be most needed by your individual tutor. We hope
that tutors will become competent in performing activities such as the following:

1. Conduct instruction with individual children or small groups of
children as specified by you. Examples of such instruction might
include the following:

a. Assisting children in creative writing activities

b. Using instructional aids such as flannel board, puzzles and games
to teach reading.

c. Involve children in active learning situations to illustrate
mathematical concepts and principles.

2. Conduct instruction with the large groups of children or the total
classroom. Examples of such instruction might include:
a. Reading a story
b. Supervising a recess period
c. Presenting a lesson previously planned with the classroom supervisor.
d. Supervising children during instructional activities

3. Conducting routine classroom business
a. Taking attendance.
b. Supervising children responsible for routine classroom organization,
i.e. chalkboard monitor.

The activities suggested are merely intended as examples of the experiences
tutors might have. Additional experiences such as preparing lesson plans or
instructional materials, would be highly desirable. Also, if the opportunity
presents itself, tutors might observe other school activities such as parent-
teacher conferences. 40
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Page - 2 =~
Tutorial I Program

Supervision of the tutorial program will be done on an informal basis.
The classroom teacher and principal will be the primary supervisors. Univer-
sity personnel will periodically visit the schools.

We wish to thank you for your participation in this cooperative endeavor.

Through such combined efforts chances for the success of the project are enhanced.

The program is being planned cooperatively by the following District 4J
and University personnel:

District 4J University of Oregon
Mrs. Mary Ann Feldman Mr. Carl Wallen
Mr. Donald Shutt Mr. Norbert Maertens
Mrs. Helene O'Conner Mr. Jim Hotchkiss
Mr., Harry Jahnke Mr., Jim Johnston

Mr. Don Rose
Miss Evelyn Piper

Prepared by;

Don Rose, Director

of Education 41
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APPENDIX B

TUTORIAL II
EARLY ENTRY PROGRAM¥*

Purpose of Tutorial II

One purpose of Tutorial II is for the tutors to gain practical
skill in teaching children reading, language arts, and mathematics.
Tutors will apply with real children what they learned fall term in
a nine unit course in teaching reading, language arts, and mathematics.
During the course tutors learned to determine and provide for the
specific reading, language arts, and mathematics needs of children.
They learned to design and conduct diagnostic tests which could be
used in determining the most appropriate reading, language arts, or
mathematlces instruction for each particular child. They learned to
design and conduct instructional procedures which would enable the
children to attain reading, language arts, and mathematics objectives

the children could not previously attain. The instructional procedures

in mathematics utilize laboratory-orientated experiences whenever possible.

The instructional procedures in reading and language arts utilize
both teacher-prepared and published materials. The tutors learned
to maintain accurate records of the progress each child makes during
the term.

A second purpose of Tutorial II is to provide ianstruction for
those children needing additional help in readinz, language arts, and

mathematics. The tutorc are prepared +o carry out diagnostic teaching

* Formerly called Experimental Elementary Teacher Education Program
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procedures with these children. They are able to determine the appro-
priate reading, language arts, and mathematics instruction which the
children need. They are able to organize and conduct the propriate

instruction. They are able to maintain records of the child's progress.

Suggested Activities Jox Tutorial II Students

We hope that most of the tutor's time will be spent helping chil-
dren who need additional instruction in reading, language arts, and
mathematics. The tutors should be held responsible for organizing and
conducting instruction and for maintaining records of the children's
progress.

There may be times when you will want the tutors to help with
other activities. In Tutorlal I they had experience with various
activities, such as supervising physical education, assisting children
with independent activities, and taking lunch count. They should be

able to carry out these activities even more skillfully in Tutorial II.

Supervision of Tutorial II Students

Classroom supervision will be done on an informal basis. The
clagsroom teacher and the principal will be the primary supervisors.
University personnel may occasionally visit the school to talk with
classroom teachers.

A weekly seminar for Tutorial Il students will be held during
the term, The seminars will be held in the evening, at a time to be
announced. Teachers and principals are invited to attend these semi-

nars whenever they wish.
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Planning of Tutorial II Program

The program is being planned cooperatively by the following District

4J and University personnels

District 4J University of Oregon
Mary Ann Feldman Carl Wallen

Donald Shutt Norbert Maertens
Helene O'Conner Jim Hotchkiss

Harry Jahnke Jim Johnston

Don Rose

Evelyn Piper

We wish to thank you for your participation in this cooperative endeavor.
Through such combined efforts chances for the success of the project are

enhanced,
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Chapter 3
Title: FExperilenced Teacher Fellowship Program

Agency: College of Education
Department of Curriculum & Instruction
University of Oregon
Eugene, Oregon

Interviewed Individual: James M. Hotchkiss, Program Director
OVERVIEW OF THE ELEMENT

This element provides training for fifteen experienced elementary
school teachers (K-6) from the state of Oregon. The teachers were
granted a year's leave of absence from their local school districts
for participation in the program. The element is primarily concerned
with three basic priorities: (1) the training of regular classroom
teachers to teach socially, emotionally, and culturally disadvantaged
children in the regular classroom; (2) the training of teachers who
have been selected to work in the Model Schools of Portland; and (3)
the development of a regular teacher trainfing program based upon
research on and with the Fellowship Program.

The element provides regular classroom teachers with the theories,
methods, and techniques of proven value in the fields of special and
remedial education. When applied by these teachers of socially and
culturally disadvantaged children, it will result in significant
improvement in the academic and behavioral performance of the children.
Concurrently learning and behavior problems will be reduced.

The element is designed to provide a sequential experience in the
following areas: Theory and Implementation of Personnel and Systems
Change, Field Experience with the Disadvantages, Classroom Management,
and Academic Diagnosis and Correction. The Fellow moves from course-
work involving theory and instruction to practice and then to further
instruction in an attempt to relate each aspect of the Program to the
knowledge and experiences preceding it.

Funding for the element was provided by the Burcau of &ducational
Personnel Development of the U.S. 0ffice of Education.

CURRENT OPLRATIONS OF TiL ELEMENT

Context Within Which the Element Rests

The element was designed to equip regular elementary school
teachers with the knowledge and skills necessary for a more effective
progrsn for education, socially, emotionally, and culturally disadvantaged
children within a regular classroom.
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Although it was not specifically designed as a Master's degree
program, completion of all coursework in the Experienced Teacher Pro-
pram will satisfy course requirements for the Master's degree. To re-
ceive the degree, a minimum grade-point average of B is required and the
fellow must pass written and oral examinations at the conclusica of the
Progran.

Funding for the element is provided through the Bureau of Educa-
tional Personnel Development of the U.S. Office of Education. The
element has been funded for the past four years and is closely asso-
ciated with five other federally funded agencies:

(1) The Tongue Point Job Corps Center
Fellows from the EXTFP serve three full weeks as teachers and
counselors at the center as added staff and vacation relief
for regular teaching staff.

(?) High School Equivalency (HEP) and Upward Bound
During summer session, fellows serve as tutors for one or two
students.
During the three academic year quarters, fellows continue to
be available as tutors or advisors of Upward Bound students
as needed or requested.

(3) Center for the Advanced Study of Educational Administration
(CASFA)
Two faculty members, Richard Schmuck and Forrest Brissey,
from CASFA, are teaching two courses in the current program
relating work at CASEA to effective school and community
change.

(4) Northwest Regional Instructiraal Materials Center for Handi-
capped Children and Youth
The center houses the most comprehensive library in the Spe~
cial Education area as well as the most comprehensive col-
lection of films, audio-visual materials, teaching aids, etc.
to be found in the Pacific Northwest area. The library houses

the ExTFP library materials and is open to the fellowship
students.

(5) Regional Pesearch and Training Center in Mental Retardation
This facility provides the necessary staff for extensive
training, research, and service components. The project
director and training director work closely with the programs
in the Department of Special Education.

There are two advisory groups established for the element.
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The function of the Experienced Teacher Fellowship Program
Advisory Board is to evaluate and make recommendations in areas of
content and order of the program, and the establishment and organ-
ization of practicum facilities in the public schools. In addition,
the Board serves as an additional lisson between the Fxperienced
Teacher Fellowship Program and the respective department or schools.
The Roard consists of the following people:

Dr. Arthur Pearl Culturally Disadvantaped

Dr. James Johnston Educational Psychologv

Dx. Forrest Brissey Special Edication- CASEA

Dr. Norbert Maertens Curriculum and Instruction
Dr. Clarence Schminke Curriculum and Instruction
Dr. Evelyn Piper Eugene Put:lic Schools

Mr. Donald Rose Eugene Public Schools

Mr. Everett Snyder Springfield Public Schools
Mr. Howard Smith State Department of Fducation
Mr. Willard Fletcher Portland Public Schools

Because half or more of the Fellows in the 1970-1971 program were

from Pcrtland Public Schools and were trained specifically for the Modsl
Schools area, a steering committee was established which is composed

of the following people from the Portland School System:

Chairman-Mr. Willard Fletcher Direc.or of Flementary Fducation
(Model Schools) Area II
Mr. Sam Mansfield Teacher (Experienced Teacher
Fellow 1968-1949)
Mr. Clinton Thomas Principal, Boise School
Mr. Bill Gerald Principal, Irvington School
Mrs. Vivian Grubb Head Counselor, Area 11

The responsibilities for the Steering Committee during the 1970-
1971 program were to :

(1) select and recommend Portland teachers to participate in the
element.

(2) évaluate the performance of the current fellows now teaching
in Portland at Boise School.

(3) evaluate the previous program and re. .commend any chances
in the 1970-1971 program.

(4) help supervise the 1970-1971 Fellows when they taught in
the Model Schools during their field experience.

A five day institute was held to bring the local administrators of the
fellows to the University where they had an opportunity to learn exactly

what the program was doing, what the Fellows can and cannot do, and how
to best use them on their return to their local districts.
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The element is supported by the cooperation of various groups
interested in education. Because of this and because of the signi-
ficant impact even when it is no longer supported by funds from the
U.S. Office of Education.

Staff Identification and Responsibilities

A)

B)

c)

James M. Hotchkiss, Ph. D. (Project Director)

Doctor Hotchkiss is released from three-quarters of his pre-
sent University commitments to direct the Experienced Teacher
Program. In addition to the preparation of required reports,
he supervises the evaluation of the element, is responsible
for the general supervision of the project, and meets weekly
with the participants for a two-hour on-going evaluation of
the project. Responsibilities for decision-making 1ie total-
lJy with Dr. Hotchkiss, with the help of others if he feels it
is necessary. Courses taught within the element:

Ed 407- Seminar: Teaching Fmotional Problems

Ed 409- Practicum: Field Experience in Behavior and Learning
Problems

Fd 509- Practicum: TField Fxperience in Behavior and Learning
Problems

Ed 508~ Workshop: Culturally Deprived

Ed 409- Practicum: September Experience

Carl J. Wallen, Ed. D. (Co-director)

Doctor Wallen works closely with the director in the super-
vision of the Program. He has heen released from one-half of
his present University commitments to assist in the ExTFP,
One of his major responsibilities i3 program development.

He has and will continue to use the Fellows to assist in the
development of teacher training programs for use in the regu-
lar teacher education program. In addition, Dr. Wallen is
responsible for the following courses within the element:

Ed 407~ Diagnosis in Teaching Language and Mathematics
(2 terms)
Ed 507- Diagnosis in Teaching Language and Mathematics

Forrest L. Brissey, Ph. D,

Dr. Brissey teaches a special program in General Semantics
designed for, and limited tc the Fellows. His coursework is
closely coordinated to that Dr. Richard Schmuck and the field
courses. Fellows have the opportunity to be actual participants
in and contributors to Dr. Brissey's research program on
communications with CASEA, as part of, but in addition to, their
work in his course. While involved in the element, Dr. Brissey
will teach no other ccursework. The title of the course he
presently teaches is:

Ed 5N07- Seminar: Interpersonal Communications Theory
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D) Arthur Pearl, Ph. D.
Dr. Pearl is the head of the Area of Nisadvantaged Fducation
in the Department of Curriculum and Instruction. His presence
in the elemcent gives Fellows the opportunity for first-hand
experiences with the problems of disadvantaged children on a
broad theoretical level, as well as on a practical plane.
Dr. Pearl is responsible for one regular course and will give
a practicum each quarter that is restricted to the Fellowship
group. Dr. Pearl teaches two other courses outside of the
Experienced Teacher Fellowship Program. Courses taught in
this Program:
Ed 409- Practicum: Alienated Youth and Fducation (4 terms)
Ed 407- Seminar: Alienated Youth

E) Richard Schmuck, Ph. D.
Dr. Schmuck's academic specialty is innovations and changes
in public schools. Fellows will be able to gain first-hand
knowledge and insights in the latest innovations in education
from Dr. Schmuck. During the winter term, Dr. Schmuck's
teaching activity was limited to the Experienced Teacher Pro-
gram exclusively.
Course taught within the element:

Fd 507~ Seminar: Planned Changes in Schools

F) Barbara Bateman, Ph, D.
Dr. Bateman 1is nationally recognized authority in the field of
Learning Disorders. She is the coordfnator in the area.of
learning disorders and is responsible for the following course:

Ed 407- Seminar: Language and Reading for the Exceptional
Children

G) Mildred (Coen) Robeck, Ph. D.
Dr. Robeck designed an experimental class specifically for
and limited to the Fellows. She taught one other course
during the term she was involved with the element. She also
serves on the Advisory Board for the program. Course taught
within the element:

Ed 509- Principles of Child Learning

H) Norbert W. Maertens, Ph. D.
Dr. Maertens is an authority in elementary mathematics edu-
cation. He has worked closely with Carl Wallen in supervising
the placement of student teachers in the surrounding school
districts. He and Dr. Wallen created a special two-term
experimental class for the Fellows. Dr. Maertens is responsi-
ble for one other course outside of the element. Courses
taught within the element:

Ed 407~ Seminar: Diagnosis in Teaching Language and Mathematice
Ed 507- Seminar: Diagnosis in Teaching Language and Mathematics
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1)

J)

K)

L)

M)

John H. Hansen, Ph. D,

Dr. Hansen is a leading authority in Interaction Analysis and
has conducted séminars and workshops extensively throughout
the Pacific Northwest. He is co-chairman of the Department of
Curriculum and Instruction and has been instrumental in gain-
ing the necessary cooperation from that department. Course
taught within the element:

Fd 5N8- Workshop: Flanders Interaction Analysis

James F. Crosson, Fd. D.

Dr. Crosson is the Associate Director of the Research and
Training Center for Mental Retardation and is responsihle for
one course:

Fd 409~ Practicum: Programming Learning Enviromments

Ruth P. Waugh, M.S.

Ruth Waugh is the Coordinator of DeRusk Memorial Center, the
on-campus facility where the first practicum in the Fxperience
Teacher Fellowship Program occurred. Mrs. Waugh supervised

the Fellows as they taught and critiqued instruction via video-
tape, one-way mirror, and direct observation. She is responsi-
ble for two courses:

Ed 465~ Diagnosis in the Basic Skillu
Fd 409- Practicum: Remedial Clinic

Howard N. Smith, M.S. ‘

¥r. Smith is a special consultant to the Oregon State Super-
intendent in the area of learning problems. Ve is responsible
for developing special classes and special procedures for
children with learning and behavior problems. ¥e is also a
member of the advisory board to coordinate the ohjectives. 6f
the program. Mr. Smith taught one class for this element:

Fd 407- Facilitating Group and System Changes

Donald Carr
Donald Carr is responsible for teaching one class:

Fd 507- Seminar: Ahnormal Psychology
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Student Identification and Responsibilities

There were fifteen Fellows involved with the element: thirteen
women and two men. Five of the Fellows were Negro, the only minority
group represented.

Major Activities Within the Element

The coursework in the element is hroken down into four hasic areas:
(1) Theory, (2) Field Experiences with the Disadvantaped, (3) Classroom
Management and (4) Academic Diagnosis and Correction. The curriculum
is designed to provide a logical sequence of experiences, movirg from
theory, to practice, to asuvanced instruction.

The area of Theory of Persomnel and Systems Change is designed
to provide a basic understanding of the life styles of disadvantaged
people, their problems and concerns, and strategies to help alleviate
these conditions. As part of their work in this area, Fellows study
recent research in the changing and restructuring of schools and class-
rooms done by the Center for the Advanced Study of Educational Admin-
istration (CASEA). Schools and school districts in Oregon and Washington
where experimental projects are in operation are visited, and methods
by which these ideas may be implemented in home districts are discussed.
In addition, Fellows learn about the operation of the State Department
and the laws governing schools. Fellows visit the Department to gain
firsthand knowledge, sit in on legislative committee meetings, and
are guests of the State Board of Education at several meetings.

The area of Field Experience with the Disadvantagel provides on-
going discussions of the problems of disadvantaged youth along with
close contact with students from different minority groups. During
the summer session, Fellows serve as tutors for the Migh School Equiv-
alency Program (HEP). These students come from disadvantaged areas
including poor-white, Indian, Black, and Chicano. Each fellow is re~
sponsible for one or students for a minimum of three hours of tutor-
ing per week. After the summer sesrion, the Fellows work full time
(40-50 hours/week) at the Tongue Point Job Corps Center in Astoria,
Oregon. This experience as a teacher or a counselor, has been rated
as one of the most important aspects of the element by former Fellows.
After the experience at Tongue Point, Fellows immediately return to
their home districts to gerve as administrative aides for three weeks.
The objective is to develop a clearer understanding of the job they
are preparing to perform.

During the Fall, Winter and Spring terms, Fellows attend a two-
hour weekly seminar-field experience in which they carry on an on-
going discussion of problems of disadvantaged youth, what can be done
to effect change, and how 1t might be done.
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The area of Clasaroom Management is designed to provide a back~
pround of theoretical understanding, knowledge, and techniques to
identify, diagnose, and alleviate classroom behavior problems. For
two quarters, Fellows spend one-half day, five days per week with child-
ren with severe learning and behavior problems in five local publie
schools. Two Fellows are assigned a group of eleven atudents and teach
mathematics. The Fellows then work with the regular teachers in large
classrooms for the remaining ninety minutes.

During this field-experience, the Fellows are supervised. Fach
fellow has a total of at least two hours of supervision per week, and
usually much more. '

The area of Academic DNDiagnosis and Correction incorporates theo-
retical background and methods and techniques necessary to identify,
diagnose, prescribe and remediate specific learning problemns.

The program is a coherent whole with each course or experienced
designed to relate to the others. The core of the program is the work
in the public school setting where theories and techniques are tested
under close supervision.

The graduate Fellow 18 responsible for the successful demonstra-
tion of capabilities as written in the ohjectives of each course. In
addition, if the Program is taken for a Master's degree, a minimum
grade point of B is required along with a written and oral examination.

Fellows have heen involved in the in-course and program evaluations:
they make recommendations for subsequent programsgs; some Fellows are
used to select the applicants for the program of the following year,
and all Fellows participate in the follow-up studies to further modify
the element.

IMPACT AND EVALUATION OF THE ELEMENT

As for the University of Oregon, the impact of the element can be
seen in the discussions, once rare, which are now carried on among mem-
bers in CASEA and the faculty members in Special Education and Curriculum
and Instruction. Although these discussions are essentially oriented
tovards the element, they are leading to wider ramifications. Special
Education faculty members as a result of this element are maving into
undergraduate training and Dr. Wallen was asked to serve as an advisor
in the Department of Special Education. Faculty in Elementary Education.
are utilizing the Fellows as supervisors and are participating in their
training.

In addition to the impact at the University, other areas of impact
have been realized. Should the five teachers who are now teaching in
Portland prove as effective as they appear. to be, it is entirely proh-
ahble that the essential training program of the Experienced Teacher Pro-
gram will be adopted for taachers of disadvantaged children 4in the Model
Schools area of Portland.
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A number of the cooperating schools in Eugene have reported a sig-
nificant drop in behavior referrals to the principal and improved
academic achievement. As a result, many teachers are asking for pro-
grams of a nature similar to the Experienced Teacher Program,

The impact of the element in terms of its objective of systems
change and innovation can be gauged from the activities of the element’'s
first graduates. Of the fifteen people who graduated, one is now conduct-
ing research for the State Nepartment of Education to k- 2p low achiev-
ing children out of special education classes; one has served with the
University as a 1iason person responsible for the placement and super-
vision of intern teachers; another was recently assigned as principal
of a school with prohlems that necessitated the resignation of the
former principal in mi: -year; another is conducting an e-perimental
class for Indian migrant children in Pendleton, Oregon with his district
and the State Department of Education; another is a special class-
room consultant to all teachers in his district and advises his district
on how to improve the program for disadvantaged white children; two are
members of the texthook adoption committee; and one is the director of
the elementary reading program in Lincoln County.

Additional forms of impact will be available upon z.ie completion
of the evaluations that are being done presently and evaluations
done on the element next year.

Evaluation of the element will he done in two different ways:
internal evaluation made by persons directly involved in or with the
program and external evaluation conducted by an cutside agency or
team with no other connection with the element.

Constant internal evalutions of the elerent are made while it
is in progress. This is done vaekly meetings with the Fellowship group
to which any involved faculty members are invited. This method has
heen used very successfully in making recommendations for course
changes.

Fellows evaluate each class at the conclusion of the term it
was offered and recommend whether it should be offered to the next
group; changes that should be made; and strengths and weaknesses of the
class. When the program is concluded, Fellows again rate every class
and the program as a whole with respect to whether it did, or did not,
attain the stated ohjectives.

Before their entrance into the element, data of various kinds is
gathered on each TFellow. After the return of the Fellow to the home
classroom, studies will be made for three years - longer if feasible —
with as much data on classroom and pupil performance being gathered
as possible. The element will then be changed if the results seem to
point out any weaknesses.
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Fxternal evaluation will be done with recommendations from the
advisory board and the Portland Steering Committee. VFor example,
the Portland Steering Committee will evaluate the Fellows in the Model
Schools of Portland and then maiir suggestions for spring term place-
ment and any other changees indicated.

A plan of evaluation for the 1971-1372 program is presently being
developed hy Teaching Research, an agency of the Oregon State System
of Higher Education. Teaching Research will be svailable for consulta-
tive aid in the collection, analysis, and evaluticn of the data col-
lected in accordance with their evaluation plan.

Nissemination of information concerning the element occurs in
the form of news releases sent to television stations, radio stations,
and newspapers throughout the state. In addition, information about
the element will he published in professional journals as it is col-
lected and currently two doctoral dissertations are in progress and
others are expected.

Another method NDr. Hotchkiss uses to disseminate information is
to travel around the state te address interested teachers' groups
ahout the element.

It has been stated by Dr. Hotchkiss, however that the best means
of dissemination is the reputation the element has earned in the state
of Oregon. Recause of the high calibre of the returning aprticpants,
school districts have been sending their best teachers to participate
in the element: those they expect to assume leadership roles afier
returning, knowing they know will do so.

SUMMARY AND INTERPRETATION

This element, funded by the Bureau of Educational Personnel Devel-
opment of the U.S. Office of Education, has three basic priorities:
(1) the traininp of regular classroom teachers to teach socially,
emotionally, and culturally disadvantaged children in the regular class-
room; (2) the training of teachers who have been selected to work
in the Model Schools of Portland; and (3) the development of a regular
teacher training program based upon research . on and with the Fellow-
ship Program.

All present evidence points that these priorities were effective-
ly fulfilled. The school districts were very impressed by the calibve
of the returning teachers and have utilized their skills in a variety
of ways. Also, if the teachers in the Model Schools of Portland contin-
ue to be as effective as they appear to be, it is entirely probable
that the training program to be devised will be based heavily on the
Experienced Teacher Fellowship Program. In addition, the third pri-
ority has been completed. A copy of the format for the undergraduate
teacher training program can be found in the appendices.
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The element was designed by Dr. Hotchkiss and was stated in terms
of performance objectives. In addition, the requirements for many of
the courses were stated in terms of performance criteria, and certi-
fication for the total program includes the completion of these courses.

The element provides a range of field experiences iancluding tutor-
ing for the High School Equivalency Program, working with the Tongue
Point Job Corps Center, and much work in various situations with dis-
advantaged children in Eugene.

These experiences are closely inter-related with the coursework on
the University campus in a sequential program designed so that the
Fellow is firet involved in theory and instruction, then practice, and
finally advanced instruction.

Due to the small number of Fellows, the supervision is very close.
Various methods of supervision are used, eapecially video-tape so that
each Fellow can gain a better comprehension of his interaction with others.

The element is evaluated both internally and externally. The Fel-
lowship group meets weekly to discuss the on-going classes. This method
of evaluation has been very helpful, especially in terms of recommenda-
tions for course changes. After each course and after the total pro-
gram, Fellows make evaluations with respect to whether the stated goals
were attained or not. After the return of the Fellow to his home
district, he will be evaluated for three years~ longer if feasible. The
information received from these evaluations will be used to decide
changes in the content of the element. Additiomal evaluation is done
by the Advisory Board and the Steering Committee who hoth offer sug-
gestions for changes in the content and format of the element. An
outside evaluation is being prepared by Teaching Research, an agency
of the Oregon State System of Higher Education. This evaluation will
be effected during the 1971-1972 session of the element. From the
data compiled during this study, a more definite idea of the impact
of the element will be gained.

Much of the information for this Case Profile is derived from the proposals
for the element for 1970-1971 and for 1971-1972.
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APPENDIX A

CRITERIA FOR ELIGIBILITY OF PARTICIPANTS

The eriteria that will be used to determine participant eligibility are
as follows:
1. The applicant should be rated as a "good" teacher by his
administrators.
2. The applicant must be teaching in e public or private elementary
school, erades ¥.-6, at the time of appliecation.
3. The applicant must not have had the course work covered by the
pronran.
4. The applicant must arree to return to the original district
fellowins the progran.
5. The applicant must agree to work with disadvantaged children
wherever the district desires to place him.
6. The applicant's district must agree to:
(a) give the applicant a one year leave of absence to attend the
program;
(b) view the time in the Experienced Teacher Program as a year
nf service to the district for salary purposes;
(c) agree to participate in the administrator's workshop; and
(1) agree to permit the district and the fellow to participate

in follow--up studies.

No amount of preparation in any particular field is considered essential

or required: a B.A. decree is desirabie but not required (one student, a
mature woman, in the current program who was teachins in a private school

had only 40 hours of college work. She currently has a 3.5 sprade point
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average in sraduate work and is one of the most competent fellows in this
year's program. VWe are now attempting to by-pass R.A. remuirements for
admission to a eraduate program and help her receive a 'Master's Decree. )

Aside from exclusion of teachers who have al—eady hacd the course work
of the prosram any person whuse district meets the criter'~ stated ab.ve 1s
an acceptable applicant. liowever, the desire of the district to participate
is an extremely important criteria because unless the apprlicant has the
enthuaiastic support of his home district, he will have little if any
opportunity to put into practice auything new he learned in the program and
would be even less likely to have an impact of any kind.

District support is also important in another respect: This program
is seen as a three-way commitment between the district, the fellow, and the
University. The district would in every case have the final say about who
that district eunt to the program, the fellow is committed to return, an the
University to provide the training. 1f£ one agent of this trian~cle-~the
district, for example, should fail to meet its commitrents, then much of the
time and expectations of the others would he wasted and the program would
fail to realize its objective with that district and that particular fellow.

The final selection of fellows will be dome by two sets of criteria:
(1) Districts such as Tortland, Fugene and Sprinefield, etc., that have
oarticipated in past programs and whose administrators are enthusiastically
supportinz the program will be offered a specific number of fellouships and
asked to nominate candidates. It is, for exarple, expected that Portland
will have half or more, Rugene and Springfield, approximately two or three,

dependiny upon the number available. This method was used with this year's
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program because it was funded too late for the normal selection procedure.
The result was an even greater interest of the districts in the program
and an extremely competent group of teachers. Many faculty members in-
volved in the program rate the current group to be the finest of the
three programs.

(2) For most districts the following procedure will be used: A
brochure f£.1ly describing the program and containing detailed instructions
for cbtaining additional information and application materials will be
mailed to every public and private school in the state of Oregon as early
in the year as USOC guidelines permit (See attached brochure of the 1968-69
program.). Every applicant who inquires and who-is cufrently. teaching in
the elementary education area in the state of Oregon will receive detailed
application instructions and all necessary forms.

The applicant's file should contain the following information at the
time of selection:

1. All required USOE forms properly completed.

2. Two copies of the University of Oregon Graduate School Admissions

Application.

3. Copies of all college transcripts.

4. At least two letters of reference from administrative personnel
in the applicant's home district. One letter, from the district
superintendent or his appointed assistant must state that the
district will view the fellow's participation in the program as

one year's service to the district, thus maintaining his position
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on the salary schedule. It should also indicate the district's
willingness to participate in the various research programs which
will follow the fellow's return to his district and whether or
not administrative personnel will be permitted to visit the
fellows and the program and a special conference for administra-
tors to be held annually at the University. The letter should
also state plans for using the fellow when he returns and grant
him a year's leave of absence to attend the program. Evidence
of enthusiastic district support is considered to be essential
if any impact is to be sustained and the fellow's full potential
realized when he returns.

A signed statement from the applicant stating that he will return
to his district.

Evaluation team report. Every applicant will be visited and
observed in his classrcom before the selection takes place. Ac
that time the program and its objectives and requirements will be
explained in detail to the applicant and to the local administra-
tive personnel, and any questions answered. Every effort will be
made to select the persons and districts who will benefit most
from this program. Each applicant will understand that he will
be expected to return to the most difficult teaching station in
his district and work with disadvantaged children. Following
each visit, the evaluation *zam will write wp a report of their

observations which will be included in the applicant's file.

Local districts will be_gncpuraged_to-proposg;teams,of two or more
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teachers wi-o would then return and work as a unit--some team members may be
resource teachers or teacher-supervisors who would be working directly nith
teachers and children.

Following a personal visit, a faculty admissions team, composed
of the directors and two other faculty members, will evaluate the appli-
cants for final selection. Providing all the criteria above has been met,

gelection will be based on several factors.

(1) The nature of the district and the number of disadvantaged children.

All else being equal teachers from a poor rural district would
always be chosen over a teacher from better districts. Preference
would be given to teachers from areas where classroom specialists
are not readily available--and there are many in Oregon.

(2) Given number 1, the committee will then attempt to screea in

- those who would profit most from the program.

(3) Those in the final group would then be noted by each member of
the selection committee and those ranking highest would be chosen.

(4) Grade point averages are not considered nor are past academi.c
records considered except to screen out those who have had many

of the courses in the program.

GeneralizedrAdmission to the School of Education

All participants selected for this program are eligible to take and
receive credit for all coursework. If they do not have a B.A. degree,
the credit is listed as undergraduate. Mature, non-degree holding students
who do well academically may now apply for advancement to graduate status .

(as mentioned earlier).
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Regular admission to the graduate school for those who hold the
Bachelor's degree is done according to the following procedure.
Standard institutional procedure and requirements for admission to
the graduate program in Education at the University of Oregon is:
1. Admission to a degree program.
A student must be graduated from an accredited college or vni-
versity with a record showing ability to maintain satisfac v
progress in graduate studies. An accumulated undergraduais
grade point average of 2.75 and satisfactory performance on a
graduate aptitude test are ordinarily required for admission to
a degree program. In exceptional circumstances, as in the case
of students graduating from non-accredited coileges or whose
undergraduate record does not meet the general requirement for
admission, the student may petition for admission to a degree
program, after completion of 12 to 24 hours of satisfactory
graduate study. All petitions and applications for exceptions to
the general rule are reviewed by the Graduate Advisory Committee.
For the M. Ed., a valid teaching certificate and at least one
year of classroom teaching are required.
2. Procedures for admission.
a. The following documents are filed in the College of Education
by the applicant:
(1) Two Application for Graduate Admission forms.
(2) Two coples of official transcripts of all previous

academic work.
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(3) Persocnnel Record form with written statement.
(4) Three copies of a tentative program, listing all
courses a student wishes to include in his program.

3. Students may apply for a Master's degree in either Curriculum and
Instruction oy Special Education.

Every effort will be made to award fellowships to those teachers
who, after a careful consideraticn of their»backgréunds and school district's
attitude toward the program, the committee believes will benefit most from
the program and who will be most likely to make a maximum contribution and
impact when they return home. Those selected will be mature, serious,
professional teachers who intend to pursue a career in elementary education

and who have demonstrated by their past classroom performance their desire

to achieve excellence.
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APPENDIX B

PROPOSED TEACHE:x TRAINING PROSRAM

We are hearing a good deal these days about "relevance’ of classroom
experiences fou what studeats .. he doing after graduation from the
university. It seems that '~ &= 7ay well be at least two kinds of irrelevance
in a given teacher educaii.n course: one kind being due tc concentraticr on
course content which 1s for one reason or amother truly irrelevant to the
student's poals, and the other kind being’ due to the gtudent's inebility to
see the relevance of the subject matter because of his own inexperience in
the teaching situation. Surveys regularly find that practicing teachers
consider their student teaching to have been the most valuable experience
received in their teacher education program. Students at the recent "week
of confrontacion” complained that they felt a need for more contact with
children and classrooms as s part of their preparation. They also expressed
a need for more direct contact with the faculty. The time has core to
consider a change in the element:ry teacher educaticn prograwu.

All too often, evaluation of teacher training program changes falls
into the category which has been called "gee whiz" data. Licttle, if any,
hard evidence is presented to support the program changes. The need for
haxd data seems obvicus. It is for this reason that an experimental teacher
education progran is being proposed. The experimental program will provide
for a variety of experiences in classroom settings, regular small seminar
meetings with faculty members, integration of the knowledges and points of
view of specialists in reading, mathematics, educational psychology, and
special education, and, hopefully, the opportunity to point out the relevance

of what is taught. Through the random selection of experimental and control
63

67



groups and the dJdaveloprent of some objective measures, it is hoped that
some hard data can be collected to indicate the efficacy of such a program
of teacher education.

During the first year of the program, a series of regular meetings willi
be held by the experimenters (Wallen, Hotchkiss, Johnston, and Maertens).
The purpose of these meetings will be to integrate their speciiic knowledges
and skills into a sequence of experiences especially de.:igned to maximize the
prospective teacher's ability to systematize the teachin; act. It is
expected that experiences can be devised which will permit the student to
make use of the best that is known concerning teaching methodology, incorporate
principies of learning, and p - due regard to individual differences, and
to do this in an active rather than a passive way. The experimenters will
utilize an instruction System ¢  toach in designing and evaluating the
sequence of instructional exper :nces provided in the experimental program.
(The development of the prorram components is discussed on the last two pages
of the proposal.)

A tentative outline of the proposed elementary teacher education program
1s given or the pages which follow. The experimenters anticipate that by
the time students reach the gophomore year the program descriptions and
titles will be chanred. The outline uses the terminology and subject matter
orientation of the oresent teacher education program. The experimenters
expect tc procuce a different terminology and subject matter by applying the
inetructional system approach to program desifin.

The teatative program outline is an adaption of the present alementary
tes-her education program. The tentative program components identified are
courses which have been added or courses which have been altered. Five

courses totaling 16 hours have been added--10 hours of practicum and
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6 hours of semin.r. Five courses totaling 18 hours have been altered. Student

teaching has been changed.

OVERVIEW OF TENTATIVE PROGRAM COMPONENTS FOR EXPERIMENTAL GROUP

Freshman Sophomere Junior Senior

Tutorial I (3) Tutorial II (4) Tutorial IXX (3) Student Teaching (14)
Lang. Arts (3) Human Dev. Seminar: Materials
Reading (3) and Learning (6) in Lang. Arts,
Mathematics (3) Cl. Proced. (2) Read. & Math. (3)
Saminar:

Diag.Teach, (3)

General education and group requirements will be completed as now. The
block system will not be used., The language arts and reading methods courses
will be offered as regular three-unit courses, as math methods is now offered.
Tutorial II, a full term tutoring experience, will replace the Block II student
teaching. Students will take the social studies and science methods courses
without the concurrent atudent teaching. They will gtudent teach all day for
one full term. Students will be advised to complete all their methods courses
by the end of their junior year.

It is hoped that students may be allowed to challenge by test such pre-

requisite courses as Math 122 (121 required of all), and music and art.
EXPLANATION OF TENTATIVE PROGRAM COMPONENTS
FRESHMAN YEAR

Fall Term - Identification of 100 freshmen planning to major in elementary
education. (Identification through early advising and through the evening
meeting during freshmen week). Following identification, the group will be
subdivided into two groups to be called experimental and control. The control
group will continue through the University of Oregon teacher education
program as it presently exists. The performance of the two groups
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will be compared at various times during the four years. The experimental
program is discussed in the paragraphs which follow.

Following identification and assignment, the experimental group will be
subdivided into four groups of 12 to 13 students each. These groups are
then assigned to Drs. Wallen, Johuston, Hotchkiss, or Maertens for permanent
advising. Regular group advising sessions of about one hour in druation will
be hald once a month. During these sessions, the students in this group will
be initiated into the philosophy and objectives of teaching and will recelve
instruction on how to conduct themselves during the tutorial occdtfing in

the winter term.

tMnter Term. Students will be assigned to Tutorial I, to be carried

out in the Cugcne Public Schools. After an initial period of observation
students will assume some instructional responsibility. They will instruct
sroups of twe or three pupils. They will assist during study periods and
playground activities. The purpose of Tutorial I is for students to become
confident in working with children and to be able to conduct the instructional
program described in detail in teacher's manuals and guides. The monthly
advisine sesgions will continue during this term. Students will be encouraged

to discuss problems they have encountered.

Spring Term. The monthly advising sessions will not be continued during

the spring term unless students request 1it.

SOPHOMORE YEAR

Fall Term. Students will be given 9 hours of methods courses in
reacing, language arts, ond mathematics. The courses will be of fered for
s full term. The purpose of the courses will be for sctudents to he able:

(1) to diagnose pupils' instructional needs in reading, language arts, and
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mathematics; and (2) to design and conduct imstructional procedures in such
a way that a child will be able to attain an ability he could not previously
attain. The emphasis in the courses will be on ‘moving beyond the teacher's
manuals and euides,” so as to make whatever methods are used more effective
with each individual child.

{"nier Term. Students will be assigned to Tutorial II, to be carried

out in the Eurene Public Schools. Students will act as diagnostic teachers.

They will be assigned pupils needing additional assistance in reading, language

arts, and mathematics. They will keep detailed records and communicate the
results to the classroom teacher and to their college advisors. Students
will be assigned to a three-hour seminar to be held once a week. The seminar
will be jointly chaired by Professors Wallen and liaertens. The purpose of
the saminar will be to help students transfer theory into practice.

Spring Term. The monthly advising sessions will not be continued during

the spring. term unless students request it,

JUNIOR YEAR
Fall Term. Students will be given a 6 hour course in human development

and learning. The purpose of the course will be for students to understand

how they can modify instructional procedurcs according to the social, emotional,

cognitive, and physical development of their pupils ard how they can design
and conduct instructional procedures in all subject areas. Students will be
given a 2 hour course in classroom procedure. The purpose of the course will
be for students to learn principles for managing classroom size groups of

children.

67

ral

R e P T

ww.‘



Winter Term. Students will be assigned to Tutorial 1II, to be carried

out in the Eupgene Public Schools. Students will aseist the classroom teachers
in a2 variety of ways. They will be diagnostic teachers. They will conduct
some lessons in subject areas other than reading, l~nguage arts, and mathe~
matics. The monthly advising sessions will continue durins this term.
Students will be encouraged to discuss problems they have encountered.

Spring Term. Students will be encouraged to take the social studies and
science methods courses. They will take the courses without the concurrent
student teaching. The monthly advising sessions will not be continued during

the spring tern unless students request it.

SENIOR YEAR

Fall or Winter Term. Students will be assigned to all~day student

teaching for a full term. They may perform the student teaching in any area
of the state where supervision arrangements have been previously made. Many
may student teach in the Portland area.

S$pring Term. Students will be assigned to a three-unit seminar on
materials in languane arts, reading, and mathematics. The sewinar will be
a survey rourse of the available published materials and the ways the materials

can be made more effective in classroom use.
DEVELOPING PROGRAM COMPONENTS

Progran development will be empirically based. The procedures to be
followed in developinp the program components will allow the determination

of the effectiveness of the program in attaining its stated objectives.
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Curriculaxr Scope

The program will have the goal of identifying objectives and providing
instructional experiences in two broad areas:

1) Affective Domain
The way students value teaching and themselves--their self-concepts

2) Copnitive Domain
Teaching, skills for attaining two gemeral types of objectives:

a) Motivation
b) Academic abilities

Instructional Systewn Approach

An instructional system approach will be utilized in developing the
proposed program components. The instructional system approach will contain
three stages.

1. Design

The jobs which students vill be expected to perform upon completing each
program component will be identified. The jobs will be anazlyzed in terms of
recuired attitudes, knowledges, and skille. The s-titudes, knowledeoes, and
skills will be expressed as instructional objectives. Ierformance measures
will be constructed for the student's knowledges and siills. For each
objective a sequenced media program will be prepared. The specifications for
the production or organization of the media program will be written. (Media
programs will consist of written materials, observation guides, specified
classroon teaching experiences, simulated teaching experiences, etc.)

2. Development

The written materials and observation guides will be prepared. Directions
for carrying out the specific classroom teachine experiences will be written.
Participating classveoms will be identified. Video-tapes and simulated
procrams will be prepared. Participating students will be identified. Tutoring

and college classroom schedules will be planned.
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Each component of the program will be operated. Performance tests will
be administered to studentis before and after each component is operated. The
program will be evalusted in terus of the effectivenesa of each componant
and the need for redesigning and reaeveloping each component, The redeveloped

progra~ components will be operated with the next group of students and again

évaluated.
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Chapter 4

Title: Teacher Corps Corrections Project

Primary Agencies Involved: College of Fducation
Dept. of Curriculum and Instruction
University of Oregon
Fugene, Oregon

Portland Public Schools

Interviewed Individuals: Dr. Stan Cohen, Director
Darrell Milmer, Asst. Director
Wayne Dotts, Academic Coordinator
Steve Anderson, Eddie Harrison -
Team Leaders
Two interns in the project

OVERVIEW OF THE ELEMENT

That deviant and delinquent youth are symptoms of a faulty social
and educational system is the basic premise of the Oregon Teacher Corps
Correction Project. Consequently, the program emphasizes changing the
school system, correctional institutions, strengthening the inter-
relationships between these institutions and the communities they serve,
and preparing a new breed of teachers to deal with locked-out vouth,

The program's activities operate entirely in the urban Portland com-
munities, McLaren School for Boys, and Hillerast School for Girls

with the exception of the University-based summer sessions. The long
range objectives for the element focus on both the schools within

the community and the University's training of teachers. Specific
objectives include development of a field-based competency based teacher
education program, implement a re-entry program to deal with delinquent
youth, and te recruit underrepresented populations into Teacher Corps
programs.

Unlike most intern programs, these interns have been recruited
from segments of the population largely ignored for positions of leader-
ship and influence: minority groups, low-income groups, delinquent
and delinquent-prone youth. The tventy-nine interns and four team
leaders were selected by panels including representation of parents and
community-based organizations involved in the program. Certification
problems have been worked out to insure that complete certification
will be given to interns completing the program's activities.

The element has as its major focus an involvement in the community.
One emphasis has been on developing means by which kids who have been
in trouble, or who are on the verge of becoming dependent or delinquent,
can be involved more successfully in the school. This emphasis evolved
into the Re~Entry Program - a systematic means by which youth who are
released from MacLaren or Hillcrest and going to Adams or Jafferson
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High Schoel receive a systematic and coordinated program to insure an
effective transition and avoid a return to custodial confinement.

These activities bring the interns into close, cooperative associations
vith parents, communit; groups, school persomnel, correctional person-
ne. , and troubled youth. Through working with these individuals and
agencies, interns and their team leaders are better able to plan ex~-
periences to assist their students, not frustrate them. Academic staff
from the University of Oregon, both in education and the social science,
teach course work on-site.

CURRENT OPERATIONS OF THE ELEMENT

Content within which the Elemewnt rests

Poor schools contribute to the rising delinquency rate. Unless
there is a widespread change, the prognosis is grim. Ultimately, there
must be a restructuring of both the public schools and college and
university teacher preparation programs. The Teacher Corps Program
at the University of Oregon is designed to bring about change. The
intern program is a partnership between the University of Oregon, public
schools, correctional agencies, and community-based citizens, and
community groups. The primary philosophical orientation of the program
is that schools now effectively lock-out certain voungsters. The ulti-
mate aim of the project 1s to generate schoclis and staffs that can reach
the student now rejected. Change must encomp:sas every aspect of the
school. The curriculum, enforcement of regulations, the style of in-
struction, and the involvement of parents all ery out for new approaches.
Teachers will be trained to work with diverse groups anc to react con-
structively and non-defensively to hostility.

This program offers selected undergraduates a minimum of two years
of college training (77 credits). The internship and summer session
program lead to certification as teachers in two years (three summer
sessions plus 2 years of interning). Offering this program at the
undergraduate level maximizes the possibility of recruitment among dis-
advantaged students brought to the Eugene campus for other programs
(Upward Bound, HEP, and Project 75) as well as among existing correction-
al personnel. Surveys of the Joint Commission on Manpower Training and
Development have indicated that few employees in such roles as correction-
al officers have completed college while significant propositions have
at least some college training.

The School of Education at the University has ccoperated with
Teacher Corps to help facilitate the project goals. They have allowed
some pass/fail courses to be incorporated in the individualized pro-~
grams, provided courses to enable the project coordinators to develop
their own concept of secondary teacher training, and endorsed the
Teacher Corp's program of field-based teacher preparation, which in
esgsence, takes the University into the community where future teachers
work directly with high school students and communities. They have
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also contributed some release time for the Coordinator of Secondary
Scheool Education, Dr. Keith Achesen, to work with the project in the
context of a competency-based component. Recently the College of
Education has indicated its readiness to evaluate the program's
teacher training component for its applicability to non-Teacher

Corps secondary school preparation. Teacher Corps projects across
the nation are required to be competency-based. The activities of
this element in designing and developing novel methods of instruction
based on competencies identified as crucial will greatly benefit the
current University teacher training program. A management system,
another requirement of Teacher Corps projects, will enable the system-
atic collection of data to help validate and evaluate this element's
teacher training component. The Teacher Corps Management system,
however, is currently not operational.

As a radically field-based program, Teacher Corps interacts with
a variety of other institutions. Teacher Corps requires extensive
community involvement. The primary focus of the Oregon Teacher Corps
Correction Program is to have the community services and the consti-
tuents of the communities served by Adams and Jefferson participate
in almost all dimensions of the program. This participation is sought
in introducing srructural changes in the schools or the program, de-
veloping policy-uaking bodies in which parents, students and other
community based persons can legitimately exercise power and systema-
tically evaluate the progream to guide refinement and re-direction.
The other institutions involved in the project include Hillcrest
Schocl for Girls and MacLaren School fox Boys under the Childrens'
Services Bureau of the Human Resources center for the State of Oregon,
the Model Cities Educational Committee, the Albina Multi-Service Center
which includes all of the state community services organization (pro-
bation, welfare, etc.) and the Department of Family Services in Multno-
mah County.

Various academic departments at the University of Oregon asre activ-
ely involved in the element. Their cooperation has been necessary
to modify or develop some innovative means by which an intern's course
requirement and/or requirements for a major can be completed at the
field sites. Unfortunately, the program has had some operational dif-
ficulties in this area. Efforts have been undertaken through the
University Teacher Education Committee to coordinate consideration
of innovations in preparing secondary teachers in various disciplines.
Teacher Corps has teen able to arrange with Portland State University,
Oregon College of Education, and the University departments to allow
major credit to be taken at the field sites by the interns and team
leaders.

Funds for the operation of this element are from several sources.
The major portion of element support is from the Federal government
through the National Teacher Corps Project. The University of Oregon
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has contributed personnel, mainly Dr. Keith Acheson, to assist in pro-
gram development. Negotiations are currently underway to secure addi-
tional funds from cooperating public schools, the Corrections Division-
State of Oregon, Law Enforcement Assistance Afid, the Model Cities Pro-
gramg, the Office of Health, Education and Welfare, and the Department
of Family Services of Multnomah County. (See Appendix A)

Staff Identification and Responsibilities

The staff for the University of Oregon Teacher Corps Correction
Program was selected to represent a cross-section of skills that are
essential for teacher training, corrections, community involvement,
relating to alienated youth, and interacting with interns from other
than typical populations. Active involvement of representatives of
the College of Education, the secondary school training program,
Department of Sociology, school district personnel, corrections per-
sonnel, and local community citizens is a key feature of this element.

University of Oregon staff members with direct responsibility for
the programs are:

Dr., Stanley Cohen, Project Director, (.50 FTE), manages the admin-
istrative network for the field placement sites. In addition, he assumes
an important role in the training of both team leaders and prospective
teachers. His background experience lies in group techniques parti-
cularly family problems, career analysis and drug addiction.

Mr. Darrell Millner, Assistant Director, (.50 FIE), supervises the
Corps members relationship to the community, as well as their training.
He and Dr. Cohen work closely in their daily planning which provides
for interchanging of roles and flexibility where necessary. There
is a staff coordinating meeting in Eugene approximately twice a month.
This includes Teacher Corps staff (team leaders inclusive and personnel
from the College of Eduecation).

Mr, Wayne Dotts, Academic Coordinator, (.50 FTE), His primary role
is in an advisory capacity. He identifies where each of the interns is

in terms of his academic progress towards a degree and his progress to-
wards satisfying requirements for certificationm in terms of his teaching
competencies. His developmental role centers upon negotiating with

the University to develop curriculum changes and acquain‘:ing them with
the concept of field-based teacher preparation which allows for maximum
exposure to delinquent students.

The Four Team Leaders in the Teacher Corps program are projected
as the key members of the team. During the two years of participation
in the program they work towards their master's degrees. They are
selected by an interview panel composed of representatives of the Univer-
sity, public schools, correctional institutiaons, economic opportunity
projects and the community. Representation of minority groups was an
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important consideration in team leaders selection. Their responsibhi-
lities involve them as supervisors for six-eight student interns, at
one of the four sites, while working closely with the classroom teacher
or teams to assure that interns are placed in situations that are
consistent with the goals of the program. They also work closely with
Wayne Dotts to insure that interns are fulfilling academic requirements.
Team leaders have the following responsibilities ir the organizational
management of the program:?
1) counseling and guidance for interns in academic areas, training
sites, community work and personal development.
2) tutoring for interns/ demonstration teaching.
3) coordination, development and evaluation of experimental under-
graduate courses.
4) observing and evaluating interns
5) attending daily or frequent meetings with the interns as a group
6) coordination and involvement in community projects.

Team leaders also attend graduate classes to fulfill their degree
requirements. As originally planned team leaders were to change sites
the second year along with their interns. This has been revised to
have team leaders stay on at their sites in order to benefit from the
already established rapport with the staff and familiarity with the
institution.

The Community Coordfmators for the correctional scheools is Mr.
William Kennedy. He provides the liascn the corpsmen need with the
institution. Both Dr. Pearl and Dr. Polk, principal investigators
for the project, have been appointed instructors. Other faculty
are drawn upon as needed to instruct in-service courses on-site
as well as at Eugene.

Student Identification and Responsibilities

There are currently twenty-nine interns involved in the Teacher
Corps Project. The breakdown by minority groups is as follows: 10
Blacks, 9 Chicanos, 1 Japanese American, 1 Native American and eight
Caucasians from lower socio-economic backgrounds. Interns and team
leaders were recruited primarily from various University of Oregon
Programs run especlally for disadvantaged youth, from new careerists
in Portland, from Project Newgate Graduates and from Community College
teacher aide training programs. The group selected was to favor
populations hitherto under-represented in the teaching professions.
Three of the interns have delinquent backgrounds or are ex-convicts.
The project has worked out a procedure with the certification board
of Oregon to certify these people at the completion of the program.
One of the interns has already graduated and been certified because
he had additional credits at the program's inception. This will
hopefully set a precedent and have positive ramifications for future
certification of other individuals who have been involved in delin-
quent behavior.
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The interns, through the Re<Entry Program, are being
presented with skills, processes, and straceglies deemed nec<
essary to reach the other important student population of this
element~~the locked~out, delinquent who is returning from a
confinement institution to the community. Personnel at McLaren
and Hillcrest work closely with the interns, team leaders,
school administration, and community groups to design experiences
to fit these youth,

Major Activities Within Element

The University of Oregon Teacher Corps Corraction Project
operates to train secondary teachers through the Department of
Curriculum and Instruction at the University of Oregon. All of
the elements activities, however, are locatad at the field sites
with the exception of the University summer sessions. In
recognizing the causal relationship existing between schools
and delinquency, the element director, Dr, Stan Cohen, emphasized
the need for change when he sald, “A major problem is to deal
with attempting to break into a crystalized, traditionalized
approach to education on the part of schools and the kind of
educational training as specified by training institutions."

The major objective of the element is the development and ime
plementation of needed changes in the educatiomal system. Under
this broad objective are subsumed the following specific goals:

1) developing and implementing system changes that would
greatly reduce or eliminate those conditions in current
school systems that contribute to delinquency. The
project proposal states: "The school, as currently
constituted, generates delinquency baecause of its
structuret lack of respect for pluralism, aenial of
power to certain populations to influence program
and policy, irrelevance of curriculum, denial of feelings
of belonging, usefulness and competence :0 many students,
and institutional influences which reinforce poverty and
racism,"

2) developing a "new breed" teacher who would be capable of
dealing effectively with locked-out, delinquency-prone
youth.,

3) detecting and training teachers from populations currently
undar repre .eated in public schools,

4) developing and implemaenting changes in the professional
preparation and training of teachers. The following is
a partial list of improvements being implemented in the
pre~service preparation of teacherss

a) a recruitment process which attracts into teaching
parsons who have established the ..23ldzy to influence
alienated populations



b a comprehensive integration of field study and theory
c, . continuous screening of training activities for the
intrusion of raca, class, ethnic and sexual biases

d) an Incorporation of sgkilled practitioners and com~
nunity-based leaders into the training process, and

e) placing the achool of aducation student into respon-
sible teaching assigmments with delinquent and delin-
quent prone youth early in their educational career
and providing them continucus support so they learn
to succeed.

Interns raceive two kinds of assignments. Each intern spends
one academlc year in either Jefferson or Adam High School in
Portland, These schools have a high incidence of social problems,
Each intern will also spemnd an academic year in a correctional
institution in Salem (Hillcrest) or Woodburn (MacLaren). These
fleld sites have been chosen bacause of their acknowledged
problems and because of the willingness of the involved administra-
tive officials to participate in experimental personnel training
programs designed to solva the problems., More importantly, how-
ever, these public schoel/correctional instituticu settings
expose interns to first hand "real life" demonstrations of the
school/juvenile delinquency relationships that form one of the
fundamental theoretical underpinnings of tha eiement,

The program is broken down into several time and activity sec-
tions. The following chart will help illustrate this breakdown:

PRE-SERVICE « six weeks first summer ~ 15 cradits
IN~SERVICE -~ first year on site in achools (50~60% of time),
comunlty projects, course work
« second gummer ~ courses in major field at Eugene
plus some Teacher Corps courses
~ sacond year -~ interns switch sites
_ institution school public scheol
TERMINAL «~ gummer for only those who need additional course
work

The PrecService Phaset This phase is designed so that the
organizational structure will facilitate the attaimnment of program
goals., The goals of this phase are to!

1) orient the intern to the philosophy of the program

2) familiarize them with the structure and peculiarities of
the fileld situation

3) generate a team approach to teaching and learning and a
spirit of cohesion .

4) devalop short term experiences with targst population youth
and parents for determining propensities and problems of
working with such populations

5) develop a beginning understanding smong the interns of the
dynauics of alienation and delinquency with a particular
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enphasis on the influence of race and econemic face
tors, and

6) develep an individualized two year program so that each
intern will be able to complete requiremants for degree
and certiijcation while fellowing a course of study most
compatible with his talants and aspirations.

The first three days of this six week summer session are
sat aside for intern orientation. Team leaders, under the guidanca
of the academic advisor, review the intern's tramscript with the
intern and together they develep an acszlemic program that is
consistent with university requirements and the iantern's interests.
This academic program will not ba considered final, but partici~
pants ara encouraged not to deviate from the program unless they
consult the academic adviser. The pre-service training will
consist of fifteen units of academic credit, which are received
through the core exparience. This core approach is praedicated
on the assumption that prospactive teachers and teacher trainers
readily acquire teaching skill once they have a theoretical
framework for the analysis of phancnemon,

The sixth week of the program consists of a workshop in
which interns, group leaders, University of Oregen Staff, correce
tional and public school staff meet together and plan for the fall.
The first two days interns are oriented .¢ institutional policies,
tours are arranged, the princlpals of the 4 schools discuss their
schools various practices and corraectional personnel discuss
policies that govern relationships between residents and staff,
Community responsibllity is discussed on the third day of the
workshop. Representatives from comsunity groups and agencies
describe their programs. Emphasis is given to the treatment of
the delinquent by police, local detention homes, and parocle and
probation officers. The remaining days 'involve discussions of
ianovations and change in corrections and education.

The In~service Phase: this phasae consists of programs brought
by University-based staff to the Corps members in the field and
the training and education offerad to them during the two summers
they are based at the University. The responsibility for develop-
ing in-service programs for interns falls to the School of Educaw
tion's division of curriculum and instruction. Tha in-service
training will deal with the phases of teacher devalopment. The
courses, seminars and practicums will saerve to!

1) improve the teacher's ability to establish relationships
with hard to reach youth,

2) develop more exciting ways to present subject material,
and

3) perceive the world from the vantage point of the alienated
student.

As potential educational leaders, interns are expected to
generate instructional units which stress relevant currxiculum,

78

8<



They will tie their ofierings to pressures generating from

the world of work, tha competencies raquired for democratic
citizenship, a defensible notion of culture carrying competence
which is trangferable to cuteof<school activities, and the abllity
required of students in order to live with themselves and others.
These themes requira inedepth probing into problems of population
growth, racism, poverty, pollutien, drug abuse, and other

matters ofien termed controversial. Thig aspect of the training
for change agent at the lavel of the classroom teacher is

vital to the elament, .

The field experience is development in terms of the intern's
increasing competence. Interns' initial involvement with students
Is usually one~to~ona tutoring. By mildyear as juniors members of
a teaching team, they ara expected to perform activities such as
group discusgionz and presentations., Towards the end of the
first year's program, interns serve as senior members of teaching
teams. They can devalop total educational programs and assiga
staff to supportive activities. The second year they begin at
a8 naw site as sanior team members with the advantage of their
first experience and the past summer's session of field concentrated
courses. During this summer session team leaders are involved in

| @ seminar to refine and define tactics and strategles of teaching.

The intern works as a member of his corps team as well as
within a unit comprising school, community and institutional
staff. In all the field settings the corps members live in the
community. Their work with various youth, parant and community
8roups, as asgigned during the end of the pre~sarvice practicum,
is viewed as a regular part of their individual and tezm raspon-
sibility. They rece’ve supervision and University practicum
credits for this activity,

Team meatings occur frequently throughout the school year
and continue onca a week during the summer months. The fimal
Summer is an option for students to obtain any extra credits
they need for graduation,

. The evaluation process varies slightly from site to site.
At Jefferson High, interns were kaeping journals and team leaders
vare evaluating them bi-weekly, The latest decision provided for
monthly salf~gvaluations by interns as well as by team leadars
and supervising teachers or other members of the team. The
Management System Component required by Teacher Corps is not
oparational at this point, However, as it is developed, data
regarding interns, their functioning, and overall element opera-
tion will be available. '

!
The transitional Re«Entry Program is a key aspect of this
elemant, The purposa of Re-Entry is to provide educative and
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supportive sarvices for those returning students from Hillecrest
School for Girls and MacLaren School for Boys. In additiom,
services are to be provided to those students at the urban sites
who are trcuble prone and/or pre~delinquent. Combined, continuous
efforts to coordinate services within the school and the come
munity are the focus of the program.

CURRENT OPERATIONAL PROBLEMS AND ISSUES

Dr. Cohen spoke of the major challenge as the attempt to
break into the traditionalized approach to education., He feels
the institutions must recognize the needs and existence of
"locked-out' youth and their distrust of the school system.
These differences in attitnde are viable and must be dealt with
in positive and inclusive kinds of experiences. A similar
problem can be identified among the interns. Many of them have
felt run over by the educational system and are skeptical at the
idea of going into the system and trying to make significant
changes. There are many personal problems experienced by the
corps members in adjusting to thelr situations. This is tied to
the fact that they haven't previously experienced much academic
success. The key word in this prcblem is frustration but the
team approach has been extremely supportive of individuals in
working through hard experiences.

Another problem last year was that the interns didm't
have sufficient background in their major fields and were some-
what unprepared to teach specific subject areas. The concen-
trated sessions in their majors this summer will help alleviate
this situation next year.

As previously mentioned, the Teacher Corps Correction
Project has had some difficulty with department majors at the
Unlversity of Oregon in coordinating courses and providing
offerings in the field. The University Teacher Education Com~
mittee is making efforts to reach some co~operative level of
involvement so interns can meet some of their major requirements
at the field sites.

Although the program has had and continues to have problems,
surmounting these difficulties has enabled the corps member to
work more closely together to reach people. At Jefferson High,
the team leader, Edie Harrison feels the interns were accepted
because they were gradually eased into the setting. She recognized
that at some of the other sites when the interns came on too
strongly they were ineffective because of anti-reactions from
staff members. She felt a number of staff people at Jeffersen
and particularly the Principal were very supportive, and accepted
this as a reasonable appreach for change. Dr. Cohen felt the
administrators at all four sites have been very co~operative and
interested.
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IMPACT AND EVALUATION

ike College of Education is willing to begin evaluating
the teacher training component for its applicability/transfer-
ability to non-Teacher Corps secondary school preparation.
They have endorsed the operations of this field-based program
and provided courses with which Teacher Corps can develop their
ideas.

Growing out of the in-service courses have been recommen=
dations for curriculum changes. At each site, the Teacher Corps
team engaged in exploratory experimentation demonstrating those
changest

Adams High School ~ basic skills;

Jefferson High School ~ "school within a school";
McLaren School for Boys ~ social responsibilities group;
Hillcrest School for Girls - free school

Both the Portland Public Schools and the recently created
Oregon Field Services Division, which includes Juvenile Core
rections, have demonstrated their readiness to utilize the Teacher
Corps program to implement needed changes. The relationship
between school systems and delinquency has been more clearly
developed through the participation of L,E.A. - Law Enforcement
Assistance Aid and correctional personnel in all of the field~
based education offerings in the training component. As a
result, recommendations have been made ty ‘eacher Corps, and
agency participants to develop uniform systems linking correce
tional and school programe. Developing out of this is the Re-
Entry Project focusing specifically on co~ordinating the educa-
tional, community, and family services of delinquent youth re-
leased from institutions to the community.

Another consequence of the in~service training has been
the recognition that closer relationships between delinquents
and their parents and/or guardiais appear to be associated with
a more successful school and community adjustment. Therefore,
a community based program designed to provide counseling for
delinquent youth and/or their families has been developed.

In terms of systematic collection of data and evaluation
of the program partial funds were received to begin some com~
parative studies, but these efforts are still in the planning
stage. Dr. Cohen stated: "“The business of focusing on per-
formance based criteria in terms of developing competence of
teachers is something that is intimately tied with out programe-
in the focal semse our program is making a first attempt at any
kind of teacher training program in Oregon to deveiop competency
based components to evaluate in a sense whether a tmacher is
able to be competent in, for example, the area of developing
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curriculum ... we are developing scme of those kinds of compo-
nents...Dave Marsh is working with Wayne Dotts en that area."

The present interns represent students who have been greatly
unrepresented in traditional teacher tralning programs. It is
difficult to compare them with non~Teacher Corps trainees. A
different combination of variables and attributes are being
identified for the Teacher Corps interns according to the
Project director.

FUTURE PROJECTIONS FOR ELEMENT

This September the Teacher Corps Project is planning to
begin implementing the Re-~Entry Program. This is & systematic
means by which students who are released from McLarem or Hill~
crest and will be going to Adams or Jefferson become part of a
program that is co~ordinated to move them in a transitional se-
quence away from the cycle of returning to dalinquency. Teacher
Corps is providing the training plus the active participation
of all the involved parties. This includes: interns - who will
gain experience in program planning and working with these young~
sters; team leaders who will be responsible for co-ordinating
the re-entry centers at the 2 sites; students who are part of the
program; high school students; teachers from MacLaren/Hillcrest/
Adams/Jefferson; community participants, particularly the Model
Cities Educational Committee. A more detailed explanation is
offered ii. Appendix B.

During this past spring Teacher Corps had a seminar entitled
"The Re~entry Program for Kids Being Released" with active parti~
cipation from Hillcrest and MacLaren students. These students
helped to develop the program. Hopefully this next year there
will be several workshops continuing the discussions,

SUMMARY AND INTERPRETATIONS

The Teacher Corps Corrections Project at the University of
Oregon is primarily a field~based program designed to train a
"new breed" of teachers through a competency based, team oriented
approach. The emphasis in the program is toward the development
and implementation of gystematic changes that would decrease or
eliminate conditions in school systems that currently contribute
to delinquency. The interns were salected to represent minority
groups presently under-represented in the teaching profession.
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The team approach fosters the growth of self-«understanding and
inter-personal relationships. The team leaders and interns plan
the individualized, se’f-paced programs (for the interns) with
the guidarnce of an acauemic advisor. The program is moving

into the second year-~long phase at Adams and Jefferson High
Schools and MacLaren and Hillcrest Correc:ional Schools.

The Re~Entry Program will be implemented this fall to
asslst students in making the transition from the state in-

stitutions for delinquent youth back into the urban high schools of
Jefferson and Adams.
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APPENDIX &

University of Oregon
Teacher Corps Corrxcctions
Seventh Cycle Concept Paper

’

Readiness ond Established Relationships

-

Both the Portland Yublic Schools and the recently created Oregon Child.
Scrvices Division, which includes Juvenile Corrections, have demonstrated their
readiness to utilize the Teacher Corps program to implement needed changes.

There now secms to be o clearer understanding of the relationship between

schools and delinquent behavior, a genuine concern for systematically re-

integrating adjudicated youth into the community, .and a willingness to experiment
SN .

in cuvrriculum reform through our Teacher Corps progren.

The relationship between school s&stems and delinquency has becn more
clearly developed through the participation of L.E,A. and correctional person-
nel in 21l Af our ficld-based education offered in our training component. As
a result, rccommendations have been made by Teacher Corps and agency participants,
to develop refora systems linking gorrectiounl and school programs. Consequeatly
we have developed a re-cntry project focusing sPecifiéaIIy on coordinating the
educational, coxmunity, and family services of deliﬁquent youth released from
correctional institutions to the community.

Another conscquence of the in~service training has been the recognition
that closer rclationships between delinquents and their pafeﬁtg and/;t guardiané
appear to be associated with a more successful school and community adjustmgnt.
Thexefore, a program designed to provide counseliug for delinquent youth and/ox
their families has been developed that is community based. These two components
are amendments and are presented in Appendix A. '

Also, growing out of the in~sexrvice coursecs haQe been recommendétions fér

curriculum changes. At each site, the Teacher Corps team engeged in exp@oratbry
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experimentation demonstration of those changes: Adams High School =- basic skills;

-

Jeffcrson High School -~ school within a school; MaclLaren School for Boys -- social

4

- responsibilities group; Hillerest School for Girls -~ free school.

The College of Fducation has indicated its reédincss to evaluate our teachex
training component for its applicability to néﬁ-Teacber Corps secondary school
preparation. They have provided conr;es to us so that we might develop our concept
of sccondary teacher training. They have endorsed our program of field-bascd

teacher training preparation, which in esscnce, takes the Unlversity into the

, community»(ies) ubere future teachers work directly with students. They have

contributed release timé for the Coordinator of Secondary School Edﬁcation, Dr,

‘Keith Acheson, to work with the project in the context of our competency-based

component,
| Fbllowing.tﬁa completion of our Fifth Cycle program, we have been assured
that the secondary school training program will be looking forward to utilizing
whatevor meaningful anﬂ viable training activities have been forthcoming from
our currcnt effort.
The preparation of.Teacher CO;ps inxm;ns in secondary education, specifically
in subject'matger areas, requires the coordination énd cooperation of all depart-

|}

ments across campﬁs. Efforts have been°undertaken°through the Teacher Education

.. Committee to coordinate consideration of imnovation in preparing secondary teachers

in their various disciplines. Inroads have been made and we will continue to

build upon these efforts.

Educational Philosophy

The following is the philosophy which underlieg thiélconcept paper. Alicnated
and delinquent youth can be perceived as people who fail to £it in an otherwise
healthy educational system, or deviant and delinquent youth can be viewed as

symptons of a faulty system. The latter orientation stimulates the development
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of this concept papor.

This %eachar Corps training progrem rccognizes the cousal relationships
betveen schools and dcliaqﬁeney. This program sssumes the necessity for schools,
correctional institutions, and related coumunity agencies to integrate their
resources to change the varied loéking’but mechanicms tbatAcontribute'to.delu
inquency and retard rehabilitation of anti-social youth.

The progrem cimphasizes the importance of curricular and system changes in
the school, correctional institutions, and the University, and will employ a

nuwaber of devices by which present patterns of txaining may be altered.

‘Basic Assumntions

In this concept paper the school is viewved as a major contributor to del-
inquency. As currently constituted, school sysfems genorate delinquency resulting

in: & lack of respect for pluralism; a denilal of power to certain popula:ions'

to influence program and policy; an irrelevance of curriculum; a denial to students!

feelings of competence, belonging,Aand usefulness; and institutional influepces
which reinforce povexty and racism; A1l these conﬁribute to the anti-sociél aild
.asocial bchavior of youth. This program is not intended to be a total change
agent in the institutions being dealt with, however; it is suggasted that this
progran will provide a beachhead upon which correctional and educational institu-
tion:change can be built.

Necessary, but ng; sufficient to quality education, is the continued recruit-
ment into teaching and development of a new breed of teachers. Such teachers
must be drawn from populations now almost completely unrepresented in educational
leadership. Teachers must ncgotiate a different kind of relationshtp'with."hatd

to.reach” youngsters thLan is traditionally the case. The teacher must be know-

ledable about matters where he had heretofor been naive. Ha must be aware of'
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drug usage, digadvantaged life styles, and the forces which drive certain young-
sters to anomic existences. It is the intent of the intern;progran to generata
thesc competencies in the intern teachers.

A further assumption of this program is that the growing emphacis on com-
munity based programs in the field of corrections must be reflected in thc.

" programs which train teachers to work within correctional settings. The im-
portance of community focuscd programs was underscored in the report of the

- President's Crime Commission and thg Joint Commission on Manpower Training and
Development, and has found its way inﬁo such legislation as the Juvenile Delin-
quency Act of 1968. A program of corrections teacher training which wou 4 not
provide some place for exposure to community experiences, both in course and
field work, would be out of step, i{f not regressive.

One final assumption is that the training program should be offered at the
advanced undergraduate level, By admitting candidates at the end of their second
_undergraduate year,_tﬁis prograﬁ can recruit at least some of its interns from
existing University progfams desigged to bring disadvantaged students to the
Eugene campus. These programs have beén in operution from threc to five ye#rs

and can provide one major source of interns. By focusing the program at this

level, it also maximizes the possibility of recruitment among existing correcticnal

_ personnel, since few employees in such roles as coxrectional officers have com-

pleted college, vhile significant proportions have at least some college training.

Budget and Time Table for Contianuity

This Seventh Cycle concept paper will follow the suggested budget guidelines

set forth by Teacher Corps. As we go into our second year of our Fifth Cycle

program, we have been able to get partial support for our re-entry project through:

an H.E,.W.~-S.R.S, training grant, we have also applied for a supplcmental,graﬁf
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for the re-cntry project through the Law Enforcement Assistance Aid program
(L.E.AA.). In addition, we have developzd a voluntary component, which has
been augmented by an in-kind conﬁribution from the Department of Fami;y Services
of Multnomah Couhty. e alse have had contact with the Model Cities Educational
Committee, and they have indicated an interest in partially supporting the fc-
entry and community volunteer component beginning in 1972, We anticipate nego-
tiating for supporﬁ wvith these agencies for our Seventh Cycle in addition to

the increased local support from the University, Portland School Qisttict, and
the Child Sexvices Division; The Seventh Cycle budget will be based on Teacher
Corps CGuidelines that indicate 80% Teacher Coxps funding. The remaining 20%
will be contributed by local agencies involved in our progfam. ‘Iﬁ is antici-
pated, however, that funding is feasible from the previously mentioned sources
and 1: this is the case the Teacher Corps ~ontribution will be decreased ac-
cordingly. .

We anticipate thgt, vith the excepti&n of corps member support, all 65 éur
Teacher Corps activities as they rglate to corrections and delinquency prevention
will be seriously considered for céopefative funding by L.E.A.A., Model Cities,
and H.E.W,-S.R.S, -

Figure I illustrates the manner by éhi¢h we anticipate funding a Seventh
- Cycle program, It is a contingency table that f1llustrates, for example, that
in requesting a re-entxy coordinator position there are sebera} means by which
the position could be budgeted., If partial funding support is obtained from
L.E.A.A., H.E.W,-5.R.S., ModeiAc1ties,‘funding frum Teacher'COrp; would not be
requested for the position. The same holds true for travel expenses and other

-

line items.
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FIGURE 1

Teacher -Public Coxxec~ Univer~ L.E.8.A. HoEV, Fodel Yiise
Corps Schools  tions Div. sity S.R.S, Cities 1npe

Dircet Costs

1. Adadnistra~-  80% 20%
tive Directox

* Assistant 80% 20%
Dircctor

Ro-entry 25% - ' . : 15%% &5%%
Coordinator

Coordinator  80% | 207
Corrections

School 80% 20%
Coordinator :

Research , _ 100%%
Evaluator

Community | ' 107 75%% 15!
Volunteer "
Coordinator

2. Secretarial, 75% 12%% 12%%
clerical .
Financial &

Office .
Administrator

~ Secretary, K . ‘ 100%%
clerk (field) ' '

Secretary, 807 ’ 20%
Clerk (Univ.) ‘

3. Instruction 70%% 20% . 10%

Py \

6. Travel 60% 10% - 10% 207, 30%% 207

*Contributions contingent upon successful negotiations.
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Long Rance Objectives for Institutional Change

Our long range objectives for institutional change focus on both the school

gsystems within the communtty and the University's delivery of training for teachers.

Teachers must be capable of implementing chénge in school systems and be able to

deal with contemporary and future problems in education. Our long range objectives

are as follous:

1.

2.

3.

4.

S

6.

7.

Development of a "performance-based," field centered teacher training
progrem than eventually will supplant or be used along with current

teacher training programs.

.Preparation of a "new breed" of teacher, competent to deal with increasing

numbers of alienated youth éttending public high schools.

Devclopment of an in-service training base for practicing teachers in
order that they become competent in dealing with deiinquent prone and
alienated youth.

Development of a sustaining system by which the public schools ahd the
University will continually and actively recruit undexrepresented pop-
ulations into carcers asso;iated with education.

Reduce delinquency by modification of existing institutiona: ~.ructures

and practices that contribute to the alienating and "lecking out" processes

in education,

Developmnent of a public'school widg re-entry program that effectively
integrates delinquent youth who will be returning to community school
programs froi juvenile correctional and détencion instituti ons.

Develop, implement, and evaluate an 1nn6vative secondary schoél curriculum
using corrcctional educational faciiities as an experimental base, trans-

ferable to public educational systems generally,

The Teacher Corps program emables us to bring together a core of people

professing a theory of education not yet operationalized and makes available time
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and resources to develop the necessary operational wmodel to carry thoe leng
range objectives.

Through our present program, nodels have been teptatively deseribed and
opportunities for implementation are being made available at the College of
Education, correctionnl facilities, and the Portland School District. Our fixst
in-scrvice Fifth Cycle year has been used primarily to articulate our long
range 1nst1tutiouai change objectives. The second in-service year'will be uséd
to implement, on a pilot basis, several of our objectives, primarily the "per-
formancae-based," field centered teacher training component, the in-service
training base fér practicing teachers, and the te—ent¥y program that deals with
integrating institutionalized youth into community school programs. Following
completion of our sccond in~éarvice year developments will be revicwed for
poésible inclucion in aspects of the University tcacher training progrem and
the in-sexvice training for participating teachers. The Portland School system
is expected to adbﬁ; an expanded version of our re-entry program that will include
schools other than Jefferson and Adams High Schools if the program is effective..
| A Seventh Cycle program will ;nablé us to reinforce and build on the progress
that has been made during our Fifth Cycle. The possibility of these changes
becoming permanent in tha Portland School District and the Oregon juvenile cor-

. rectional facilities is a distinct reality.

Specific Project Objcctives

In order to accompliéh thé above long range vbjectives our Fifth Cycle and
Seveath Cycle projects provide a necessaiy base.
Objectives to bec accomplished during Cycle Sevean follow:
1. Field-based, competency based education.
a. completed instruction modules for teacher'attributes

b. develop competency base modules for re-entyy program
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¢. develop compencncy basé modules for use in the volunteer component
d. incorporate compotency based modules into sccondary teacher training
at the College of gducation.

2. Iuplenent and expand the fe-entry program.to deal with delinquent youth.

3. Continue to systematically enmcourage and recruit underrepresented pgp-

- ulations into Teacher Corps programs, |
a, dcvelop formal chaﬁncls of communication among minority and dis-
- advantaged programs in colleges and universities in Oregon.
b. develop channels of communication with community groups representing
specific cthnic groups.

4. Develop in-service trainiang models consonant with training programs
developed in the Teacher Corps program.

5. Develop and implement a pilot secondary school program combining the
theoretical underpinning of our progrem with extemsive use of performance
based curriculum at Hillcrest School.andlor Maclaren School

6. Evaluate the extent to which delinquency 4s reduced by assessing the

" effectiveness of our re-egfry and volunteer component.
7. Introduce into educational carcers a growing number of teachers competent

-

to deal with problems associated with alienated yéuth. .
The re-entry progrom, because of its centrality to our program, provides an
example of the means of measuring our objective. The evaluation design of this
program will contrast the post-confinement adjustments of delinquent youth who
are favolved in the program (the experimental group) with a comparable group of
youngsters who do not participate in the program (control group). The two gtoups
will be compared on a number of dififerential adjustmenﬁ aspects. The most important
variable, however, is recidivism and we will compare the reci{divism of our pfojecﬁ

participants to those who are not involved, We would hypothesize that significantly

fever of the "experimental® group would be teturned to either Hillerest or Maclaren
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than would be the contrel group participants.

School performance, work history, and involvement with the lawv are the
primary variables with which we would be concerned.  The subjects for this
analysis would be approximately 50 Hillcrest and MadLaxen students who will be
attending Jefferson and Adams High Scﬁools in Portland. Of course, when com-
paring the groups, we would cbntrol for age, race/ethnicity, grade-~level and
delinquency patterns and history.

This t&pe of evaluvation is not only feasible, but also will contribute to
necded knowledgg regarding the extent to whicﬁ current transitional programs fox

delinquent youth are effective. It also enables us to compare other projects

with our cffort, since its characteristics are sufficiently distinet from other

Juvenile re-entry programs in Oregon. Specifically, our project deals with only
those Portland schools (Jefferson and Adams) fnvolved in the Tcacher Corps program.
It also includes both béys and girls who are involved at MacLaren and Hillcrest
School for Girls. |

‘We are hopeful that the opportunity to assess our program, along with others
focusing'pn re-entry syséems, will be possible. Im particular, Mr. John Gaivin,
Director of Children's Services Division, Department of Oregon Hum;; Recources,
has indicated his interest in comparing our project with a similar effort developed

by the Maclaren School for Boys and Juvenile Parole Services =-- Parent Institution

Community Treatment Unit Rehabilitation Effo.t (PICTURE). Supplemental research

funds will be requested for this phase of research if both projects are funded.
Mr. Robert Jarvill, Vice Principal of the h’zh school at Hillerest School

for Girls, will evaluate the re-entry program for his Doctoral dissertation to

be completed at the Universit& of Oregon. He will be supervised by Dr. Stanley

Cohen, Teacher Coxrps Project Director, and by two Evaluation Consultants, Drs.
Kenneth Polk and Arthur Pearl. A Research Analyst I, .5 FIE, will assist in

gathering, compiling, and andlyzing the data.
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Progrem Developaent and Operation

The Seventh Cycle program will include four teams located at our Fifth
Cycle sites ~- Adams and Jefferson High Schools in Portland, MaclLaren School for
Boys, and Hillcxest School for Girls., We anticipate expanding our teams to eight
interns each. Aﬁy modifivations of this plan are contingent upon subsequent
negotiations with the participating aéeucies.

The interns, again, are'expectéd to receivé expétiential education in a
correctional facility and a public high school. The intexvening summers will
be spent on the University of Oregon campus where interns pursue theix major
course requirements. | i

'qu Scventh Cycle program will focus on instituting change in four areas:
the public schools, the University of Oregon College of Education teacher training
program, the Child Services Division, and the community that Jefferson and Adams
High Schools serve. Thexe are two focal points in our Scventh Cycld program
that will be used as a vehicle for instituting changes at the various levels
3escribed.

The first is the £e-cntry project and the second is a volunteer component
of counseling and training service that is community based. The rg-entrj program
has becn developed to provi&e a sistem by which educational, community and~family
services are coordinated with a specific goal of assisting delinquent prone and
delinquent youth to be more successfully reintegrated into the.community than is
presently the case. Each of our Tcacher Corps school sites includes a re-enmtry
center that provides educational and community liaaa; sexvices. These re-entry
centers are under the firection of the team leader and inclﬁde participation by
interns, site school personne}, counselors, community agents, and students. The
program focuses oaproviding the student a base of information'with whiéh to neg-

otiate his enviromment. In addition, the program provides the community schools

with information regarding the student's interests and desires so_tha: when he
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is released from a correctional institution or any other kind of detention ceanter
he will be able to be integrated into the school qvickiy and morc positively than
is nov the case. The Scventh Cycle re-cntry program.wili be an extension and
expansion of our Fifth Cycle second in-service pilot project. This pilot project
{5 to be evaluated for its efficacy and future applicability to any public high
school that attempts to decal with pre-delinquent, delinquent prone and delinquent
youth. More exteﬁsive information in regarﬁ to this re-entry progrem is available
in Appendix A

The voluntary program is a community based activity that has essentially
three components: 1. the development of a baby-sitting-day care service that
will provide opportunities for parents of delinquent prone and delinquent youth
to visit their children who are incarcerated in juvenile correctional facilities
as well as become 1nvolved‘in the re-éutry project and the school activities;
2, the development of a marviage and family counseling scrvice for the pavents
and/or guardians of delinquent prone or delinéuent youth; 3. provide a training
"activity for the developﬁent of community based para~professional marriage and
family counselorg. Although the'pfogram fncludes the active participation of
Teacher Corps interns, school personnel, the major focus is developing a program
for the community. |

Training moduels have been developed for the re-entry program and will be
developed for the community based volunteer component. These activities are a
part of our teacher training progfam and are éxpecte@ to be incorporatéd iq the
University curriculum, the iﬁ-setvice public school frogram, and the correcﬁipn.l
'in-service program. Additionally, the training component will provide a com-
munity based education program for the constituents of the comnunity served by
Adams and Jefferson High Séhools in Portland.

The following is an outline of our implementation plans for a three year 

period. Our first ycar in the Secventh Cycle progfam has four components. They
, 1“95 '
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include a pre~pre~service consortium of Tcacher Corps Coxrections programs,

a pre-service proprem, an in-service progrem, and an intervening summex program,
The pre-scrvice consortium includes the participation of Tcacher.Co:ps
Corrections progreams on the West Coast. Also included in this consortium would
be a representative of the Teacher Corps Washington office. The primary pufpose
of this pre»prc“écrvice progrem is to bring together those program personnecl _
who have been involved, or are involved, in a cprrectional program so that the

strengths and developments of each program can be exchanged. Such a program
will be of benefit to the training and community based components of each £
the progreams,

During the first yecar in-sexrvice program, the re-entry and'community based
voluntecer compodent will be implemented immediately. These programs will be é
refined version of our pilof‘efforts éhich began in the second in~service year
’of our present program. It is anticipated that after the first in-service year

competency based training components focusing on delinquency preveation, com-

munity service organization, and cooxrdination of correctional and school systems

will be made available during the prc-seivice &nd in-sexvice periods of our
first ycar. During the summer, a module that reviews, analyzes and refines the
rc-entfﬁ and volunteer component will be completed, while the student; are
taking their major course work on thc.University campus. This competency based
module will alsdcbccome a part of the summer school currichlum‘offered by the
College of Education for practicing teachers who will be taking courses during
the summer, These modules will include the active p;rticipation of all of.the'

re-entry program personnel.

During the Seventh Cycle second in-service year, it is anticipated that

competency based rodules will be completed for the competencies we desire teachers .

to have. During this time we will begin to develop competency based modules for

the participants in our re-entry program.
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With regard to the re-cntry progrem, ve cxpéct to expand the progran to
include involvement withstudents who havc.becu deteined in the short term
juvenile detention facility in Portland, as well as to begin working with.pre-
delinquent Adems and Jefferson High School students who have not been adjudicated,
A third aspect o; the re-ontry program, during the sccond in-service ycar, is
to begin to have our rxe-entry participants, including interns, site school teachers
and coﬁmunity members to go-to other high schools to explain our program and its
operation. |

It is anticipated that towards the end of the £irst year and during the
second in-service year a descripti&n and- analysis of the progrom will be avail-
able in written form for dissemination to other public schools, correctional
agencies, and other law enforcemgnt facilities throughout the state. Ve project
that in the third year the re-eatry progran will be gcner&lizable and will be
implemented in other public schools, endorsed by the State Board of Education,
and will be utilized by teacher education programs that prepare secondary school
teachers, and University based delinquency prevention programs,

The community volunteer component is projected along similar lines as the
re~entry program. Operationally it will develop and expand in the first, second

and third year much in the same way as the re-entry progrem.

Proposed Staff

We anticipate that the director, assistant director, program development
specialist,.and re-~entry coordinator will be recruited from the present Fifth
Cycle staff, all of whom have performed exceptionally well. All of the personnel
involved in the administration of this program will have faculty rank. In
addition to the projected Teaéher Corps administrative staff for the Seventh
Cycle, we anticipate that there will be broad, active involvement from repre-
sentatives of the College of Education, the secondary §bhool training program,

and Dcpdrtment of Sociology. The school district and corrections personnel who



vill be involved in our program include Charles Clements, Coordinator of Inter-
agency Programs, Portland School District, and William F. Kennedy, Coordinator
for Intcr~-group Programs for the Division of Corrections. Mr. Kennedy has been

involved in the Fifith Cycle program and has indicated his interest in continuing

and Mr, Clements had  indirectly been involved with our progrem end has been

assigned temporarily by superintendeny Robert Blanchard to be involved in our

i

project.

Participation and Plannring

¢ —

A consortium of individuals from the Univefsity, the Portland School District,
the Child Scrvices of the State of Oregon, the Model Cities Educational Conmiittee,
the local coxmunity, and Teacher Corps interns, aﬁd students from the four present
sites have been involved in the preparation of this concept paper and will bdbe
actively involved in the development of the Seventh Cycle proposal. In particular,
those who have becn involved include Arthur Pearl, Kemneth Polk, Clarence W; Schminke,;
Norbert Maertens, Stanley Cohen, Wayne Dotts and Dafrell Millner, From the Pertladd ;
School District, Charles Clenens, Roéér Tuncs, and Larry Aires have been involved E}
in the development of this proposal. Willism F. Kennedy, Joe Thimm, Robert Harris
and Charles Pfeiffer have been involved in this cbncept paper representing the
Child Services Division. Joe Schlem, Colette Taylor, JqAnne Farc, Don Madrow,
all from MacLaren and Hillerest also participated in éhis proposal, Lastly, Mrs,

Pat Oleson and Mr. LeRoy Patton from the Model Citiecs Educational Committee have

been involved in the preparation of this concept paper.
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APPENDIX B

PROPOSAL QUTLI'E FOR TPANSITIONAL RE-ENTPY DR0OGNAM

(1) PORPOSE - To nrovide educative and sumnortive services foxr those returning

(2)

students from Hillcrest School for firls and “taclaren Schiol for Dovys.
In addition, services are to be nrovided to those students at our urban
sites (Jefferson & Adams), who are trouble »rone and/or nre-delirauent.
A combined effort to coordinnte services within the school and commumnity
will be the focus of the program.

We are fully aware of the imnortance of education in the lives of -ouup
nrcople and that many of the students considered for involvement in our
program lave had voor achievement in school vith the attendant nroblem of
poor social adjustment (as defined by the schools). Ve see the nead for
a stronger emphasis on develoning "coning skills” that will allow students
within the tarper nopulatfon to have a more aticeasefnl relatianshin vith
educational institutions.

Therefore, we assume that students selected for pronosed project may be
stinulated motivational 1f they are offered realistic altermatives, By
developing and expanding upon the “beach heads", already in existence at
our various sites natural bridges for intensive involvement with the
student target population can be achieved. We can, for example, heln
students prepare for eantry into skilled vocations , and advanced study
beyond hisch school by imnlementing a orogran that offsets the facu’ ty
motivation and counseling that has in some cases, marked the young neople
with poor self concepts resulting in a lack feeling "belonring, usefulness
and worth”, By introducing these vouth to a greater ranre of accurations
from which to choose might be ene anproach., The imnlementation of
strategies and planning for greater retention of students within the educa- T B
tional setting will, we hope, prevent many students from furtler delinquent -
acts that result in return to the corrections settinp. Please bear in mind 357
that this nroposal is in need of your ideas for successful immlemental fon. :

Be prepared to share vour thoughts and feelinps recarding this nronosal su
that all possible inputs can be utilized. In effect, ve will be fulfillire
our stated goals outlined in the oririnal Teacher Corps nronosal. 'le

have been challenped to bring about systemic chanpes to facilitate the
stated poals of our nroject and it is consensus of the administrative

stdff that ve have "turned the corner"” based on the hard work of team leaders
and interns at the four sites. With this in mind, lets ammlifv and
orchestrate a vialle nrogram for thnse students who i1l choose to narti-
cinrate in our pronosed effort to imnrove and refine existing services for
the benefit f those students we +ill serve.

PPOPOSED STUDEMT SERVICES - (This is anplicable to all four gites)

A. Tutorial -~ one to one ~ small grouns :

B. Assisting teachers to understand student nroblems and he an advocate 1f
necessary. ' '

C. Assist in the referral of students to snecial nrograms within and out-

_ side the school that are relevant to the student. :
D. After analysis, assist in the develonment of alternative nrosrams. i
E. Curriculum develooment - examrle - mini course offerinns for areas of ;

interest not offered by the school -

?. Be available to the student ami dssist :im to hetter use existing services.
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(3)

(4)

(5)

(6)

EXAMPLES

YORK "ITH FAMILY - ESTABLISI A PARENT-STUDENT ADVISORY CO'MITTEED

Some of the functions a local Advisory Committee could nerform

A. Supply information concerming views of narents and students about unmet
needs in the project and assist in establishment of oriorities.

B. Particinate in develonment of nronosals particularly adanted to
bridaing the gap betwveen student needs and scheol curriculum,

C. Act as a hearing committee for surgestions to improve the nrogram of ferings,

D. Participate in apnraisals of program

E. Develop a possibkle Group Process wvhereby families and students could
resolve family and other relationship canflicts,

GENERAL OUTLENF WOR STUDE-T INVOLVE'ENT

A. All participating schocls to be made awvare of pronosed nragram abjectives
enlisting their support {in the effort.

3. A referral process to be develoned for those students indicatine a
willingness to particimate ~ Identification of students returning to urban
sites,

C. Teacher Corps would have the risht to reject or excent referred students

D. Establishment of a "Pre~Peleasec orientation progran” prior to »mwvall for
those students in correctional settings.

E. Procedure for the exchange of information recarding returning students.

F. Find out what the student wants J:om an educative stand noint.

G. If student accepts program nlanning for returning-student begins. (This
vill have to be refined.)

ADMINISTRATIVE PROCESS

A, Yotification to Child Services (yet to be negotiated)

B. Establish a viable and raalistic cormunication nrocedure between correc-
tional institution and urban school sites.

C. Approval from administrations at our four sties (completed)

D. Liason and cooperation with cormunity ( we received the endorsement of
the “fodel Cities Education Worling Committee on 3/11/71.) (Letter from
Committee is attached.)

SUMMER YOPKSHOP COMPONENT (Suggested)

A, "Community Resources' understanding and use of.

B. '"Re~Entry A’ justment Prohlems faced by returning studenss from Correctional
Institutions',

C. "Confidentiality” use of information about students from correctional
settings, This would give interns and team leaders an understandine of
vhat our staff "can and "can not" do in terms of rroviding services for
students,

D. "liov to coordinate services with parxole counselors”.

During Spring term course offerinn will be made available to staff. Details
for course content, etec., is being discussed with Universitv faculty at the
nresent time,
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(7) RESEARCH COIPONELT - Siace involvement in the nyogram is optional, those
“tudents who exnress willingness to use Teacher Corns services can be
comparatively measured rith those students wvho choose not to narticinate -
Questions to be answered:

A.

B.
c.

D.

Did those students who used tlhe program refrain from further delinquent
behavior that would have resulted in trturn to the correctional insti-
tution?

Did non-control group recidivate, dron from school, etc.?

Rescarch desicn could include »re and rost testing in the areca of
educational ability and vocational interests and antitudes.

Develop cooperation with classroom teachers and schools nossibly using a
longitudinal study regardine the activities of the students.

(8) This is a preliminary nresentation and it is honed that determinations can
be made with respect to size, scome and quality of pronosed nropram. The
potential for meeting the needs of the student tarpet groun is great. The
refinement of nrocedures for the most efficient coordination of the various
tasks is the challenge; are we willing, and are we ready to accent this
challenge?

_— . i —— mam e -i
Portland Public School School of Education Correctional ;
Univeraity of Oregon gInstitutionsJ
- . . e - |
PRNFECT DIRECTOR | Transitional Re-Entry
Corrections

|
]
¢
I Coordinator
{

QA SUTTER IS & e G bt - - e com veta

Assistant P, D.

r

- e e or LS G A AN o TR S o mave——— . l

’Team Leader Jeffl ‘Team Leader Adam;i | Team Leader Hillcrest‘ Team Leadex
'

R T Y hr AT S e S A e L E A ey - -

Maclaren

-————
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Chapter 5

Title: Block Program (Cooperative Teacher Educatiun Program)

Institutions Involved: Elementary Teacher Education Program
Oregon State University
Corvallis, Oregon

Corvallis School District: Hoover, Jeffersonm,
and Harding Elementary Schools

Contacted Individual: Dr. Ed Strowbridge; Professor of Education
Oregon State University

OVERVIEW OF THE ELEMENT

The Block Program is a cooperative venture in both planning and
operation between the Corvallis Public School District and Oregon State
University. The program operates on four levels involving 172 students:
sophomore aide, junior tutor, senior student teacher and post student
teacher (resident teacher) in an attempt to incorporate methods, theory,
and practical experience for the student one term a year.

Students work closely with teachers to develop their diagnostic
and instructional skills. Building principals and classroom teachers
observe students and offer supervisory assistance, suggestions, and
comments. They also offer aid to the eight program supervisors (college
personnel) in planning the seminars. In turn, the supervisors visit
their assigned school at ieast one morning weekly. An advisory commit-
tee comprised of 0.S.U. staff, principals, and teachers has been estab-~
lished to facilitate communication, and assist in program development.

The element has eight basic objectives:
a) to provide a geries of organized field experiences
b) to provide a sequential pattern for methodology and theory

c) to integrate field experience and professional courses in such
a way to enable courses to be taught in the elementary school

d) to further evolve the concept of an instructional team in
teacher education

e) to evolve sets of performance criteria for each level

f) to develop a comprehensive pattern of evaluation of both the
student and the program
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g) to further strengthen the relationships between this program
and the student teaching protion of the regular program

h) to ultimately establish a professional program that is
characterized by a multi-level curriculum which would include
all levels of instructional competency.

CURRENT OPERATIONS OF THE ELEMENT

Context Within Which Element Rests

The cooperative planning, organization and implementation of an
undergraduate elementary teacher education complex within Corvallis
neighborhood elementary schools was the original objective for this
program. The total complex was conceived of as an equal partnership
endeavor in teacher education between the Corvallis School District
and the Division of Elementary Education at OSU. Schools presently
participating are Hoover, Jefferson, and Harding.

Several concepts serve as the basis for this program. Students
can best learn techniques and theory of teaching and learning by being
directly involved in teaching children. This involvement must be con- Ve
tinuous over an extended period of time at geveral different levels
of competency. The involvement must occur with children in regular
elementary school classrooms.,

e -

A second major basis for this program lies in the premise that
carefully selected classroom teachers have demonstrable competencies X
necessary for high level instruction in teaching techniques and skills. K
The teacher should mutually share responsibility for the education of '
future teachers with university staff members.

Four levels of preparation and competancy are fully implemented
within the element. The levels include the Sophomore aide, the
Junior tutor, student teacher, and resident teacher at the post student
teaching level. Students may enter at any of the four levels. As the
program continues to develop it is sxpected that a large majority of
students will enter as sophomores and complete all four steps within
a three year period. This schedule will enable the student to return
to campus for the other two terms of each year in order to complete
institutional and remaining School of Education requirements.

Staff Identification and Responsibilities

One strong feature of the element is staffing. This was established
and continues to he a cooperative effort involving teachers, building
principals, special education teachers, teachers from the Division of
Flementary Fducation- OSU and the central office staff of the Corvallis
School Nistrict.
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A majority of the classroom teachers began their participation
during the 1969-70 school year. At present, ail participating teach-
ers have had it least one inservice course in instruction and super-
vision offered by OSU. Teachers attend classes in each of the three
buildings once a week for an entire morning. The resident or student
teachers assume the classroom responsibility. The primary role of the
classroom teachers is to act as instructional models for the 0SU stu-
dents. A secondary role is to provide immediate feedback and reinforce-
ment for the students in terms of their classroom activities. The
cooperating teachers help get the direction of methods seminars through
their comments, suggestions, and assistance in teaching the seminars.

Building principals have several key roles in this program. They
provide an overall orientation for OSU students. This orientation
includes the building, school organizationm, curriculum, and district
policies and procedures. Perhaps the most important role is that of
communicator between elementary school staff and university staff.

The principals' accessibility and openness in relaying comments
questions, concerns, and suggestions to all involved personnel cannot
be mininized as a key factor in the success of the element to date.
Principals have participated in the inservice classes, and have en-
couraged the university staff to actively participate in faculty meet-
ings, classroom teaching, and professional meetings. Open visitation
policies are maintained at all schools to encourage university parti-
cipation,

Eight OSU staff members and three senior students chosen for their
outstanding attitudes and observed competencies are primarily respon-
sible for operating and planning this element. Six staff members are
+25 FTE each and two are .50 FTE. These eleven people as well as other
involved school district faculty meet once a week to plan the geminars.
Since there are two methods seminars each week, the eight faculty
work  in tedms of four. Each member is also assigned to one of the
district schools as a liaison parson. He or she spends a minimum of
one morning a week observing and helping in the classrooms. Each
staff member is also free to visit any of the other schools, and, in
fact, i3 encouraged to do so.

An advisory coordinating committee was established this year to
facilitate communication among students, teachers and college faculty.

It is made up of three college staff members, three teachers, three
principals, and they are hoping to include paremts.
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Student Jdentification and Responsibilities

Current enrollment in the bdlock program is 172. Of these, 157
are females. Representation of the four different levels follows:

Sophomore Atde 33
Junior Tutor 65
Senior Student Teacher 36
Resident Teacher 38

As previously mentioned, it is expected that as the program
develops students will enter as sophomores on the tutor level and com-
plete the four stages of the program in three years. However, oppor-
tunity to participate in any level will remain open on the basis of
individual capabilities.

Student selection is based partially on a first come/first served
sign up list. This was caused by an overload of enthusiastic responses.
A limiting of participants is necessary because of the povential load
on the Corvallis classrooms. When signing up, students arrange for an
initial interview, and prepare a one page summary on their reasons for
desiring to participate in the field program which is submitted to the
0OSU staff. Students are interviewed by former or participating block
program students. Since interviewing and placement tsakes considerable
time, the sign up list begins two terms in advance. This assists stu-
dents in planning their OSU schedule sco the experience can be accommo-~
dated. The OSU staff makes the final decision on element participants.
Selection for resident teachers is separate from the other three levels.
Fach resident candidate submits a written proposal of his objectives
and felt needs, and the procedure by which he plans to achieve these.
He must also submit a recommendation from his participating teacher,
principal, and faculty advisor. The proposals are reviewed and parti-
cipants selected by Dr. Strowbridge the term preceding the placement.
These proposals are sent to the schools and become the resident teach-
ers contracts. Additional activities, however, can be negotiated when
the student arrives for the resident teacher program.

Major Activities Within Flement

Both sophomore and junior students in the element spend one term
a year in the off-campus field experience. Sophomores are in the
classroom from noon to 4, four days a week, while juniors have the four
hours in the morning. This coming fall (1971), juniors will spend a
full day in the classroom. Presently, sophomores and juniors receive
12 hours credit for the term. Juniors will increase to 15 hours next
year. The fall experience is longer tham spring or winter and thus
students receive 3 additional credit hours if they are Sophomore Aides
or Junior Tutors at that time.
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In the classroom student activities vary from making lesson plans to
designing individual reading programs. Activities are based upon what
the student and the cooperating teacher determine is needed and henefi-
cial to the classroom teacher, the college student, and the elementary
pupil.

Included in the 12 hours sophomores receive credit for are:
Contemporary Education, School and American Life, Educational Psychology,
and Seminar. The juniors methods seminar covers the tour areas of Lan-
guage Arts, Math, Social Studies, and Science. Juniors are required
to write two or three short papers as well as keep a log of observations,
reactions, diagnosis and analysis of classroom situations. These be-
come part of the student® evaluation at the end of the term. Partici-
pating teachers write a mid-term and final evaluation of the studeats
stressing, professional attitudes, affectiveness, sensitivity to child-
ren, promptness, etc. (See appendix) Students also have oral evalua-
tions in groups of three with a member of the supervisory team.

Seniors who are student teaching spend a full day, 5 days a week
in the classroom for 12 hour credit. They have an additional 3 hoar
seminar each week. Resident or post~student teachers work morning:

5 days a week for 12 credits. They occasionally have seminars, bu:
not on a scheduled basis. The resident's classroom experience or
special project can substitute for regular campus courses through
special arrangement with a college instructor.

Current Operational Problems and Issues

A problem that has arisen out of the field-experience based pro-
gram is the potential imbalance between actual experience and cog-
nitive content. The difficulty becomes evident in trying to decide
which field activity is appropriate and to what degree can the know-
ledges achieved correspond to traditional course content. In view of
this, Dr. Strowbridge has been experimenting with individualized pro-
grams by arranging for students to be on contract to acquire selected
cognitive content. Several students going into the junior block have
requested more on campus methods courses and elimination of the field
experience. They were administered a pre-test to determine their
knowledge levels and interests. On the basis of these, individual
contracts were drawn up and the students went into the junior block.

Conflicts in scheduling have been a minor problem for the program.
Since the sophomores and juniors are each in the classroom half a day,
they return to campus for regular courses in the time remaining. Often
they cannot take the courses they need due to time conflicts. The
education department has requested other department heads to take cer-
tain specific conflicts into account and have received cooperative
results.
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IMPACT AND EVALUATION

The primary impact of the element has been positive to the extent
that it has stimulated continuing efforts towards individualization for
students. Several students in the junior block will be "on contract"
next year. They will participate in the field experience in a special-
ized program that has been pre-arranged to emphasize areas of knowledge
identified by the students themselves.

Major changes in the roles of university and elementary school
personnel have occurred. The role of the elementary school principal
has changed with the influx of 20-25 additional adults in the building.
It is still one of his major roles to insure the improvement of instruc-
tion, but his task to facilitate communication among the entire staff
assumes new dimensions. Use of the aides from the college campus has
served to provide the classroom teacher with time to do additional
planning. Many of the cooperating teachers mentioned that they finally
have sufficient time to develop individualized programs of instruction
for pupils in their room, and time to maintain accurate records of pupil
progress. A final impact of the element has been the increasing and
cooperative involvement of the teachers and the principals in an on-
going teacher education pregram with university faculty. This partner-
ship has increased the interchange of many ideas and knowledges regard-
ing the education of teachers.

No formal evaluation of the element has been conducted.

PROJECTED FUTURE OPERATIONS

The supervisors of the Block Program would like to initiate com-
prehensive evaluation procedures in order to get data on all four
levels currently operating. They feel a need for greater differentiae
tion between the levels and an additional exploration and identification
of the various roles involved.

Along with the move toward contracts for students, they are hoping
to continue individualizing and broadening the program. This would be
emphasized as the main thrust, rather than a more linear‘movemen: to
enable rapid movement through the program.

SUMMARY AND INTERPRETATIONS

The Block Program at Oregon State University iz a cooperative
function bhetween the Corvallis Public Schools and Oregon State Uni-
versity's School of Education. The eight involved university facul-
ty members are at assigned schools at least one morning each week.
Public school personnel (teachers and principals) also attend planning
sessions on the university campus. The responsibility for student
activities within the element is a shared responsibility of the college
student, public school personnel, and the university staff.
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The goals of the element are described in terms of specified
objectives and performance critieria. Included are specified behav-
iors in both instructional activities and academic course work. Data
about student performance is systematically collected. Students are
required to keep logs of their observations and overall reactions as
well as write several papers for their methods courses. Cooperating
teachers and university staff observe students and discuss these
observations with the students.

The students in the Block Program are involved in a guided off-
campus field experience during the sophomore, junior, and senior year.
The field experience is progressive in that there is an increasing
responsibility for each step in the program.
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APPENDIX A

The purpose of this project is to provide students in teacher education with an
organized, seqential set of actual classroom teaching experiences while they are
simultaneously enrolled in professional education courses. This combination of the
theoretical and practical aspects of teacher education also demands that the individual
student make a contribution to the public school classroom. A contribution that is at
least equal to the benefits derived from participation in the classroom activities.

A second aspect of this combination is to bring together in an organized manner
the capabilities for instruction of all of the professional resources inherent in such
a combination -~- the classroom teacher, the school principal, and staff of the S¢hool
of Education.

The program outlined here is intended as a model for implementation of a ladder~
type field based curriculum for selected students in Elementaty Education. The general
design of this model was developed from direct experience obtained through the Hoover
Elementary School Project. The evaluations and attitudes of contributing O, S, U, staff,
the teacuers and administrator of Hoover School, and the O.8.U. students who have
been involved as aides, student teachers, and resident teachers throughout the 1969~
1970 school year have been considered in planning this program. The model also seeks

to incorporate some of the ideas suggested in the nine USOE Teacher Education Models.

Broad Objectives

The model seeks to achieve the following broad objectives:
1. To provide a series of organized field experiences. Readiness and motivation
for learning essential methodology and theory in the appropriate areas of

classroom instruction will be developed through direct involvement.
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2. To provide a sequential pattern of academic work in methodology and theory.
This will meet the identified needs of our students as a part of their instructional
responsibilities in the classroom and, in combination with the practicum,
establish a strong foundation for subsequent steps on the ladder.

3. To integrate field experience and academic oriented professional courses in
such a manner that the courses will be taught on site in an elementary school.
For the student this includes classroom teaching assignments based on achieve-
ment of specified levels of competency, in-class instruction, and seminar
focusing on instruction~based needs and related knowledge from subject matter.

4, To further evolve the concept of an instructional team in Teacher Education,
These teams generally will consist of the student, concerned classroom teachers,
the building principal, O.S.U, staff from the Division of Elementary Education,
and special teachers as they are involved in classroom instruction. Such an
approach recognizes and works toward utilizing the competencies of each of the
team members as he becomes pertinent to the educational program of the
prospective teacher,

5. To evolve sets of performance criteria for each level on the ladder. Criteria
would include specifted behaviors in both instructional abilities and academic
course work which would lead toward an amalgamation of the two. Criteria
would be developed in such a manner that the {ndividual student would meet
them at his own rate of accomplishment and in the depth dictated by evaluations
of performance,

6. To develop a comprehensive pattern of evaluation of both student and program.
This step would be concerned with the means of determining the levels of

performance described in the sets of performance criteria.
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7. To further strengthen the relationshinps hetween this program and the student
teaching portion of the reqgular program. Continuation and expansion of the
already existing coonerating teacher in-service program with the Corvallis
schools is a kev factor in ach*.eving this. The possibility of students who
completed their student teaching under the existing program being subsequently
assigned as resident teachers in this program could provide the necessary
means for establishing such relationships.

8. To ultimately establish a professional program that is characterized by a

multi-level curriculum which would include all levels of instructional competency.
RATIONALE

Research and projection of theory by contemporary psychologists such as Jerome
3runer, Jean Piaget, and J. P. Guilford have had an increasingly significant impact on
curriculum, instruction, and a classroom organization for instruction. This impact is
in turn reflected in programs such as Hilda Toba's higher level cognitive tasks in the
area of socia! studies, Richard Suchman's questioning strategies of Inquiry in science,
and the numerous programs to be found in secondary science and mathematics. Finally,
emphasis on cognitive and affective development have been brought into finer perspecti+ 2
by Bloom and his associates in their analysis and description of the Cognitive, Affective,
and Psychomotor Domains.

Tangible results frrm these developments are to be found in many of today's c'ass~
rooms. Instructional programs which focus on development of cognitive skills and
associated concept formation, and based on specified types of behaviors are becoming
auite common.

Team teaching, differentiated staffing, individualized and/or nersonalizad instruction,

and non-grading are among the commonly used means of classroom organization and
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instruction. All of these factors may be considered as further indi-ations of the movement
away from emphasis on content and a strong movement toward emphasis of the processing
of information. The net result of these directions is that the classroom teacher now has
definite and specific need for assistance on a continuous basis. Experience indicates
that assistance of several different levels of competency and background can be
effectively used simultaneously in the same classroom. Thus, innovations in classroom
organization and instruction have created the type of situation in which all four levels

ou the ladder can work in the same classroom and each can make concrete instructional
contributions to that class. There is now a genuine need for education students in the
public school classrcom.,

Fleld psychologists maintain that optimum learning takes place while the individual
is actively involved in a particular task or .tasks. Current thinking and research
supporting this thesis can be found in a majority of the texts written for courses in
Educational Psychology. Consequently, combining actual extended work in an elementary
school classroom with already existing content in methodology works toward providing

consistency with learning theory.

Broad Objectives

Broad objectives of these field experiences then include the following:

1. provide readiness. Opportunity for observation and categorizing of characteristic:
of children, learning habits, and areas of learning difficulty and attempts to
utilize this knowledge creates awareness of teaching-learning problems.

2. initiate and sustain motivation, Diagnosing, prescribing, and carrying through

instructional problems ~-.. and should create frustration on the part of the
prospective teacher. i} s situations thus create need for additional information

of teaching skills.
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3. increase transfer and retention. Actual, immediate application ¢’ ideas and

throry with immeciate feedback and reinforcement as provided in this situation
carry the essentials for both transfer and retention. Problems which arise and
are met in learning situations can be discussed and ev..iuated in seminar
sessjons,

4. develop evaluative skills., Integrating content and field experience; therefore,

work to provide for consistency in learning theory. Moreover, such an
integration provides the basis for constructing and implementing the sixX
categories of Bloom's Cognitive Domain: knowledge, comprehension,

application, analysis, synthesis, and evaluation.

THE MODEL

The structure of this program, as previously stated, evolved from experience
gained through the Hoover Project and from descriptions of teacher education prototypes

presented in current literature.

Competency Levels

The four basic competency levels or categories serve as the cornerstones of this

program, They include the student tutor, the student aide, the student assistant, and

the student associate or resident teacher. The categories lead to progressively more

sophisticated levels of experience in a teaching-~learning setting with complementary
levels of knowledge and understanding in the closeiy related academic aspects.
Flexibility in introduction of the levels in terms of time and individuals is essential.
Generally, it is assumed that the student tutor level will correspond to the sophomore
year in school, the teacher aide to the junior year, teacher associate to the senior, and

teacher associate or resi~ent teacher to rost student teaching in the senior vear or at
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the fifth year level. However, provision should be made for admitting specially
qualified individuals at any of the four levels. Conversely, individuals should be
able to withdraw or be withdrawn from the program at appropriate times.

Assignments of students will be on the basis of student qualifications and build-
ing needs which may be determined by the organizational patterns within the elementary
schools. A building which operates under an individualized instruction struc.ure could
utilize a tutor, an aide, an assistant, and a resident in each classroom throughout the
year. A self-contained home room, on the other hand, might be able to use one person per

term.

Student Assignments

Student tutors, and resident assignments will usually be for five full mornings, or
afternoons per week. Student aides will be a full day. This arrangement is designed to
help insure continuity of experience for the student. It also provides that the student 's
contribution to the classroom instructional program will be regular and long enough each
day to contribute to several, rather than one subject matter area. It also provides time

for planning and discussion with the classroom teacher. This type of assignment leaves

the other half day free for academic work on campus.

Another essential consideration is continuity of personnel from term to term in
individual classrooms. Introduction of completely new people to the class and classroom
routine every eleven weeks disrupts this continuity, while assignment to the same room

as an aide and then as a teacher assistant should have the opposite effect.

Student Credit

Students will enroll for approximately twelve hours credit at each level, except the
Jr. Teacher aide level. Full day - 15 credit courses will be taught on-site on a seminar
basis. Seminars will be held one morning each week and will concentrate on the content
and theoretical aspects of the courses in which students are enrolled. OSU staff will be

responsible for these sessions and ideally will teach them on a team basis.
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Staff Responsibilities,

Additional staff responsibility for instruction includes actual participation in

classroom activities. This provides opportunities for direct involvement in teaching

elementary children, working directly with the teachers, and supervising 0.S.U. students.

One direct result of this arrangement is a need for revision or at least a re-examin-~
ation of the number of credits per hours spent in the traditional college classroom. At
the present time, one class contact hour is required for every credit hour earned in the
college classroom or in a lab, especially 2 contact hours for every credit hour. Students
in the program described here are spending more time in the classroom in relationship

to credits earned than students who stay on campus.

Appraical and Evaluation.

A continuous system of appraisal and evaluation will be developed in conjunction
with both the field and professional preparation. This system will include regular
supervision of teaching in the classroom situations, as well as the academic areas. A
start in this type of evaluation has already been made. Student teachers and resident
teachers in Corvailis now begin by describing their feelings and concerns as the term
begins. They also are required {(during the first week)-to write a series of observations
concerning their class, teaching, the school, and general experiences. . Too, they are
required to keep a daily log of activities and self-evaluations. This is followed by
periodic video taping of particular segments of their teaching. Interaction analysis in
terms of Allen's technical skills of teaching is done vyeef‘cly by the cooperating teachers,
Work on questioning techniques as described by Guilford and Gallagher is initiated, and

non-verbal communication as described by Galloway has been briefly introduced.
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Much remains to be done here in terms of organization and delineation and in transforming
skills ~nd knowledges into performance criteria. Possibilities for use of the above
mentioned techniques may be considered in the screening procedures for admittance into

the El2mentary Education program,

Tracher In~-service,

Teacher in-service classes have also been taught in Corvallis during this year and
w’ll be continued next year. Each teacher who has worked with student or resident
teachers in the elementary schools has been involved in two terms of in-service classes.
The groups meet weekly for three houts during the regular school day; their regular classes
are taught by student and resident teachers. University and/or school district credit
are available,

In order to participate in both classes it has been necessary for the teacher to
be assigned a student teacher two successive terms. Requests from teachers for
assignment of the same student to the classroom for both terms have been made,
particularly as a plea for continuity. Implications for this include the tandem assignment
as student aide and student assistant and resident teacher. Such a procedure for student
assignments must be considered yet flexibility of the program and assignments be
maintained,

Courses offered to this point include Interaction Analysis and Instructional Strategies
which includes questioning strategles, examination of the cognitive and affective
domains, and higher level thinking strategies.

A most important function of these courses is question and answer periods held
each session. Experience and actual feedback indicates that this communication between
and among individuals and achool district and University personnel is worth the time and

=2ffort.
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Coordinating Council.

A coordinating council with representatives from the School of Education (staff of
the Division of Elementary Education), the public school administration, building principals,
classroom teachers, and students in Elementary Education will be established. Specific
responsibilities will include opening and maintaining communication lines, feedback,
coordination of schedules and assignments, planning, and regular evaluation of. the
program. Development of performance criteria and reporting or liaison with the several

groups involved will be a most essential functions of this council.

Students and the Iastructional Program.

The descriptions of the four levels which follow are intentionally general. A major

intent of this program is to provide the type of classroom experience which will best

meet the needs of the individual student. Maximum benefit to the children in the class- f

room must also be guaranteed. Each classroom or each team has a particular set of

needs, as does each of the schools involved, Flexibility and individualization, therefore, .
‘*,.
-

are critical elements in a program such as this. General rather than specific roles are
defined,

Courses identified in these descriptions have been placed according to needs of the
students as those needs have been currently assessed. As the program develops,
necessary changes and alterations in both scope and sequence will be made.

These courses are all required in the regular four year program in Elementary Education,
Again, as the program develops, changes, deletions, and alterations may be made,

Flexibility in assignments, in course work, and in progress through (e four stages
of the model is essential to maintain. |

(Generally, progress through the four steps will begin in the sophomore year and will

continue on through the senior or fifth year, with in-service as the ultimate goal.
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Ordinarily one term at each the sophomore and junior year will be in the field. The senicr
ye2ar involves a two term commitment: student assistantship (student teaching) and
resident teaching. T-ree of the four terms, as was previously stated, ~-11 for half-day

involvement, thus leaving the other half day for on-campus course work.

Participants.

The student tutor will be eniolled in introductory education courses. School in
American Life (Ed 310), Contemporary Education (Ed 101 and 201), and a Practicum or
Seminar are courses particularly adapted to this introductory work.

Tasks which the tutor should be involved in should include structured observation,
record keeping, one~to-one or small group instruction, and participation in faculty
activities outside the classroom.

Observation in this case should be structured in a manner such that the student
becomes actively involved in the classroom. Identification, recording, comparison, and
analysis of the behavior of youngsters is an important part of that structure.

The student aide category relies on the programmed classroom experience of the

student tutor. Aides must be well aware of the ins and outs of both classroom and total
school organization and operation. They must also have comparable awareness and under-
standing of the human interaction in the classroom and both the intellectual and attitudinal
behaviors of students. Fundamental understanding of the curriculum being taught and the
materials being used in terms of Scope and sequence is esscntial.

Course work would again include a practicum. In addition, Educational Psychology
and selected methods courses would be offered according to the nature of the assignment
of the student and his program in the School of Education. Psychology of Childhood
(Ed 460) or Psychology of the Adolescent also would be appropriate to this stage.

The student assistant corresponds to the present student teacher classification.
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Respensibilities and assignments should either closely parallel or be identical to that
presently in use. Deviations or alterations of the basic student teachzr role should
evolve from t“e experience gained from the two previous stages. Much more rapid
assumption of the teaching role itself is one consideration. Greater awareness of and
ability to begin a program of refiner.ent of teaching and learning skills is another.

The teacher associate or resident teacher expressly calls for successful completion

of student teaching. It also demands a set of experiences in the classroom which do
not duplicate those of the assistant role. Further refinement in both diagnosis and
teaching skills in terms of all facets of instruction will be important. Work in developing
and selecting instructional materials should be a companion to this, as should experience
in curriculum planning and construction.

Possible course work might include Diagnostic and Corrective Techniques in Basic
Skills (Ed 465), Remedial reading (Ed 553), The Junior High School (Ed 430), The Junior

High School Curriculum (Ed 431), and/or selected practicum or seminar courses.

IMPLEMENTATION

Elementary Schools

Expans.on of the program from the original Hoover unit is planned for the 1970-71
school year. Tentative plans include three additional elementary schools. Each of
these schools, like Hoover, is in the process of planning and developing innovative

instructional programs. Approximately 40 teachers in the four buildings will be involved.

0.S.U. Students

Actual numbers of Elementary Education students who will be included can only be
approximated at this time. Because individualized instruction, team teaching and

differentiated staffing is predominate in these schools, O.S.U. student personnel will be
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assigned on the basis of need. All four levels - tutor, aide, assistant, and resident wil:
be used. An approximate total »f seventy students for each of the three terms seems

reasonable.

Assignments

In general our students will be assigned as teams. Teams generally will be com-
;osed of a tutor, an aite, a student teacher (assistant), and a resident. Responsibilities
will vary with the level, individual competency and the classroom structure. Assignments
will be éoordinated in @ manner such that students with experience and familiarity with a
particular classroom can be in that room for moere than one tem. Continuity of participation
in consecutive terms working with the teacimer and children in the classroom is essential
to maintain.

‘{s previously outlined, the tutetr level will generally be at the s'ophomore level, the
aide d junior, anM the assistant and resident a senior, However, it is our intent to estab-
lish flexibility to the extent that an arrangement such as aide, assistant and resident all
at the senior level would e possible.

Aides and residents will be expected to be av.ailable in their assigned classrooms
for a full morning or afternoon five days per week. Experience, again at Hoover, definitely
revcals that the effectiveness of contribution to the classroom and the learning opportunities

of the aide or resident are greatly diminished under any other arrangement.

Coordination

The coordinating council was described earlier in this proposal, It is assumed
that this organization will assume primary responsibility for setting up, and coordinating
the program, Assignments of O.S,U. students will be considered as within the perogatives
of this group or a designated sub-committee. Membership of the council itsclf should
include representation from O.S.U, students, Corvallis teachers and admini strators, and
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APPENDIX B

EVALUATION
0.5.U. - 509-]
Teacher Aide Program

EVALUATION

1. The proposed program
Items identified here are those stated in the proposal.

A. Program evaluation
1. Program objectives

a. definition of skills and competencies in behavioral terms

b. individualization and personalization of teaching skills and com-
petencies

c. provide a laboratory setting

d. develop ways and experiences to accomplish specified outcomes

e. improve quality of instruction

f. establish cooperative effort and joint responsibility between 0.5, U.
and Corvallis District 509-7

2. Individual objectives
a. ability to perform or demonstrate skills and competencies (teacher,
teacher-aide)
b. identify conditions and content (setting) for demonstrations
c. indicate acceptable levels of performance

B. General Objectives
1. Educational change - create
a. climate for change
b. realistic setting for change
c. settin~ for teacher in-service
d. attitudes and capabilities for planning and implementing
e. experiences for parents

2. 0O.S.U. Trainees
a. realistic educational setting
b. integrate theoretical and practical
c. introduce teaching tasks and give experience
d. earlier continual acceptance of responsibility
e. close supervision be peers and staff
f. develop a career ladder

3. Curriculum
a. involve teachers in curriculum development
b. instructional objectives across disciplinary lines
c. develop a problem centered approach
d. personalization and individualization of integrated units
e. develop a curriculum relevant to junior high students
f. tracking systems academic-vocational
g. develop a wider range of courses
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4, Students
a. develop relevant programs
b. develop staff better able to individualize and personalize instruction
c. involve students in program planning
d. wider range of courses and experiences
e. increased p ticipation for time use
f. involve a wider range of adults

5. Teachers
a. develop new staffing patterns and new inputs into learning process
b. develop climate for systematic study of educational processes
c. opportunity for planning, analysis and evaluation of teaching
d. develop differentiated staffing pattern
e. formulate philosophy and curriculum for school and teacher trainees
f. work into cooperative teaching and new staffing patterns

6. Community
a. develop working relationship with parents and community
b. develop sturcture for intergroup planning for instruction and curriculu
c. dcvelop experiences for parents for change
d. increese student involvement in community life

II. The Instructional Program

Evaluation in this section will be concerned with the items identified as
possible benefits.

A. Diagnosis
B. Planning

C. Instruction
D. Evaluation

III. Possible Evaluation Program

A. Scope.of Evaluation
1. Involve pertinent items in I and II
2. Evolve set of behavior-performance objectives in each area as
a basis for evaluation.
a. involve teacher aide, teaching staff, student

b, use taxonomy of behavioral objectives
(1 cognitive

(2; affective
3. Introduction and use of means of monitoring individualization and
persoralization of instructional patterns

4. Introdiction and use of means of monitoring instruction and
instructional patterns

a. clincial supervision - supervision cycle
b. interaction analysis

c. teaching syles - classroom Interaction Analysis
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B. Means of Data Collection
1. Written observations
a. logs pinpointing events, attitudes (continuous)
b. descriptions
(1) the classroom
(2) a (the) students (characteristics)
(3) teaching, the instructional process
(4) verbatim typescripts
C. examinations
d. check lists or ratings

2. Video taping
a. micro teaching (lessons)
b. mini les<nns
c. simulation tapes
d. teaching demonstrations from technical skills, interaction analysis,
teaching styles (Gallagher)
e. instructional strategies - Taba, Inquiry, Discovery

3. Conferencing
4. Interview

C. Evaluation Schedule '
1. Evaluation in terms of written data is both continous (log) any periodic.
Descriptions, ratings, etc., should be on a pretest, post-teat basis.
Additional items may be done as needed during the term.

2. Collection of concrete data, video-taping, recording of lessons, should
be done on a regularly scheduled basis throughcut the term.

3. Conferencing should be done and notes kept:
(a) immediately after each rating
(b) immediately after each recording session
(c) following regular instruction

D. Areas of Special Concern
1. Identification and analysis of change in instructional activities
(a) time allotments
(b) planning
(c) demands on tea cher
(d) numbzr of children met

2. Identification and analysis of instruction
(a) classroom organization:

team teaching, individualization, non-grading, interdisciplinary, etc.

(b) teaching styles, teaching patterns
(c) learning-learning theory (Bruner, Piaget)

123

o 127
Q S




3.

Identification and analysis teachers role

(a) as a superviscr

(-} as a curriculum dev:zloper

(c) as an instructional strategist

(d) as a deligator of authority and director of human resources.
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Chapter 6

Title: Junior iigh Teacher Education

Institutions Involved: Secondary Teacher Education Program
Oregon State University
Corvallis, Oregon 97330

Corvallis Public School DHistrict
Corvallis, Oregon

Individual Interviewed: Dr, Carvel Wood, Associate Professor
of Education and two students involved
in the element

OVERVIEW OF THE ELEMENT

The 0SU ~ Corvallis School District Junior High Teacher
Education Project, a co-operative venture between Oregon State
University and the Corvallis Public Schools, provides a sequence
of perconalized educational experiences for teacher trainees
prior to student teaching. The sequence consists of four train-
ing stages or levels designed to prepare the trainee for the next
step of experience. Student entrance into the program is at
the tutorial level, the first of three quarter-lcong experiences.
Successful tutors who elect and are selected will become student
assistants (second level) and then teacher associates (third
level) . The possibility then exists of a year<long post-studente-
teacher (intern) resident experience (the fourth level) depen~
dant upon vacancies availsble at the school. Each term, there
are approximately sixty~five students enrolled at the various
levels of the element. Evaluation of the element is in terms
of guestionnaires, journals, and progress reports to the Educa«
tional Co-ordinating Council of the Orzgon Board of Education
who, with the Corvallis School District, have funded the element
for a two year period.

CURRENT OPERATIONS OF THE ELEMENT

Context Within Which the Element Rests

Dr. Carvel Wood concelved the project which was jointly
funded by the Educational Co-ordinating Council of the Oregon
Board of Education and the Corvallls School District. The
element is conceived to be a developmental project with emphasis
placed heavily upon the people and the processes involved in order
to bring about a new general model for teacher education at 0OSU.
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The objectives of the 0SU«Corvallis School District Junior
High Teacher Education Project at Western View Juniocr High School
ceni2r upon the following goals:

1, To select and train teachers for junior high youth,

2. To provide teacher trainees with a sequence of planned
experiences where they perfcrm specific tasks under
expert supervision, in an actual one-site work setting.

3. To provide the support and the laboratory setting in
which trainees can behaviorally demonstrate their
skills, performance, and/or competencies.,

4, To improve inmstruction by individualizing and person-
alizing education.

5. To create a climate conducive to change for students,
teacher trainees, teachers, teacher educators, admin-
istrators and parents.

Spaff Identification and Responsibilities

The School of Education at Oregon State University provides
for the overall planning and administration of the project under
the direction and supervision of Dr. Carvel Wood, Associate Proe
fesscr of Education, (no FTE :21ioted) with the direct assistance
of Mr. George Coon (.5 FTE} and Mr. Yerb Watson (.5 FTE), doctoral
candidates in education,

Supervision of the project is functional through the efforts
of four OSU personnel. One gtaff member represents the elementary
education division and another staff member represents the secondary
education division. George Coon, a doctoral candidate, is the
field project director working directly with the public school
teachers involved in the project. He is the former principal of
Western View Junior High School and is currently on sabbatical leave.
Ancther doctoral candidate in secondary education is the clinical
professor working directly with OSU students in the classrooms
helping them individualize prsgrams and providing supervisory assist-
ance. The two doctoral candidates plan, coordinate and implement
in~service programs for public school classroom teachers.

The contributions of the Coxvellis Public School District to
the Western View Junior High School Project involve the provision
of junior high school students, co-operating junior high school
teachers, physical classroom space, equipment and facilities, and
assistance in the functional on-going planning and operation of
the dally processes of the project. Classroom teachers do not
receive released time to work om the project,

The administrative structure of this element is a part of
the Sclool of Education at Oregon State University. The conceptual
design is similar to that which follows!
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Student Identification and Responsibilities

M i Saay

An average of sixty~five OSU students are enrolled in this
element each quarter, approximately one third of whom are men.
These students must participate at the firs: level (tutors) a
minimum of four hours each week within the junior high school
classroom in some phase of educational endeavor. This involves
observation, individuai’zed ome~to~one instruction, resource
assistance for the regular claseroom teacher, or other similar
functions. Most students do, however, average six hours at the
tutorial level. At the second level (teacher assistant) the
students, usually sophomores or 3juniors, participate twenty
hours per week for one college quarter in the junior high school
laboratory. They are paid a stipend of $15.00 per week for this
service. The third level (teacher associate) usually involves
any senior who has progressed through the two previous training
experiences and is qualified to student~teach. Thes2 students
participate five days per week in the junior high school clags-
room. Because of the experlence afforded by this program no
warm-up period is usually regulred for student teaching, and
students are capable of commencing teaching activities in the
classroom immediately. The fourth level (intern) involves a
post-student teacher or graduate student who is seeking an ad«
ditional quarter of resident experience. These students hold
a paid teaching position in the public junior high at .67 FTE,
This position, however, is dependant upovn existing vacancies
within the co-operating school district and selected junior high
schools,

Students receive college credits for the junior high school
laboratory experience, However, they do not register for junior
high school practicum per se, but rather, utilize various course
offerings in education for multiple entry into the junior high
school project., Typical and potential courses which appear most
applicable and which may be used to accomplisgh registration are
as follows:*

* This is a partial listing only, All courses carry three quarter
hours of credit.
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Ed, 111 Contemporary Education

Ed. 201 Contemporary Education

rd, 310 School in America

Ed, 350 Methods in Reading

Ed. 407 Student Teaching Seminar

Ed. 425 Youth Agencies

Ed, 430 The Junior High School

Ed, 431 Junior High Scheool Curriculum
Ed, 432 Junior High School Guidance

Electives in Teaching Norm,

Students in all subject matter fields at OSU are considered
for enrollment and selection in the element. Many of the students
are fro~ the fields of music, science, social studies, industrial
arts, languages, art, and physical education. A requirement of
the element provides that students selected for the project must
actively participate at least one quarter in the field experience
in the junior high school.

Students are selectad for participation in the element
through a recruitwent campaign carried on within the wvarious
educatvion classes, the college newspaper, various printed mate-
rials and publications furnished by the secondary division of the
School of Education, and individual discussions. Student ap-
plicants are interviewed by the field project director and the
clinical professor who assess their potential ability in making
the final selections.

Major Activities Within the Element

As previously stated, the saguence of the element consists
of four training stages!

Tutor: The tutor works on a one-«to~one basis both in and
out of the classroom with those students who need additional
help for successful movement through their classwork. The
focus of thie position is to familiarize the tutor with the
needs of individual students and methods by which these
needs can be met, While the tutor is working in the class~
room he also gains a familiarity with the varilous students,
the basic functionings of the claveroom, and with the ma-
terials used for instruction,

Teacher Asgistant: When the OSU student can deal satisge
factorily with individual students, he begins working with
small groups. With supervision from his co~operating teacher,
he prepares units and then teaches them to his groups. Also
the teacher assocliate often leads group discussions on per-
tinent topics to build his confidence in working in a group
situation,




Teacher Associate: The work done at this level is com~
parable to the role of the student teacher in most under-
graduate programs. However, because of the skills gained
at the preceding levels, the teacher associate rarely
needs the observation period usually involved in student
teaching. He is usually immediately capable of dealing
with the class as a whole, After completion of this phase
of the element, the OSU student is eligible for graduation
from the teacher training program,

Intern: The intern is a post-graduate teacher/student
role in which the graduate of the element works in his

own classroom at .67 FTE, During this year, he raceives
on-gite supervision from his OSU instructors in comnection
with various seminars. At the present time, the intern
recelves no academic credits for his student role. This
stage, however, is the foundation for the development of

a three~year in-service training program which will be
explained in a little more depth later in this Case Pro-
file,

Presently, there is a great difficulty in the coming
operation of this stage. The positions and the individuals
to fill them have been selected, but the money to pay these
people was voted dowm twice in the tax levy. The Corvallis
School District is working with OSU in hopes of finding a
way to provide the necessary funds, but at present, none
have been found.

Movement through the element is fluid, and although time
periods are alotted for each stage, the OSU student's position
may evolve into the next level prior to the time he is officially
at that level. TFor example, it is not unusual for a teacher
assistant to be teaching whole classes and essentially filling
the rcle of the teacher associate,

The roles and specific tasks at each level have been, in
essence, only loosely outlined in the past. Now that the people
involved in the element are familiar with its prccedurcs, the
competencies expected at each level and the tasks that would
most likely aid in their development are in the process of being
described. The fluidity of movement within the element will con-
tinue, but more in terms of definite competencies than was done
previously,

Current Operational Problems and Issues

The administration problems Currently existing within the
element involves the traditional non-block OSU class scheduling
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and alro the individually scheduled classes of the Corvallis
schools. This scheduling problem has, however, Leen somewhat
overcome by being able to block out specific hours of the day
for students involved and having them register as early in the
day of registration as possible to insure them a place within
the class, In addition, Corvallis schools have also begun to
set aside block time for student involvement.

Co~ordination between the Corvallis schools and OSU has
been facilitated because the field project director, formerly
principal at Western View Junior High, has the encouragement
of the Corvallis School District Superintendent., This tends
to make access to the Junior high school and the cooperation
of the teachers much easier.

The major problem assoclated with the project has been and
continues to be '"'people" problems. TFears of change, possible
replacement of the individual as a teacher, and the syndrome
of "invasion" of a teacher's classroom by outside interests
have been perceived as the basic problems,

In an effort to alleviate teachers' fears, increased em-~
phasis will be placed +pon in-~service programs for teachers
in order to explain, outline and explore in depth the total scope
of the student-teacher project. Implementation of this plan
for school year 1971-72 will be facilitated by the experience
gained in the operation of the element and btecause more time is
available for planning with teachers and 0OSU staff.

One problem that could drastically effect the intern
phase of the element is the crisis in the Corvallis Schools
funding. The tax levy was recently voted down for the second
time by the taxpayers. Part of the levy funds were intended
for the payment of the Interns. The Corvallis School District
and OSU are working together in hopes of funding the intern
phase, but, so far, there have been no sulvtions found.

IMPACT AND EVALUATION

The impact upon OSU studerts is reported to be positiv .
as they appear to like the opportunity of getting into publiic
schools and actually working with the students and teachers.
A typical statement is, "I never really thought that I wanted
to teach Jurior high kids, but after my classroom experiences,
1 find that I do.”" The element has been so accepted by the
students that each quarter there are more applicants than can
be placed in the schools,
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In the involved schools, there has been an impact in
terms of class structure. With the ald of the teacher trainees,
classes are beginning to bacome more individualized and one
class, homemaking, is done totally on the individual basis,
Teachers are now realizing some of the advantages of differen-
tiated staffing and with the help of additional people are
loosening in their concept of the self-sufficient teacher,

As a result, the junior high school students are beginning to
receive more instruction designed for their individual needs
and for their individuval levels, A sign of the acceptance of
the 05U student in the classroom is the frequent raequest for
more student help with the result that one teacher uses nine
OSU students in the functioning of her clacsroom in the course
of a week,

The impact of the element at OSU has been similarly effec~
tive. When Doctor Wood, the director of the element, first
arrivea at OSU three yeers ago, there was one field-centered
program in effect. At the beginning of fall guarter, 1970,
fourteen programs, centered on off-campus experience, were in
operation.

Due to the success of this element and similar programs
there is a trend at the University towards earlier and sarlier
off-campus experience for the student, Due directly to the
element is the creation of the Sophomore Block Foundations
Program, an early field experience program for elementary and
secondary education majors,

In addition, representatives of various fields suchb as the
physical sciences, home economics, and audio-visual ailds have
come to Doctor Wood to request ald in redesigning their education
programs.,

At the present time, evaluation of the element occurs in
various modes. To fulfill obligations to the Educaticmal Co=
ordinating Council of the Oregon Board of Education, the admin-
istrators of the element must submit three or four progress
reports. Two Doctoral dissertations are presently being written
and will be used for this purpose. One concerns itself with the
attitudinal changes at 0SU due to the element and the other
concerns itself with the change of attitudes of the involved
Junior high school students. These dissertations will be made
available by May of 1972. 1In addition, a progress report has
been submitted to the Oregon Association of Secondary School
Administrators for spring publication by the OSU project director.
This report will be available in the Spring Issue of Tha OASSA
Bulletin.

All of the OSU students keep journals on their experiences
in the element which are used to assess the growth and develop-
ment of students' abilities. The information received from these
Journals is reinforced by the evaluation made at the end of
each quarter. In this evaluation, OSU students, teachers,
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principals, junior high school students, and all other involved
personnel are presented with a list of the program objectives
and ave asked to evaluate their experience with the element in
those terms, The results of the most recent evaluation, that

of spring term, will be available in September of this year,
Dissemination for the element is purposely scant because the
members of the project feel that too much publicity can be
detrimental to the success of a program, When the element has
been in successful operation for a long enough period to operate
at a self-gubstaining level, the element will be better publicized,
Other than the dissertations and other evaluatory measures
mentioned, no materials will be published for public use in the
near future,

FUTURE PROJECTIONS OF ELEMENT

The projection of the element for the next two to three
years includes the extension of the project into all the Corvallis
Junior high schools and also into Albauy's three junior high
schools te further this realistic approach to student-teacher
preparation.

In addition, the present 0SU class scheduling procedure
is a problem which the element hopes to overcome in the next
year, Students presently are unable to set aside specific blocks
of time during the week to work with the junior high students,
This traditional single unit scheduling also persists somewhat
within the junior high school framework of the Corvallis Schools
and needs to be modified to provide easier access to junior high
school students, The prae-professional committee of the OSU
School of Education has drawm up a proposal calling for block
scheduling in which additional classroom theories and practices
may be provided the students, especially freshmen and sophomores
preparing to become teachers,

Development of a co~ordinating liaison committee for the
project to help further lines of communication is anticipated.
This group will include junior high school parents, students,
and project personnel. The communication aspect of the project
is extremely vital to the proper functioning. continuation, and
growth of the project,

Also, activities with parents of junior high school students
will soon be initiated, Often parents only drive by the school
and never get inside the buiflding to experience (through sight,
feeling, hearing, talking) what is actually taking place in the
school. These parents tend to form inaccurate judgments and
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opinions about education often leading to condemnation rather
than to a valid appraisal of its qualities. Therefore, the
element hopes to actively and intelligently involve parents
in the educational structure and functioning of the junior
high school.

The present intern program is being used as the early
foundations of what will hopefully become an ineservice traine
ing program. The graduate of the element would be involved for
three years in seminav nd clinical supervision of his teaching
while working in the <. 0l at ,67 FTE. The plans for this
program, however, sti 'l in the early stages of design,

SUMMARY AND INTERPRETATIONS OF THE ELEMENT

The element, funded by the Educational Co-ordinating
Council of the Oregon Board of Education and the Corvallis

Public schools, provides a sequence of closely guided educational

experiences at Western View Junior High School for the teacher
trainee, The student progresses through three, or possibly
four, stages:

I, TUTOR~
one«to-~one work with students, familiarization
with classroom setting

11, ASSISTANT TEACHER=
small group work, teaching of subject matter umits,
and group discussions

I1I, ASSOCIATE TEACHER=
teaching to whole class: very similar to a regular
student teacher

1V, INTERN~
Post-graduate teaching at .67 FTE, Spends remainder
of time in seminars.

The element is nearly at the level of full implementation
and is a pilot-program for possible changes in the OSU teacher
training program. It was designed to provide a student with
a) early field experience prior to student teaching b) close
supervision c¢) freedom to progress at ability and pace d) the
skills necessary for self-~understanding and in the near future
e) performance objectives.

The element has shown very hopeful signs and the impact has,
so far, been very commendable, After the element has been in
successful operation for a reasonable period of time, more ine
formation about the impact and the evaluation of its functions
will be made available,
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Chapter 7/

Title: Pecrtland Urban Teacher Education Project (P.U.T.L.P.)

Involved Agencies: Portland Public Schools District *1
631 N.E. Clackamas St.
Portland, Oregon

College of Education
Oregon State University
Corvallis, Oregon

Interviewed Individuals: Dr. John Parker, Director
Mr. Dick Withycombe, Associaite Director
Mr. Tom Vickey, Assist-rr Director
Mr. Leroy Patton, Assisiant Director
Mr. Dick Johnson

OVERVIEW OF THE ELEMENT

The Portland Urban T:acher Education Project (P.U.T.E.P.) is a
federally funded teache. iraining program under the Lducation Professions
Development Act of 1967, vection B-2. The primary goals for this
element are:

1. 7To implement a .xcher training program that will train
teachers who wi  be successful teaching disadvantaged
students

2. To bring more Black adults into the teaching profession,
specifically training Black staff for positions in
the Portland Public Schools.

3. To rzfine a teacher training program which is based on
site in the schools, provide interns with learning
experiences from a variety of disciplines, and provide
day to day links between educational theory and practice.

This element represents a cooperative training project between
Oregon State University and Portland School District #1. 1Interns
in P.U.T.E.P. are registered as full time students at Oregon State
University, receiving credit for coursework and satisfying all
certification requirements through Oregon State. All training activities
for the interns takes place within the Portland Public Schools,
including the forty-eight hours of coursework and a 2/3 time paid
teaching internship. Coursework activities center at John Adams
High School in Portland, which serves as the administrative and
instructional headquarters for the Program. Adams High School enjoys
a national reputation as an excellent clinical setting for training
teachers. ’
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In summary, the B-2 program is characterized by joint respon-
sibility between a public school system and a state university; a
program designed to attract additional Black personnel and train
them for roles in education of disadvantaged youth; an interdisci-
plinary instruction that applies theory to practice in a dally
field-centered situation: and emphasis on the development of affective
relationships among interns and students,

CURRENT OPERATIONS OF THE LELEMENT

hationale for Development

As stated in the overview, the primary objectives of Portland
Urban Teacher Education Project (P.U.T.E.P.) are to train teachers
to work successfully with disadvantaged youth, especially the training
of Black adults for positions in the teaching profession, by providing
training that incorporates an interdisciplinary curriculum and inte-
grates theoryv and practice on a day to day basis. The key to meeting
these objectives within this element has been to provide a laboratory
for examining, developing and implementing new ways of instruction
to  pain knowledge about new modes of learning, especially with
minority children. These objectives and the P.U.T.E.P. approach to
teacher training reflect the overall philosophy »f personnel training
at John Adams Uigh School.

This philosophy or rationaie for training speaks to the need

for trainees to perforn specified tasks in the actual work setting,
with constant supervision by experts in the field. 1In addition, al-
though this training philosophy underscores differentiated staffing
and individual career advancement, the training is seen as a program
of working collectively thro igh experience with many disciplines, i.e.
teaching. social work, corrections etc, The focus is the developnent
of a wholistic training model, which, rather than specializing roles,
provides complementary training in various fields. The trainee becomes
familiar with the methodology of each field and recognizes various
viewpoints in professions that may share the same client, 1.e. the
inner-citv youth. The hope 1s that such an instructional program for
trainees will build future bridges for interaction among professionals
who share the responsibility for the growth and welfare of youth.

(See Appendix for a further explication of the Adams training model.)

This rationale is reflected in three primary aspects of the
P.U.T.E.P. propram, which will be given elaboration further in the
report. The first aspect is the intership of the student, where he
assumes 2/3 of a full teaching lead in a Portland High School for a
full schooi year, Secondly, the rationale provides the basis for
the coursework which focuses on assessment and development of affective
and cognitive skills which the intern needs to function in his daily
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internship role. This coursework includes orientation to other
professions besides teaching, as well as personal communication
ski1lls and other human-centered actlvities.

Finally, the rationale is reflected in the selection of appli-
cants to the B-2 program. As well as emphasis on the recruitment
of Black personnel, selection procedures focuses on applicants who
have prior community experience with inner-city vouth, as well as
knowledge competercies., Starting with these past experiences, and
a desire to work with inner-city youth, the training program then
focuses on the development of personal and teaching skills of the
intern. To some extent, based upon identifled individual student,
intern, and staff needs at entrance into the program, the program
should generate itself in relation to coursework and daily intecrn-
ship to meet these needs.

Context Within Which the Element Rests
The Portland Urban Teacher Education Project is a federally
funded program, administered through the Oregon Board of Iducation.
Section B-2 of the 1967 Education Professions Development Act
provides for funding the states to meet critical teacher shortages.
Funding grants are distributed to school districts and/or teacher
training institutions on a sub-contract basis by the State Board of
Education for the tralning of teachers to meet the identified teacher
shortage. P.U.T.E.P. represents a joint teacher training ecffort
between Oregon State University and Portland Public Schools Districr #1.

The role of Oregon State University 1s that of the accrediting
agency for coursework taken by interns leading to teacher certify-
cation in the State of Dregon. All interns in the program register
at 0.5.U., in the fee paid program, and are given credit for course-
work by 0.S.U. The university functions as an administrative supporter
for the program staff in the selection, maintenance, and progression
of interns through the program. This support comes in the form of
formal admissions, registration, and accreditation of applicants,
as well as institutional support for the design of the program as
a positive experiment in the training of teachers. In addition, 0.S.U,
provides program staff who may hold joint appointments with the
Portland School District.

While 2.S.U. provides the institutional base for accreditation,
the Portland FPublic School district pnrovides the operational base
for the program. John Adams High School in Portland is the program
headquarters, housing the program staff, providing the location for
intern coursework in the summer and the fall. Also, it is onc of
the school sites where interns complete their 2/3 full time contract
teaching responsibilities. Most of the program staff located at
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Adams High School hold joint appoiantments with the school district
and 0.5.1., and have responsibilities of direction and coordination
of the overall program; selection, placement and supervision of
interns. and teach the 0.S.,U, credit courses to the interns.

Tn addition to providing staff and a physical base for the
operation of the program, the Portland School District has written
responsibilities for selection and placement of interns, contracting
with applicants for their internship, supervision of the intern on
site in the five Area II high schools, and functions as the payroll
office for intern wages.

11 nrospective interns must complete interviews not only with
P.LLTVEWP,. program staff, but also with a school district personnel
officer and high school principal from one of the five Portland
schools. Selection into the program and placement into one of five
schools for internship is based upon these interviews. Upon selection
into the program, interns sign a contract with the school district
for 2/3 full time teaching responsibilities and pay, received from
the school district from funds sub-allocated by the EPDA B-2 provisions.

In conjunction with selection and placement of interns, school
district teachers serve as classroom supervisors for the iaterns. This
supervision begins with a summer workshop held at Adams for the teachers,
who receive course credit from Portland State University. In addition,
these teachers work with the interns during the summer high school
segsion held at Adams. In the fall, these teachers remain with the
B--2 program as classroom supervisors for interns on gite at one of
five Area II schools. These school district teachers, in addition
to supervision and evaluation of intern performance, may participate
in teaching of coursework the interns take at Adams for their college
credit.

To further understand the context of P.U.T.E.P., the diagram
helow illustrates the linkages among the institutions.

[Portland Public Schools]

AR SR
Central Adminstrativ: 0ff{cd

Oregon State Univ.

School of
- . Education
‘. _’_,.»”/ . / . \\“ T . L -
Jefferson ‘Grant] fADAMS] [Rooseveltl |Washingtonl
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In addition to 0.S.U., and Portland Public Schools, linkages have
been established with Portland State University and Education Coordi-
nates Northwest in Salem, Oregon. Plortland State University is linked
into the program by the granting of crediting to district teachers
in the summer supervision workshep, and by resources provided from
the School of Social Work at P.S.U. The P.S.U. School of Social
Work 1s operating under a grant from the National Institute of
Mental Health 1in providing training of social work students at Adams
High School. Mr. Rob Roy of the School of Social Work has becone
involved in classroom instruction of B-2 interns, therhy combining
instruction in Education and Sorial Work curricula.

Education Coordinates Northwest has been sub-contracted to do
the evaluation of the B-2 program, providing data and feedback to
program staff for program improvement. The agency staff in Salem
recently completed an extensive report of P,U.T.LE.P., information on
which may be obtained by contacting: Mr. Lee Wells

LPDA ~ B-2
Oregon Joard of Fducaticn
Salem, Oregon

Staff Indentification and Responsibilities

A number of the program staff hold joint appointments between
Portland Public Schools and Oregon State University. In addition to
the joint appointments, program staff share many resvonsibilities
for coordination, supervision, and instruction of interans in the
program. With the exception c¢f M». Rob Roy from P.3.U., all staff
are located at Adams High School, which serves as the base of nperations
for P.U.T.E.P. Identification of the staff and their roles and
responsibilities in P.U.T.E.P. follows.

Dr. John Parker - Director.

Dr. Parker holds a joint appointment between the Portland Public
schools and Oregon 8tate niversity, with a .20 FTE allocation for
the B-2 program. As Director, his primary roles are overall admin-
istration of the program, including planning and operational tasks,
coordination of internship selection and placement as well as super-
vision and instructional program details, Dr. Parker is also re-
sponsible for supervision and consultation with the school district
supervising teachers, as well as avaluation of intern perfcrmance.

Mc, Dick Withycombe - Associate DPirector

‘Mr, Withycombe holds appointment solely through Oregon State
University at .75 FTE. His primary responsibilities include over-
all direction of the Black semirars for the interns which satisfy
coursework requirements for 0.S.U. credit. This responsibility 1in-
cludes design, implementation, organization, and evaluation of the
coursework program. In addition, Mr., Withyccmbe spends approxi-
mately eight hours a week at the two of the site schools, consult-
ing with teaching supervisors and in-class supervision of interns.
He also has responsibility for instruction in specific classes taken
by interns at Adams,
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Mr. Tom Vickey - Assistant Director

Mr. Vickey holds a joint appointment between Portland Public
Schools and Oregon State University, at ,33 FTE with the B-2 program.
He is Director of Field Experiences, which gives him responsibility
for creating activities to supplement classroom teaching by interns.
Examples of these activities include organizimg field trips for
interns, instruction in the use of audio/visual materials, arranging
for guest lectures and experts to discuss such topics as Oregon School
Law and community rescurces available to interns and high school
students. In addition, Mr. Vickers has resporsibility for coursework
instruction for interns and on-site consultation with teachers and
in-class supervision of interns.

Mr. Leroy Patton - Assistant Director

Mr. Patton is employed by the Portland Public Schools and
assigned to Adams High School where approximately one/third of his
real time is spent as Administrative Assistant to the B-2 program.
His primary responsibility is that of administrative support of
Dr. Farker, acting as the main liason between the project and the
two coordinating agencies. He works with interns on satisfying
course requirements, registration and placement procedures, transcript
reviews, and job placement upon completion of the program, The
majority of his energy is involved in cerrespondence between interns
and supporting agencies. In addition, Mr. Patton shares responsi-
bility for coursework instruction and supervising interns on-site
in consultation with district teachers.

Dr. Patricia Wertheheimer - Instructor

Dr., Wertheheimer shares a joint appointment between 0.S.U. and
the Portland School District, spending approximately .15 real time
with the B-2 program. Her primary responsibility was that of
coursework inztruction and supervision of interns in consultation
with school district teachers.

Mr. Rob Roy - Instructor

Mr. Roy is on the School of Social Work Staff at Portland State
University, with .05 FTL allocatad to work with the B-2 program.
His primary role is that of instructor in coursework for interns,
leading classes that familiarize interns with various aspects of
soclal work, as well as the development of communication skills
among interns.

Although the sbove identified project staff members hold somewhat
separate titles in the program, it is important to note that they
share common tasks and responsibilities throughout the program. The
staffing pattern reflects a coordinated effort among joint appointed
staff in the overall planning and implementation of the program,
specifically in terms of selection, training, supervision, instruction,
and evaluation activities. 1In addition, all staff have inwvolved



themselves in working with school district personnel, especially
srincipals and teachers, to develor positive attitudes toward= the
interns as qualified teachers and not simply teacher aides. Function-
ing as supervisors, the program s:iarf has insured that the individual's
internship will provide him with continual activities at the =chool
sitaz that enable him to develop his competency as a teacher and
acknowledgement from peers of this competence.

Finally, as mentioned in the previous section, the B-2 program
has involved eight school district teachers in the program as
supervisors. Training in clinical supervision is offered to teachers
in a summer workshop led by Dr. Parker and places those teachers as
team leaders in the high school summer sessicn zt Adams, which involves
the B-2 interns. These teachers then return to their regular schools
and function as classroom supervisors for interns assigned to their
particular school.

Student Identification and Responsibilities

The Portland Urban Teacher Education Project is designed to
attract and train additional Black adults for positions in the
education profession, especially in Area II which contains the largest
population of disadvantaged students in the Portland School system.
Students are eligible for the program, which is a certification rather
than a degree program, if they are within thirty hours of completion
or have completed their Bachelors' Degree in an area other than
education.

P.U.T.E.P. has just completed its second year of operation, and
has attracted a total of forty-three students into the program. The
specific breakdown is twenty-one students for the first year, twelve
of whom were Black. Twelve of the total were male, with seventeen
already having a Bachelor's degree. In the second year, twenty-two
interns completed the program, fifteen of whom were Black. Eighteen
of the total had their Bacheloi's Degree. All students in the
program were seeking Secondary certification, and represented broad
discipline areas including Math, English, Science, Social Science
and General Studles. Few of the interns had had any prior teaching
experience. Also, applicants have come from across the nation, not
solely the Portland area.

Numerous criteria have been established for the selection of
interns into the program. Initially, a student must be within thirty
hours of completion or have completed a Bachelor's degrees in an area
other than education, He must also desirc to teach in the inner city.
As mentioned above, the program focuses on attracting Black adults
intc the program, Past applications have been eighty-five percent
white, while selectién has been approximately seventy-five percent
Black.
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In addition to academic requirements, selection procedures focus
on past experience of the interns to invite individuals who have had
community or eccupational experience that would provide valuable
Input into the program and the schools. Interns have had such diverse
backgrounds as involvement in community action programs, housewives,
business professions, college professors, and retirees from numerous
occupations. The focus is on experiences the applicant has had in
relation to academic work, expecially past experiences working with
inner-city youth in other than a teaching role,

The specific selection procedure is a four stage process to bring
the number selected for the program to twenty interns and two
alternates. Interviews begin in the spring, and continue until
selection for the beginning of the program in the summer. The process
begins with an interview of an applicant at Adams High School conducted
by either John Parker or Dick Withycombe assisted by current interns.
Focus of the interview is on academic and personal experience back-
ground. This results in screening applicants to approximately thirty-
five possibilities.

The second stage involves an interview for each applicant by
the Portland Public School District Personmel Office, focusing on
past experience and sharing information regarding employment as an
intern with the Portland School District,

Those applicants remaining from the two above interviews, must
then be interviewed by the Principal of the particular school selected
by the program staff. As mentioned above, these schools are Adams,
Grant, Jefferson, Washington, and Roosevelt. The prospective intern
must be accepted by the site principal for selection into the program.
Following this third interview, final selection is made for the twenty
interns and two alternates into the program,

The fourth and final stage of selection involves intern partici-
pation in the summer program, the initial trsining for the intern.
At the end of the Fifth Week group process activity, an alternate may
replace a regular intern, based on his functioning in the group and
with the high school summer session.

Upon selection into the B-2 program, the interns training as a
teacher involved his time in three major integrated components for a
total of one full year. These components are the initial summer
session, the school year internship, and the coursework requirements
for certification recommendation by Oregon State University. For
coursework credit, the intern is enrolled into the certification

program at Oregon State University and receives forty-eight houxs course
credit, Course titles and credits houws are designated by the University

and are required for all students., The student spends approximately
four hours per week for thirty-seven weeks in academic coursework
during the school year. Intern tuition and fees are paid for from
funds through the LPDA B-2 provisions, at no cost to the student,
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In addition to the academic coursework, the intern participates
in the summer session at Adams High School thirty-five hours a
wveek for elght weeks, The summer session includes team teaching with
~gular teachers in the summer high school, grou; process sessions,
and coursework in Race Relations, and Black History, and General
Methods of Education. During the summer, the intern receives
fifteen of these forty-eight credit hours, as well as a stipend of
$75.00 per week plus 3$315.00 per week for each dependent. The summer
program runs from mid-June to mid-August.

Completing the intern's teacher training program is the paid
internship in one of five Portland High Schools. The internship
runs from the beginning to tle end of the regular school year, and
involves the intern in twenty-five hours per week for thirty-seven
weeks, For the internship, the intern 1is contracted with the Portland
School District at a 2/3 full time teaching load, and receives approxi-
mately $4,000 during the school year. 1In addition, to his internship
at one of the site schools, the intern returns to Adams High School
for the academic instruction twice a week discussed above in this
section,

Major Activities Within the Element

The instruction and training of the B~ interns begins with an
elght week summer session at Adams High School. Beginning in mid-
June, the interns spend fours weeks at Adams, have a three week vaca-
tion, then return for an additional four weeks of instruction. The
purpose of this summer pre-~internship or student teaching, is to
identify where the interns are in terms of teaching skills a2d inter-
personal awareness, and move them through experiences and activities
that will prepare them to effectively assume a two-thirds instructional
load in their site school by September 1.

Interns begin the summer session with a four week morning experi-
ence teaching Title I summer school students at Adams. The interns
are divided into five teams of four interns each, supervised by onz
or two Portland School District Teachers, who return to the site
schools and continue the supervision of the interns. During this four
week experience, interns begin to assume regular classroom activities,
working with the regular teachers on planning and evaluation of
their teaching skills., The interns and the supervising teachers
decide prior to class time what the intern will do, whether one-on-
one tutoring, small group leading, or total class teaching. In
the classroom, the intern may do dally tasks on a team basis with
the supervising teacher and another intern, Immediately, after the
class activity, the intern and the supervising teacher analyze what
happened and examine possibilities for change.

During the afternoon of these four weeks, interns are involved
in activities which focus on bringing together diverse people to a
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Cohesive group as a training element. Activities include role simu-
lations and encounter sessions, which analyze individual behavior and
attitudes in relation to working with peers. In addition, interns
become familar with local community ageacies that may be invclved
with programs of students during the school year. This 13 done by
bringing agency personnel to Adams for discussions with interng, as
well as field trips by interns to community training centers, Juvenile
Detention Homes, Welfare agencles, etc.

Following the three week vacation, the interns, return for a full
fifth week of Race Relations through Group Proceses, a group training
session directed by Dr, James Goodwin, Vice-Provost at the University
of Washington. As an extension of the afternonn sessions of the
initial four weeks, the focus is on group process techniques primarily
centered around personal race relations among the interns, that will
carry through into the school year.

For the sixth and seventh weeks of the summer session, the interns
spend the morning in classroom instruction and introduction to diagnostic
techniques in rcading and basic skills. This is a 30 hour block of
Instruction that provides interns with practical diagnostic skills for
reading, and techniques and strategies to be employed to increase
basic skill alilities of students they will work with during the
school year. In the afternoon of the 6th and 7th weeks, the interns
take Black History courses taught by the Black Studies Faculty
from Portland State University,

During the eighth and final week of the summer sassion, the interns
spend all their time in orientation to the site school where they
will do their internship in the fall. This orientation includes intern
familiarity with physical plan and resource materialg available at
the school, as well as meetings with school staff. Especially critical
at this time 1is familiarity with their Department Chairman and planning
sessions with the supervising teacher with who they will be working
during the school year.

As was wentioned earlier, the focus of the summer program is to
provide training for interns in both teaching skills and interpersonal
relations. Throughout the program, attention is given to individual
interns and their strengths and weaknesses as a teacher, as well as
group interaction skills and behaviors, especially those concerned
with race relations. Assessment of intern progress throughout the
summer determines in large part the role the intern assumes at the
beginning of the school year. The summer pre-internship experience
1s characterized by daily observation of the interns by district
teachers and B-2 staff members, All teaching activities by interns
are closely supervised and intern performance is daily assessed with
continuous plans made for correction of weaknesses.
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At the beginning of the regular school year in the fall, the
interns assume a 2/3 full time teaching load in one of the five schools,
working under the supervision of the teachers involved in the summer
program. Responsibilities for interns include all the duties of the
regular school staff, i.e. planning, sesson plans, department or
staff meeting, parent-teacher sessions, planning field trips etc. Tle
extent to which an intern assumes complete responsibility for class-
room teaching depends on his performance during the summer session.

A number of interns have assumed full teaching responsibility frr

two or three classes at the beginning on the first day of school. On
the other hand, a few interns begin with observation in three classes,
and progress from individual tutoring or small group teaching in

one or two classes, to assuming full teaching responsibilities in all
three classes later in the year. Again, however, the interns may
assume regular teaching duties the first day of school, if they and
the program staff feel the intern ready to do so.

In addition to a diagnosis of the intern's ability and preparation
for assuming a full teaching load, an intern's time and duties may
vary from school to school, as well as from intern to intern. For
example, an intern may spend 80Z of his total time teaching three or
four courses in a sazlf-contained classroom at Roosevelt or Jefferson
in his particular subject area, perhaps, Biology. This teaching
load may be without a regular certified teacher present daily in
the classroom. On the other hand, an intern at Adams is usually assigned
to a General Education team, and as an integral wmember of that team
may spend two periods a day in team planning and one to three periods
in classes ingtructing an interdisciplinary, multi-grade level course.
The intern's total responsibility in daily activities depends in
large part on what the team has decided will happen. The Adams intern's
experience provides a better integration into a team teaching situation,
which may allow for more self-pacing based on his choices and/or his
team's assessment of his performance and capabilities,

Daily responsibilities of the individual interns then are dependent
on two main variables: assessment of intern capabilities by supervisors,
B~2 staff and the intern himself, and the structure of the site school
whether it be a team-teaching situation or a self-contained classroom.

In all cases, however, there is an insured progression to assuming
full responsibility in at lease one to three classes during the school
year. In addition, all interns are involved in extensive supervision
and perfcrmance z2ssessment at all four levels, regardless of the
school site.

All interns undergo three kinds of on-site supervision, which
results in analysis of performance among supervisors and interns. A
common evaluation form is used by all supervising personnel, which
forms the basis of recommendations for developing strengths and
correcting weaknesses of intern performance., Aside from the intern's
self-assessment, supervisord responsibilities rest with three key
personnel; the Department Chairman at the individual school who
has gone through the summer program, and one of the B-2 staff super-
visors who observes each intern at a specific school once a week.
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Supervision and evaluation centers around stated criteria (laid out
in ""Goals of Student Teachina" Appendix E).

All supervision and evaluation activities are characterized by
a four Stage process: -

a) a pre-analysis session with supervisor(s) and intern
on what he plans to do in class on the particular day.

b) 1in-class observation by the supervisor

c) immediate after class analysis by intern and supervisor
on what went on in the class.

d) post-planning session with supervisor (s) and intern on
how to correct weaknesses and develop strengths.

Discussion and analysis by interns and supervisors focuses on
intern behavior, in both affective and cognitive demains. In addition,
information gathered by all three supervisors at site schools is
discussed and rechanneled into intern seminars which are the base of
the coursework taken by interns during the school year. From observ-
ations and supervisor-intern discussions, curricula in the seminars
is developed to meed intern needs, and interns elect coursework which
will help them overcome any deficiencies evidenced through observation
and analysis.

As part of the on-site observation, each intern is video-taped
for a minimum of two hours, with additional video~taping arranged
depending on individual intern needs. The use of the videc~tape is
for self-analysis and post-analysis on the part of the intern, so
that he may adjust his teaching and personal behavior in the classroom.
Additional video~taping is used for those interns who must see their
behavior to make self-analysis and adjustments. In addition to site
classroom video-taping, interns are video-taped in micro-teaching
situations in the seminars, to focus on their function in groups
and what carry-over this behavior has in the classroom. The micro-
teaching exercise may be sequence actlvity, where interns plan a
specific task, teach it, analyze it, and then recycle to another micro-
teaching situation.

The interns interviewed ior this study felt the supervisory and
evaluation activities were extremely helpful., All interviewed said
they looked forward to observation sessions, including the video-
raping. In addition, in some caszg supervision had decreased, and
interns saw this decrease as evidence of confidence on the part of
the supervisor, and this increased the self-confidence on the part of
the intern. The interns felt they were getting the necessary support
in helping them make their classes what they wanted them to be, and
were becoming proficient in examining their attitudes and behaviors
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in relation to the needs of their students., The interns appreciated
the chance to have supervisors watch for particular behaviors, and have
immediate feedback from the supervisors upon completion of the class.

The B~2 staff sees itself as functioning with a "Rogerian' approach
to the analysis of instruction, in that heavy emphasis is placed
on intuitive abilities of interns, Department Chairman, supervising
teachers and B-2 gtaff supervisors. The evaluation form used by all
concerned with classroom supervision and analysis wac not designed
as a protocol or a classical analysis model of teacher competencies,
but rather an open-ended tool that allows supervisors and interns
toc cooperate in planning, observation, analysis and replanning.

In addition to this mode of intern supervision and evaluation,
any attitudinal changes among interns toward schools, teachers, and
instruction is stressed. Semantic differential and critical incident
tools have been developed and implemented by B-2 staff, and significant
attitudinal changes are showm to have been made by interns, especially
the Black males.

Completing the teacher training of the B-2 interns is the Block
Seminar program offered twice a week to interns at Adams High School.
While Oregon State University identifies course titles and credit
hours necessary for certification through its School of Education,
specific curricula, instruction, and course activities are designed,
implemented, evaluated, and re-designed by B-2 staff, interns and
supervising teachers. In this sense the coursework for the interns
1s experimental, with certain aspects changed or eliminated, and
additional dimensions continuously added to the program.

The instructional component nf the training program maintains
common goals throughout the program, however, instructional
changes are made in relation to intern needs. These common goals are out-
lined in Appendix A, but additional elaboration followed by brief
coursework description may be useful, as it relaces *. e coursework
activities to the B-2 instructional goals.

First of all, central to all coursework, is the objective of
organizing or reorganizing instructional activity to fit Zhe individual
needs of the intern in their day to day internship in the site schools.
The B-2 instructional staff recognized that nsi all interns are at the
same point in time in teaching behavior and personal attitudes. There-
fore, the Black seminars are organized and designed to allow interns
a variety of choices in ccursework activity, as well as individual
self-pacing through the fustructional program. At all times during
the training, B-2 staff and interns discuss and negotiate the
aporopriate coursework the interns should make. In some cases an
intern makes his own selection. 1In others the decisicn is made by the
staff, In most cases, however, coursework selec’ "on i3 a cooperative
venture.
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In addition to devising a realistic program to fit individual
needs, heavy emphasis is placed on activities which allow {intern to
examine the’ > -~wn attitudes and behaviors, and provide opportunities
for interns to do self-analysis and necessary adjustments, especially
in roles of group interaction. These broad objectives, then, in
addition to developing teaching competencies in the interns, provide
the basis for the particular organization and coursework activity of
the Block seminars.

Each intern gpends approximately 20-25% of his time in the 3Block
Program, They meet for all coursework at Adams High School both
Tuesdays and Wednesdays from 3:15 to 5:15pm, with additional night
class possibilities. All instruction 1is led by B-2 staff at Adams
High School, with the exception of Dr. Rob Roy and possibily a B-2
intern who may be highly qualified to teach a specific area. Specific
classes may change from term to term, but the overall structure with
requirements and options remains essentially the same, The diagram
below 1llustrates the general structure of the block program.

B~-2 Sample Term

Mini Course #1| Mini Course #2| Full Course Seminar
Classroom Lesson Plans ED. Psych.
Management
;1? Eq ________ I or mg)
RS o Clzssroom Behavioral g?gcg'aoi o &8
% '§ Assessment Objectives itsadvantage« g.g’g
° e 4
g‘ 8. ~~~~~~~~ P v e e v e 2 omemny or Og'gs
<A B B
n Simulations Curriculum Pgych. of <
g and Design Adoles.
5? Games
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The diagram represents a sample term of intern coursework.
Again, intern enrollment is based on individual needs, summer
experiences, and previous experiences. Each intern is required to
take three of the options diagrammed, accoriding to the following
breakdown:

a) Case Study~ ithis is required for all stu-
dents fall quavrter, continuous through the
school year.

b) Mini #1, Mini #2, or Full course- each in-
tern must select at least oue of those three

Three of the options.

total here

are required c) Independent Study or Contemporary Education
for each in- Reading- each intern must select one of these
tern each term two 1f he selects only one course from group B.

Within this framework, Independent Study, Case Study, and Contempora-
ry Education Reading are offered each term. ¥or the Mini Course
sequences, new options are blocked in each term, however, two Mini
Course sequenres are offered throughout the school year. (See dia~
gram) The Full Course is offered . each term aiso, but changes from
Ed. Psych to Psych of Adolescence or Psych of the Disadvantaged.

If an intern can arrange his schedule, he may take more than three

of the total courses offered each term.

The Case Study course, required for all interns Fall quarter,
actually involves the interns throughout the year, under staff advise-
ment. Each intern selects from his asite classes, one student typical
of inner «city kids. During fall quarter, the coursework focuses on
how to do a case study on the student, with emphasis on data collection
and prescription to improve learning on the part of the student. In-
terns are concerned with the process and procedure of data collection,
designs for descriptive analysis, and finally the design and organ-
ization of instruction to help the student. Interns may make home
visits, discuss the student's problem with social workers, meet with
siblings, peers, and other teachers to anlyze and prescrihbe educa-
tion instruction for that student.

Following this procedure, the intern continues to implement
his prescription for that student in his class, continually adapting
throughout the year under staff advisement. In addition, all the case
profiles are compiled into a total report, which is used in the Full
Courses for purposes of role playing and simulation. Each intern
role plays his particular student, and the group works as a whole
to devise teaching strategies to meet the needs of case profile students.
From these exercises, interns obtain a better sense of how students
learn and are able to prescribe instruction based on data systematically
collected on each student,
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As was mentioned above, the case study simulations become the
focus for the Full Courses diagrammed above, The emphasis in these
courses 1s to provide interns which increased awareness and skills in
the development of instruction, by recognizing the particular indiv-
idual and group needs of their students, In addition, the Mini Course
sequence offer interns an opportunity to concern themselves with spec-
ific skill areas in a number of related options. The Contemporary Ed-
ucational Readings Seminar focuses on major works on various aspects
of education providing interns with an opportunity to examine through
reading and conference recent trends, theories, and approaches
to education and schools,

The independent study option is offered under advisement by
B-2 gstaff. The purpose is to enable an intern to independently examine
an area of his choice. This option has the requirement, howevar, that
the results of the study must be integrated back into one of the
seminars in a presentation by the intern doing the study. In most
cases, this option has resulted in a curriculum unit design by an
intern, which may be video-taped in a seminar, analyzed, and adapted,
and then used by the intern in his site classroom,

The significant emphasis central to all coursework, then, is
a realistic approach to instruction, enabling interns to apply prac-
tical knowledge and skills when they return to the site classroom,
based on individual intern needs and recognized needs of the studzats.

Current Operational Problems and Issues

The B-2 staff and writers identified a number of operational
and conceptual problems and issues, rather than reflecting an
ineffective program, this identification points to the energy and
ccncern of the staff involved in an experiemental program, As one
of the staff mentioned, the problems are not necassarily those of the
program, but rather of education in general. Rather than implementing
with a number of approaches, rejecting those aspects which they find
by experience not to work, and incorporating and strengthening those
aspects which do increase learning and indicata positive attitude
change. There is constant evaluation, assessment, and recycling of
all aspects of the program by all concerned. Out of this constant
evaluation, specific problem areas have beem 1dentified, which lay the
groundwork for future projections to be covered in a later section.

The B-2 staff expressed concern over the lateness of announce-~
ment of continued funding. Notification of funding for the follow-
ing year does not come until late spring. This lateness of noti-
fication makes program announcement and interviewing a frantic effort.
The program staff are given less than a month to interview over 100
applicants, put together a staff and design the instructioaal pro-
gram for the following year. During this activity, the staff is
still involved in final current year operations and evaluations.
Farlier funding notification would allow staff, instruction, and
intern selection to commence earlier and be fuliy ready for implemen-~
tation for the Jjune session.

14

9
153



Secondly, the staff identified problems in attraction and selec-
tion of people suitable for tne program. While the project calls for
selection of 75% Black adults, 85% of the applicants are white. Indeed.
projections for the third year point to a selection of 75% white in-
terms, a sharp reverse from the two previous years, The crucial prob-
lem here 1s the attraction of more black adults into the program.

A third crucial problem this year has been that of placement

£ interns in teaching jobs upon completion of the internship. Last
year nearly all of the interns received contracts following their
internship, mostly within the Portland schools., This year, however,
only one intern is known to have a teacing contract at this time. The
reason for poor placement results is not that interns are judged to
be incompetent, but that there are in fact no job openings for them
in education. This raises a crucial miral question of training
extremely competent personnel without being able to place them in
positions due to market demands, or rather the lack of them.

In line with the above, manv of the staff have become concern-
ed over the lack of a state requirement for some type of race re-
lation training for all prospective and inservice teachers and ad-
ministrators, The concern here is for the retention and selection
of school dsitrict personnel who may carry attitudes and exhibit
behaviors which directly and neg:tively effect their relationships with
minority students in schools, possibly resulting in ineffective
teaching and learning for students.

Additional problems recognized by program staff inzlude staff
coordination, supervision and communication of intern performance,
and instructional problems. It is recognized that having five to
six staff who range from ,5 to .75 FTE with diverse backgrounds
and other committments leads to fragmentation and lack of coordination
on the part of the gtaff. It is hoped that with less staff on full
time with the program, communication and program integration will
become more effective.

IMPACT AND EVALUATION

Program evaluation by interns of the B-2 program has been
positive. All of the interns interviewed related that the summer program
increased their confidence in themselves as teachers, and they feit
they were well prepared for their school year internship. Add-
tionally, they felt their experténces were extremely worthwhile in

enabling them to work effectively in the schools with their students
and teaching peers. The attitudinal scales mentioned earlier indicate

an increase in positive attitudes towards teaching, schools, and
instruction. The ii.terns were enthusiastic about obtaining teaching
Jobs for the following year, yet dismayed at the lack of demand for
additional teachers, They felt competent to deal with educational
problems, and credited the B-2 supervising staff as having a great
deal of effect on their confidence as teachers.
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The B-2 staff was greatly encouraged by the interns as pro-
ducts. All of the staff had gone through a teacher training program
al cne time and had done previous supervision, but felt that the pro-
gram allowed for more effective training than they had experienced
before, Involved in "on the job training of teachers' raised cri-
tical issues in the mind of most of the staff involved, and they recog-
nized the need for teacher training to get away from the often sterile
training found in 'most colleges. The supervising staff was greatly
encouraged by the extent to which they could provide additional super-
vising time with interns. This enabled them tc observable results
in intern performance. The supervisors and interns were able to
reconstruct and analyze what was happening in classrooms, and recom-
mend and implement changes that brought about results in students,

In addition, the staff saw that thrcugh focusing on past ex-
periences of interns in the sélection process, rather than simply
educational background, the interns were able to offer high school
students varied and valuable outlooks on life in general, rather
than a simple mirror of the educational process. The interns were
able to relate to their students on personal levels, not simply
in teacher-student roles.

Finally, the B-2 program has undergone extensive outside
evaluation by Education Coordinates Northwest, on a sub-contract
through the Oregon Board of Education. While the results of that
study are unavailalle at the time of this writing, information con-
cerning "the study may be received by contacting:

Mr. Lee Wells

EPDA Title 2-Z

Oregon BPoard of Education
Salem, Oregon

Additional information concerning the Portland Urban Teacher Ed-
ucation Project can be cbtained by contacting the program director,
D1. John Parker.

FUTURE PROJECLIONS FOR THE ELEMENT

In line with the operational problems and issues discussed
in a previous section, P.U.T.E.P. staff have generated some specific
projections for the future operations of the program. The initial
change has been that of the staffing pattern, changing from the
present B-2 staff with fragmented time commitments, to two full
time B-2 staff in addition to the director. Dick Withycombe, present
Associate Directo ., and June Key, formerly of the 0.S.U. Teacher
Corps, will share the responsibility for supervision and coursework
instruction. Additional specialists will be brought in for
specific assistance.
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Secondly, plans are underway for additional use of Rob Roy
from the P.S.U., School of Social Work, for the combining of more
Instruction of B-2 interns and social work interns. This addition
reflects the philosophy of integrating trainees experiences a-.d
recognizing collective roles of personnel concerned with high school
youth.

Thirdly, plans are underway for additional collection of
data on the interns and the program in general. This reflects the
need for a better communication network flow back into the Adams
Center., Designs for an improved data collection and feedback sys-
ten, integrating the Bloek Seminars and the on site internship
are being considered.

Finally, the B-2 staff is seriously considering the imple-
mentation of a performance-based teacher training program in-
corporates elements of Comfield into the affective and intuitive
training program now in operation. This projection is now at the
stage of exploring possibilities of such a complementary approach,
However, the staff recognizes the possible value of merging affective
oriented and performance-based approaches to teacher training,

SUMMARY AND INTERPRETATIONS

The Portland Urban Teacher Education Project 1is characterized
by a number of innovations in Teacher Education. It is a program
that is evolving, especially in the areas of curriculum and instruc-
tion for teacher trainees. As such, constant evaluation and
change 1s evident based on feedback from many levels. Rather than
looking in on a particular model for educational improvement, P.U.T.E.P.
experiments with and incorporates into the program wvast range of
resources and designs for training teachers. As such, it might
be considered a high risk-high gain program. The program does,
however, contain central redeeming attricutes.

First of ail, P.U.T.E.P. represents a successful attempt to
involve a School District, Universities, indivicual school district
personnel, and other social service agencies in all aspects of a
teacher training program. The organizational structure and personnel
involvement raflect the ''wholistic'' approach to teacher training, through
collective teaching and learning, This 1s further reflected in the
input of diverse resources in both the summer training program and
the school year componcat. 70-75% of all trainiig is among comple-
mentary personnel, while the remainder focuses on individual role
experience,

Secondly, the program 18 characterized by a strong field-centered
component support by practical coursework activities, Classroom instruc-
tion 1s conducted on site by school district and community personnel,
with emphasis on transfer to real teaching situations, Off-campus
learning experiences are provided for a full year, beginning with the
summer pre~internship and continuing through the school year internship.
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With the full year internship, the students- must learn to deal
effectively on a continuous day to day basis with publi~z school
students. They cannot look forward to a short term student
teaching activity as an escape from dealing with pupil's per-
sonal and learning problems. The interns learn while they do.

Thirdly, the instructional program offurad to -interns allows
them to opportunity of alternate curricula, based on their nedds
and the needs of their students. 1In addition, the interns may pro-
ceed through the program at their own pace in consultation with their
supervisors and advisors. The training activities provide them with
unlimited opportunities for self-evaluation and self-analysis in a
highly personalized program. Specific individual needs are iden-
tified, and interns are provided options to meet these needs and develop
interpersonal and educational skills necessary for effective teaching.

Also, the program is designed to attract people from diverse
backgrounds other than strictly from previous educational institu-
tions, Interns bring into the program varied worldly resources of their
own, and are usually more committed and more mature as a result of
their own past experiences. Given the committment and resources of
the intern, the program utilizes these and supplements them with
an effective teacher training program.

Finally, the program has developed a strong affective and group
oriented base of instruction. Emphasis is pleced on interpersonal
relations, as well as individual analysis of schools or institutions,
The forces of society that influence day to day existence, and how to
adapt to institutions that may not meet various individual or group
needs. With these generalized goals as a base of operation, P.U.T.E.P.
1s now looking at the development of teacher competencies at a
measurable level which may add to the existing program. The program
staff is closely examining performance-based training models such as
Comfield to augment the humanistic person oriented teacher training
process they have now implemented.
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APPENDIX A

GOALS OF STUDENT TEACHING

To provide the student teacher with carefully supervised learning activities in
whieh:

1l...He can beesome more sensitive to the affective and cognitive capabilities and
perceptions of students and how these are related to age, sex, socio~economic
level and ethnic background,

Reeele can feel that a student's human worth and dignity are not dependent upon
academic achievement,

3esole can, in & supportive atmosphere accepting of mistakes, gain feedback on
his teaching behaviors, so that he can progress toward becoming a gelf-
analytieal and self-directed individual, who develops his own teaching style
at his own rate,

tessHe can begin to understand and cope with the professional responsibilities of
being an educator, and te explere the range of roles within education te which
he might aspire,

Sesele ean gain insight ints the structure and functioning of schooling, and 1ts
successgses and failures,
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AMPLIFICATION OF THS GOALS OF STUDENT TEACHING

To provide the student teachsr with carefully supervised learning agtivities in

which, *e

0.1 Student teacher - an individual undertaking the advanced
pre-service segment of teacher preparation in which field
experilences predominate

0.2 Supervision - a specialized form of instruction in which the
supervisor helps the supervisee gain competence in the art
and science of teaching

0.3 Learnipg activities - those components of the student teach-
ing experience which relate to the overall goals - 8,8,
observation, tutoring, small group instruction, large group
instruction, field trips, seminars, etc,

"The siudent 1,.He can become more sensitive to the affective and cognitive

as complex; capabilities and perceptions of students and how these are related
individual" to age, sex, socio-sconomic level and gthnic background.

1.1 Affective - feeling; relating to the emotions
1e2 Cognitive - knowing; relating to intellectual operations

1.3 Capability - potential for development or growth

1,4 Perception -~ awareness of objects and persons, viewed both
affectively and cognitively

1.5 Age factor =~ that human growth, over time, progresses through
various identifiable stages; behavior patterns relating to :
these stages should be carefully explored

1.6 Sex factor - that male and female perceptive and learning
patterns vary considerably during many growth stages

1.7 Socio~economic factor - that social class and economic
achlevement characteristies affect perceptive and learning
ratterns

1.8 Ethnic factor - that racial characteristics, both genetically
and environmentally related, affect perceptive and learning
patterns

"The student 2,,He can feel that a student's human worth and dignity sre not
as worthy dependent upon academic achievement.

individual"
2,1 Human worth and dignity ~ the value and status of being
human - characteristics unrelated to morality or will
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2.2 Academic achievement - the product of striving, relateqd
principally to intellectual operations; not necessarily
congruent with learning

"The stu- 3.+He can, in a gupportive atmosphere accepting of mistakes, gai

dent teacher feedback on his teaching behaviors, so that he can progress to-
as ar’..st ward becoming a self-analytical and self-directed individual who

and scientist" develops his own teaching style at his own rate

3.1 Supportive atmosphere - an environment in which the trainee
feels aided and upheld; this atmosphere should be created
both by the school supervisor and the university supervisor

342 Feedback =~ data related to effectiveness of teaching perform-
ance; may be formal or informal, raw or systematized, neutral
or value-laden; may be transmitted through a wide variety of
media

3+3 BSelf-analytical - the ability to critically examine one's
own teaching behavior by distinguishing between distinct sub-
categories of behaviors

3e4 Self-directed -~ the ability to integrate conclusions about
one's teaching behavior into a program of improvement, The
assumption is that in the early stages of trainee growth
the supervisor acts as focusing agent; increasingly the
trainee is encouraged to wndertake a greater and greater
proportion of his own planning and analysis

3¢5 Style ~ characteristic approach to instruction and learning;
a function of an individual's affective and cognitive capa-
bilities, nurtured by experience

"The stu~ heoHe can begin to understand and cope with the professional responsi-
dent teacher bilities of being an educator, and to explore the range of roles

as emerging within education to which he might aspire,

professional"

-4el Professional responsibilities - the obligations and concerns
with which the emerging professional should become familiar,
e.g. the nature and extent of relationships to rupils, col-
leagues, and the community; the production and dissemination
of pedagogical knowledge

4e2 Hange of roles - the assumption that the student teaching
period should be used to acquaint the beginning professional
with existing and prospective roles; a systematic introduction
to the work of these role occupants should help the beginner
determine if he is fitted for the education professions, and
specifically which ones he might profitably pursue

"Schooling  5..He can gain insight into the structure and functioning of school-

as an ing, and its gugcesseg and fajlures.,

institution”
5.1 Structure - organizational pattern; inter-relationship of
component parts
156
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5.2

5.3

Dol

Functioning - method of operation; characteristie actions

Schooling - a systematic and structured attempt to promote
learning in which groups of teachers and pupils are convensd
and inter-related; schooling is responsible for a smali sep-
ment of human learning .

Successes and failures - the assumption that schooling is
imperfect and that the emerging professional should be
obliged to form value judgments concerning institutional
(as well as his own) competence
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APPENDIX B

THE PORTLAND URBAN TEACHER EDUCATION PROJECT:
NEW CONTEXT FOR TEACHER PREPARATION

JOHN L, PARKER

PRESENTED AT THE CONVENTION OF THE
ASSOCIATION OF TEACHER EDUCATORS,
CHICAGO, FEBRUARY 27, 1971
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THE PORTLAND URBAN TEACHER EDUCATION PROJECT:
MEY CONTEXT FOR TEACHER PREPARATION

I, INTRODUCTION

Adams High School, in Portland, Oregon has received considerable publicity
within its first two years of existence, Among the distinguishing fea-
tures of Adams High School is its '"Clinical Model", an organizational
pattern which includes heavy emphasis upon training and research, in
addition to instruction. The Portland Urban Teacher Education Project

is the direct outgrowth of this clinical model and is the most highly

developed of the Adams teacher preparation programs.

The main goals of the Portland Urban Teacher Education Project are,
primarily, to prepare teachers to be successful with urban, disadvan~
taged students, and, secondarily, to bring more black adults into
professional education positions., These goals are incorporated into

a twelve month certification program with the following characteristics:

a. Substantial federal support.
b. Shift in locus of teacher preparation from the university to
the school district,

c. OShift in responsibility of teacher preparation from the

university to the school district.
d, Maximal linkage with compatible programs.
e, Emphasis upon career ladder.
f. Maximal individualization and maximsi use of group resources.

g. Interdisciplinary block seminars.,

VNone of these characteristics, looked at individually, is particularly
innovative. This combination of program components, bhsowever, is unique,

and bears examination.
159
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1. PROGRAM CHARACTERISTICS

A, Substantial Federal Support

The Portland Urban Teacher Education Project began in 1968 vhen the
planners of Adams High School discovered that it was extremely diffi-
cult to find certificated black faculty members for its nev school,
whose student body was projected to be twenty percent black, Other
secondary schools within the Portland district were found to be
equally desirous of hiring more certificated minority personnel,
Neither local teacher training institutions, nor recruiting from out-

side the region appeared to be meeting this particular need.

Fortunately, one provision of the then recently enacted Education
Frofessions Development Act of 1967, appeared exiremely appropriate.
Section B-Z, E.P.D.A. gives block grants to the states to ",..provide
local school districts with funds to meet critical teacher shortages..."2
L,P.D,A. B~2 aimed at giving school districts, through state depart-

ments of education, prime responsibility for training aides and

teachers, Universities and other agencies could then be sub-contracted

for services, as needed. This is a clear departure from most federally
funded training guidelines, In E.P,D.A, B-1 (Teacher Corps), for instance,
the conventional pattern is for a university to be the prime funding

agent, with a scheol district or districts having cooperative but

distinctly less responsible roles.

An E,P,D,A, B-2 grant was subsequently awarided, and the Portland Urban
Teacher Education Project came into being in June, 1969, with a group

of twenty-two trainees, three quarters of whom were black,
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B, Shift in locus of preparation from the university to the school

district and shift in responsibility of teacher preparation

from the university to the school district,

The B-2 guidelines clearly gave school districts a great deal of power
and responsibility. A district could conceivably send indiv!duals
either part time or full time to universities to be trained in con-
veutional ways., This could alleviate a shortage, but might not
represent an attempt to develop more effective teacher preparation,
School districts could hire university people to come in to the schools
and conduct professional preparation courses within the school sites.
This might represent an improvement over sending trainees to the
universities, as it would suggest that the teacher educators might then

have more current knowledge of schooling and students.

The Adams clinical model presented an alternative hypothesis: a group
of experienced, credentialed school-based teacher educators, with the
aid of B~2 funding and university affiliation, could design and imple-
ment a coherent, flexible, field centered program, This hypothesis
inmplies a third voice in the on-going argument about whom should contrel
teacher preparation. The 'classical' debate has been within universi-
ties and teacher training institutions themselves: Hoew should the
academicians and the educationists interact to produce the best possible
classroom teacher? These competing forces have been both augmented and
confused by state certification policies, and various arms of the N.E.A,
The nation's school districts, the ultimate customers of teacher training
efforts, have been remarkably silent in this debate. Some large city

school districts, e.g,, New York, Chicago, Philadelphia and St, Louis,
161
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do have their own certification procedures.3 However these procedures
speak to a need for maintaining insulation from political pressurces,

rather than a desire to have a responsible voice in tea~her preparation.

Many writers have argued for a partial shift of teacher preparation
from universities to schools, Others have outlined and described
theoretical and actual programs. Our hypothesis, stated simply, is that
school based teacher preparation programs, compared with university
based programs, have a higher probability of being flexible, coherent,
and integrated and likely to produce the kind of specialized teachers

which school districts wish to hire.

The rationale behind our shift in both site and locus of responsibility

for preparation implies some severe indictments:

1. Conventional university programs have serious deficiencies.,
2. School districts have traditionally been extremely shortsighted
in regard to pre-service teacher preparation, and have thereby

failed to act in their own best interests.

Substantiation for the first charge is hardly necessary in 1971; sub-
stantiation of the second charge is much less common. Training
theorists who favor field centered preparation accentuate the immediacy
and flexibility of such programs, but shy away from pointing out his-
torical school district myopia., Of course advocates of field centered
preparation have invaxiably been based at universities, educational
laboratories, research organizations, or other non-school district
sites. And they might argue, quite legitimately, that a shift in locus

does not necessarily imply a shift in yesponsibility.
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Fortunately conditions in Oregon were conducive to P.U.T.E.P.: the
Portland schools, already heavily involved in experimental curricular
and training programs, were eager; the state department of education
desired substantial reform in both teacher preparation and certifi-
cation; Oregon State University approved the program goals, gave
joint-appointments to some of the Adams staff, and supplied other

faculty members for full-time work in Portland.

C. MNaximal linkages with compatible prograns

Adams High School; due to its heavy involvement in research and training,
offered a rich set of inter-rcletionshins, Exclusive of P.U.T.E.P.,
approximately sixty interns or student teachers were trained in 1969-70,

while ninety will be trained in 1970-71.

Training agrcements were undertaken with Pori:land State University, the
University of Oregon, Reed College, and Lewis and Clark College. Adams
was also the training site for E.P.D.A4. Career Opportunities aides, and
0.E.0, New Career aides and a social work training team, from the
Portland State University School of Social Vork, funded by the National
Institute of Mental Health. Adams has an E.P.D.A.-5.P.U. differentiated
staffing grant, which promoted in-service training for a number of

educative roles at Adams and at an innovative middle school.

Linkage possibilities range from low level dovetailing of films and
speakers, to more complex inter-relationships. An example of these more
powerful linkages exists in the joint training of supervisors (under

£.P.D.A.=S.P.U.) and our P,U,T.E.,P, interns in a five week summer school.
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Another example is inter-professional seminars involving both staff and

trainees of the social work training project and P,U,T.E.P,

The existence of these training programs in conjunction with parallel
research and developmental programs, and the Adams experimental instruc-
tional curriculum, engenders an exciting atmosphere in which to become

a teacher.

D. Career Ladder

The Adams training model was heavily influenced by Pearl and Riessman's

l'ew Careers for the Poor. Dr. Pearl has also been a consultant and

adviser at Adams since the initial planning. New Carecers and Career
Opportunities Programs provide useful stepning stones to P,U.T.E.P,
The B-2 guidelines allowed for admission to tcacher training of either
bachelor's degree holders, or individuals within 30 credit hours of
receiving a degree, This latter provision was extremely useful in
allowing entry of highly qualified black candidates who had not been
able to complete their bachelor’'s degrees. 1In the first cycle four
individuals received bachelor's degrees through 0.5.U, in addition to
their certification; two men were able to complete bachelor's degree

programs that had been interrupted for over twenty years,

P,U.T.E.P. has been able to begin building a modest post-program ladder
as well, One member of the first cycle has been placed in a pilot
administrative training program (funded under a concurrent E.P,D.A,
grant), while a second is being supported by P.U,T.E.P. funds to begin
a counsellor certification program through 0,5.U,
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III. TRAINING CHARACTERISTICS

As stated previously, the training objectives of P.U.T.E.P. involved
development of a flexible, coherent, integrated certification program.
The various theoretical courses are designed to be interdisciplinary
and the theoretical courses to be carefully dovetailed with practical
experiences, These objectives are made much more feasible by having
the course instructors school based persons, who, for the most part,

also acted as tutorial supervisors of the interns,

A. Overview - P.U.T.E,P, is a twelve month program with the

following sequence of experiences:

1, An eight week B-2 stipend supported summer session, Five
week segment with half time student teaching, and half time
student teaching related interdisciplinary block seminar; and

a three week full time block seminar.

2. During the academic year, 2/3 time school district paid
internships in nine Portland schools, linked with interdis-

ciplinary block seminars twice weekly at Adams High School.,

B. The Nature Of The "Block' Program

The group oriented, inter-disciplinary program contains two

main thrusts: An affective thrust, and a cognitive thrust,

1, The affective thrust. A block program in which group process
or human relations values are emphasized yields the following

advantages:
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a. It offers, within itself, a process model. That is, the
group could continually examine itcelf and its inter-
relationships as a laboratory experience analogous to the

various groups which trainees teach,

b, It offers the opportunity to explore such issues as leader-
ship, decisiou-making, power, persuasion, affection, problem-

solving, and consensus,

ce It offers the possibility of setting up a positive environment
into which individuals can place their problems and concerns,

and have them dealt with in a supportive manner.

d. If all administrators, supervisors and instructors share these
experiences with the interns, there is a higher probability
that all members of the project will maintain honest and use-

ful communication throughout the duration of the program,

The affective thrust is promoted by the small numbers in the program,

and the fact that administration, instruction, supervision, and
counselling are done by the same five individuals, 1In addition, con-
sultant services of the American Management Training Services Corporation
of Pittsburg, California, helped to give the trainers and trainees a

sense of commitment and candor during the initial summer training.,

At this point I should state a clear bias, which applies not only to
P,U.T.E.,P., but also to Adams’ efforts in other contexts. Quite simply,
we felt that the affective atmosphere of schooling (and by extension,
training for schooling) was the most critical area to alter. Therefore

we made the affective thrust for both Adams and P,U.T.E.P. the highest
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priority. In a program which attempted to train black teachers to
enter what may be perceived as an alien system, the affective or sup-

portive qualities of preparation are viewed as crucial.

2. The Cognitive Thrust

The cognitive thrust in teacher preparation shoui” include acquisition
of skills, and understandings, which lead to effective student learning.
Both B-2 nationally, and the Oregon State Department of Education are
committed to performance based teacher preparation, In the first two
cycles of P,.U.T,E.P,, however, we have quite frankly moved only at a
snail's pace toward a true performance based program, This is partly
due to our affective priority, partly because we have few operationally
visible performance based programs to learn from, and partly because we
suffered from a heavy demand to become operational with all speed., Our
short range efforts, therefore, involved taking old course titles and
re-emphasizing, reorganizing, augmenting, and deleting topics which con-

ventionally are subsumed under these titles,

In our view a block program has the advantage of dealing with topics,
problems, competencies and concerns in an inter-disciplinary fashion.
The program provides for wide choices of experiences which are examined
in a way which aims at being flexible, vigorously analytical, and in-
tellectually stimulating, The block seminar has the following specific

qualities:

l. It is an outgrowth of the perceived or felt needs of both the

trainers and trainees.
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2, It ranges from the theoretical to the specific, with trainees

being involved in both phases of instruction,

3. It involves a team of instructors with individualized strengths
and a willirgness and ability to plan together, sometimes teaching

individually, sometimes teaching together.

4, It allows an individual trainee to act as a primary instructor
during a sequence of instruction, should that instruction focus

on an area of his strength.

5. It involves multi-consultants and related field experiences
tied integrally to the over-all instructional program, thereby
extending the range of skills and competencies beyond those held ,

by the team of primary instructors,

6. It is flexible and combines elements of individual instruction,

Ly

small group instruction, and whole or largc group instruction. Q
These various patterns of instruction are utilized depending

upon the generalizeable nature and/or interest of the subject

being presented.

Our long range goal is to adapt our instruction and supervision to a
fully competency based program, but one which still retains a strong
affective flavor. A competent teacher knows some things, feels some
things and does some things, with and for students. Ue are striving
for a balance of knowing and feeling within the doing context of per-

formance.
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C. Role of Individual Supervisor-Instructor

The supervisor-instructors are the crucial intermediarixs in the
preparation »rogram, They are the direct connection of the program

to the individual trainee. Ideally they are a supportive source of
information and guidance. They each have unique skills in instruction
and analysis of instruction upon which the interns can draw. Inevitably
they evaluate the performance of the interns, Collectively they con-
struct the block seminar. One instructor sunervises six P.U.T.E.P.
interns in two other buildings, four other non-P,.U,T.E.P. interns ac
Adams, and has the overall responsibility for coordinating the block
seminars. L4 second instructor teaches one half time at Adams, and
sunervises P.U.T.E,P. interns in three other buildings, in adcition to
his seminar responsibilities. A third instructor has P.U.T.E.P.
administrative duties, supervises interns in three buildings, and teaches
within the block seminar. This year the overall staff includes five

individuals, three white, two blacli.

The supervisor-instructor is the key to individualization of the program

for trainees. le is able to view trainees in many conteits:
1. s a member of the teaching team in which he interns.

2. As a classroom teacher, in large group, and small group

settings, as well as working with individual students.

3. In the tutorial context of lesson planning and evaluation

sessions,
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4. In the context of the block seminars.

5. Through the written worl: that he turns in.

6. 1In a social context,,..playing cards, drinking beer, etc.

7. By seeing and talking to other instructors and trainees

who see the trainee in each of these settings.

IV. RESULTS

The goals of P.U.T.%.,P. as stated earlier, are to prepare teachers to

be successful with disadvantaged students, and to bring more blacl:

adults into professional educational positions., !ith one cycle com-

nleted, and the second in nrocess, we have some evidence that these two /

goals have been at least partiu.i, fulfilled,

During the first cycle of P.U,T.E.P, we admitted and initiated teacher

e

preparation for twenty-two adults, of whom fifteen were black, and seven "
white, Of those admitted, eighteen completed the entire program and
were certificated, twelve black and siiy white. is of January, 1971,
sixteen of those completing the program vere working in schools, of
whom twelve (nine black and three white) were emnloyed within the
Portland schools, In a year in which jobs werec extremely difficult to
get, a higher proportion of P,U,T,E.P. graduates f{ound jobs than the
graduates of any other teacher preparation program operating within
the Portland schools, This index, allied with statements by school
principals, leads us to the conclusion that our goal of producing

the kind of specialized teachers which school districts wish to hire

has been reasonably successful, Despite the extremely small numbers,
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the black teachers hired by the Portland School Distriect from P.U.T.:I.F.
reoresented a 307% increase in the total number of certificated black

teachers working in its secondary schools!

Dy the mide=point of the first cycle, we were given a great deal of
encouragement to continue the program for a second cycle. Unfortunately
a reduced amount of federal was available., The Portland School District,
hovever, increased its proportion of funding from just over 20% the

first year, to just under 60% the second yesr. This increase suggests

substantial school district support for the Drogram.

~dpittedly, the numbex of trainees hired, and the proportion of school
district budgetavy support, are extremely gross and tentative measures
of program quality. Cur process and product evaluation have been very
limited, nartly by design and partly by accident, As might be expected,

our evaluation efforts have centered upon noting changes in attitude.

5

The first cycle were administered “critical incident’ tests, a3 well -
as o series of semantic differential instruments. Rough findings

(limited, of course, by our extremely small numbers) lead us to the

conclusion that there was a statistically significant shift towards the

positive in group attitudes toward teaching and schooling, Particularly
interesting was the positive shift in attitudes by the black men in.

the program; o substantially greater shift than for blacl women or for

white men or women. In future programs we plan to concentrate on

measuring gains in cognitive competencies sand skills, as well as to

vefine our procedurcs for measuring affective change.
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+TE Paper,

Page 14

As can readily be ascertained from this paper, our notions of altering
teacher preparation, in addition to being affectively oriented, are

very structural in nature. We emphasize concepts such as where

something should happen, who should be responsible, what (but not as
explicitly how) certain kinds of theory and experience should inter-
connect. In our analysis of the anomalies of schooling and training,

however, we see structural change as a crucial first series of steps.

In conclusion, P.U.T.E.P. is attempting to revise the context and
process of teacher preparation in the same sense that Adams High
School is trying to revise the context and process of schooling.
Initial results for both are encouraging; a great deal of additiomnal

work must be done to properly evaluate these revisions.

For a more complete description of the training model, see Parker, John L.,

"Personnel Training at John Adams High School', in Curriculum Bulletin,

No. 38, Gollege of Education, University of Oregon, Lugene, Oregon,

January, 1970.

~

“Fasteau, I. Jack, "First Annual Report, State Grants Program, E.P.D.A,

3-2 H,L.!"., November 5, 1969, p. l.
3Silberman, Charles E., Crisis in the Classroom, (N.Y., 1970), p. 433.
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Chapter 8

Title: ©Ifducation Professions Development Act Reading and
Language Arts Inservice Training Program

Institutions Inveolved: UDepartment of Lducation
Portland State University
Portland, Oregon

John Ball, Sabin, Abernathy, and Vhitman
Elementary Schools, Portland, Oregon

Individual Interviewed: Dr. Collin Dunkeld
Associate Director of the IPDA Reading and
Language Arts Inservice Training Program

OVERVIEW OF THE ELEMENT

This element was designed to improve the teaching of Reading and
Language Arts in the four involved Portl: ad schools. Through this
element, a teacher is introduced to various methods of teaching new
materials, and evaluation procedures to enable him to utilize new
teaching techniques for hils own classroon.

The intyeductory phase of this element was a ten day summer
institute for principals, teachers, parents, and aides. In this
portion of the element, approaches to the teaching of reading and
language arts skills were dealt with In a series of lectures and
workshops.

During the school year, thirty-six teachers came to the University
campus for classes one day a week while substitute teachers, provided
by the grant, taught in the teachers' home classrooms. In these classes
the teacher was 1introduced to various methods of teaching language arts,
different materials for use in the classroom, evaluation techniques and
the study of research projects to enable the teacher to make use of
their findings.

The element was designed by Yortland State University. Involved
teachers attending the sessicns received eighteen quarter credit hours.
Functioning concurrently with the program for the teachers, was a
similar program for parents. The subjects dealt with were in the
same areas as the teachers' program, but topics were not as numerous
nor in the same depth. The nineteen parents were involved in the
element for one morning a week. The principals and aides were involved
jn this portion of the element, and plans have been made to include
a new group of aides and parents for approximately one-ha.f day a
week in the final phase of the program next year,
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CURRENT OPERATIONS OF THE ELEMENT

Context within which the Element Rests

Tt has been discovered through research that many children cannot
relate concepts they are exposed to, cannot critically evaluate those
concepts, and heace, have no base for solid communication with others.

In an effort to change this situation and tc demonstrate to other schools
how language skills can l,e improved, the U.S. Office of Education funded
the Portland State University program and four other similar programs

in the United States.

The U.S. Office of Education designated the National Council
of Teachers of Inglish (NCTE) as the coordinator of the five REPDA
projects located in Portland, Berkeley, Philadelphia, Columbus, and
Chapel Hill. The NCTE will cooperate with the Learning Institute of
Morth Carolina (I.INC) in the evaluation and dissemination of information
about the five programs. Each of these projects is unique, but follow
the same bzasic guidelines and objectives.

For aid in spenifying objectives throughout their program and as
2 means to evaluate the process functioning, the element at Portland
State University has worked closely with the Northwest Regional Educational
Laboratory. The results will be used as a gauge of the successs of the
element, and will be made available to the NCTE and LINC to aid national
evaluations.

The element is an inservice teacher, parent, aide, and principal
training program. It was designed by the project staff according to the
provisions established by the National Council of Teachers of English (NCTE)
and the guidelines set up by Dr., William Jenkins, Dean of the School of
bducation, PSU. The program was accepted by the Portland Public School -
Board who chose the four schools fitting the design of this element.

The students, teachers, and parents are, in grades 1 through 4 of the
John Ball, Sabin, Abernathy, and Whitman elementary schools in Portland.

e

The interrelation and responsibilities of each group involved i.
shown in the following diagram:
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Five University staff members are involved in the operation of the
element:

Dr. William Jenkins, Dean of the School of Education at Portland
State University, has .20 F.T.E. allotted for the element. Dr. Jenkins
is responsible for the overall planning of the element, fiscal reports,
staff assignment, and policy. He participates as an obhserver in the
teachers' classrooms, but this 18 not an official function.

Dr. Collin Dunkeld is officially designated .67 F,T.L. on the element,

but is in effect, full-time. He coordinates the instructional sessions
for the teachers and the parents in addition to observation of teachers
in their own home classrooms.

Jean Bolos and Margaret Jones are both allotted 1.0 F.T.E. and de
demonstration and observation in the teachers' classrooms. In
addition, Marion Zollinger, is allotted .50 F.T.E. as an observer,
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In addition to these five staff members, there are three graduate
students working with the element for about 1/3 of their time. All of
the students have been doing an evaluation of pupils' progress by
collecting written and oral work from 3 pupils in each classroom. One
of the graduate students has been involved in library research, screening
and summarizing various materials for use in the teachers' and parents'’
instructional sessions. the clerical work has been handled by an advisor
assistant (.75 FTE) and by a half-time secretary.

Consultants have been called in to work with the element. This is
in addition to the work done by the three people from Northwest Regional
Educational Laboratory who have devoted their attention to program evalu-
ation.

All decisions for the element are made jointly by the five major
staff members through Dr. Jenkins. Data for decisions come from the
Yorthwest Regional Educational Laboratory, from teachers, parents, and
principals, and from the experiences of the five staff members.

To represent the teachers, a feedback committee was established
This group has met several times and has been of importance., 1In one
instance especially, all concerned felt that certain class sessions had
been ineffective and with the help of this group, the classes were
steered back into an acceptable direction.

Student Identification and Responsibilities

Fifty~five students are currently enrolled in the element. Thirty-
six are inservice teachers and nineteen are parents. Of the teachers, there
are thirty~four females and two males. All teachers are Caucasians ex-
cept for two Negroes and one person of Oriental heritage. Of the parents,
there are eighteen women and one man. Only one parent represents a
minority group.

The teachers within the element have a broad range of experience.
Several of the most experienced people were very close to retirement age.
There was some question about trying to bring about change in these more
established teachers, but it was found that they were very open and willing
to experiment.

The responsibilities of participants within the element are class
attendance and the completion of assignments. The inservice teacher
attends class one day a week during the school year and the parents
attend class one morning a week for the same period of time,.

The decisions for the element are made by the faculty at the
University, but the teachers provide feedback with a committee that
meets independently and then reports any opinions wvoiced. This group
has been of definite value in decision-making or: several occasions.

The final decilsions of what is to he incorporated into the class-
room are left up to each individual teacher. Although aid and instruc-
tion are given, the teacher 1is to make the decisions as to which tech-
niques are appropriate fo—- the class and his personal style.
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Major Activities Within the Blement

Incorporated in this element were both a Summer Institute and class
sessions during the school year. The Summer Institute consisted of ten
days of lecture and workshop experiences dealing in general ways with
rcading and language arts skills,

The focus of the summer sessions was the discussion and evaluation
of basic taaching techniques fer reading. The characteristics, various
strengths and weaknesses were discussed for the phonics approach, the
linguistics approach, the language experience approach, and the basal
reader approach. There were discussions on teaching reading camprchension
and the advantages and disadvantages to various kinds of pupil groupings.
In addition, there was a voluntary portion on classroom media in which
different kinds of instructional materials were presented and discussed.

The people involved in the Summer Institute were the cooperating
principals, teachers, parents, and teacher aides. There was no division
of these groups and all attended the same lectures and workshops.

During the school year the only groups involved were the teachers
and the parents. As the year progressed these groups worked more and
more separately until the third quarter when each group was working
independently. The reason for this was that parents came to the Uni-
versity one morn'ng each week as opposed to the teachers who spend a
complete day. The teachers, therefore were advancing farther than
the parents and the combination of the groups only involved repetition.

The material discussed 1in the classes for the teachers was a
continuation of Summer Institute content. The professors had leamned
from experience that many teachers are lacking even in the fundamentals
of reading instruction. For example, often the phonics method was
rejected by a teacher without a working knowledge of what the phonics
method involved.

The work done by the teachers, equivalent to 18 quarter credit hours,
is distributed in five basic areas. These arcas are: language arte,
media, evaluation techniques, childrens' literature, and research
projects,

In the Language Arts area, the four basic methous of reading in-
struction were further explored. In addition, various techniques were
discussed as how to motivate a child to read and how to individualize
a reading program.

The media portion placed an emphasis on mater.als and their use.
The teachers were shown how to make best use of materials and how to
successfully incorporate them into their classroom teaching. An
example from this class, ""The Audio-tape Project’’', is included at
the end of this case profile.
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The study of evaluation techniques included the administration
and interpretation of six readlng tests, how to compute reading
rrxpectancics how to ddentify reading problems and other related topics.
(See Winter Quarter Fyvaluatlon included in the Appendix). Stated in
the Appendix are the requirements and behavioral objectives for the
tcachers involved in thils course of study.

The study of children's literature included the reading of many
children's books. The teachers were then instructed to begin class
libraries and management practices for efficient use of these libraries.
In addition, the reading of literature aloud to the children was
emphasized. 1t was decided that oral reading in the home classroom
would not be evaluted in order to allow the teacher the chance to
experiment. This move has been successful. Teachers discuss this
experience frequently and have indicated they have a growing repertoire
of books because of the exchanges in the University classroom. They
have also indicated a growing competence in their oral reading skills
and a corresponding increase in their children's motivation to read.

The course of study also included dlscussion of research projects.
The teachers all participated in a limited way in data collection for
a study of children's independent reading habits. The Unilversity staff
then collated the information and jointly with the teachers analyzed
the results and the implications. The purpose of this activity was
participation on the part of the teachers so they could better under-
stand what 1s involved in a research project. As part of this course
work, the teachers also read and discussed four summaries of studies in
elementary education.

For each aspect of the element on the University campus, objectives
were stated and evaluation was based on the completion of those objec—
tives. The teachers' work in the home classroom, however, was not
evaluated, to allow room for experimentation. Four days a week, observers
would po out to watch the teachers, to work with them, to demonstrate
techniques, and to offer any suggestions they felt wauld aid the teach-
ers' progress. After the observation session, the teacher was presented
with a record of what was noticed. It is to be emphasized that the pur-
pose of observation was to provide the teacher with a better under-
standing of his personal strengths and weaknesses. The observations
were not used to evaluate a teacher's work within the element.

In order to galn an idea of the effect of the element on the teachers
involved, the Jorthwest Regional Educational Laboratory was asked to
observe participating teacher's classrooms. A few of the items they
were asked to evaluate are as follows:

Reading Materials

a) The child is interested in the selection.

b) The child knows what it 1is about.

c) The child has enough background to understand the selection.
d) The selection has some relation to the child's experience.
c¢) The child has an indication of coming vocabulary.
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Skills Sessions

a) The words are familiar to the pupils and are part of their vocabuleory.

b) The skills sessions are lively.
c¢) The skills sessions are brief.
d) The children comprehend what is involved in the exercises.

An additional means of program evaluation and for a statement of
learning goals was the pre-test/post-test for each area of study. A
test was prepared and was given at the beginning of the quarter and again
at the end. Fxamples of questions on these tests are:

If you had a reticent child in your classroom, how could you
encourage him to participate in coversation?

State five practices you might use to increase the objectivity
of written compositions.

What activities can a teacher use to facilitate written composition
during the period when the pupil is struggling with the mastery of
the mechanics of writing?

In addition to these tests, the teachers have assignments and projects to
do such as: ''Evaluate the materials presently used in your classroon.
What are they used for? Why are they used?"”

Credit for each quarter's work is dependent on the results of the
post-test and the successful completion of assigned work. An example
of requirements can be found in the Winter LCvaluation included at the
end of this‘case profile.

Parents: The parent's instruction in the element was concerned with
showing ways a child can be assisted at home with his reading and language
arts skills. Throughout the classes, the relationship between the home
environmzat and a child's success in school 1is stressed. In addition to
their study at the university, most of the parents were involved in the
public schools as volunteer help.

The parents met one morning each week for a class which discussed
such topics as purposes of textbooks, sequence of word recognition
skills, how to work with individual children, and how to work with groups.
In addition, there were various projects. For example, the parents visi-
ted four libraries: two school libraries, a public library, and a book-
mobile. In this exercise, the parents were given specific items to deal
with: cataloguing, how to find a book, how to help a child find a book,
categories of books available, and how to judge the level of difficulty
of a hook.

For their attendance in class, the parents were paid $1.60 an hour.
Most parents did additional volunteer work in the schools. Having parents
in the classroom has been very effective. It has been found that with
four or five minutes of explanation by the teacher, a pareat can work
for about an hour and fifteen minutes with the children. The role of the

[
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parent is at the disgression of the teacher, but there are several
things a parent usually does. If the teacher is not having much success
with a child, the parent may work with that individual. The parent
might do group projects such as workbook exercises or he may read the
children stories.

fo evaluate the effect of the parents' role in the classroom, the
Northwest Regional Fducational Laboratory did a critical incident test
with the principals. In addition, each teacher keeps a log of the parents'
involvement and of how the parents' are utilized in the classroom.

Current Operarional Problems

So far, there is only one basic problem that has occurred within the
element. It has been found that the assimilation of valuable ideas has
been difficult because of the relative concentration of content. Teachers
were found to drop certain methods prematurely. It is felt, however, that
this has been offset by the fact that the quality of the home classroom
teaching has improved and that the teachers have incorporated many of the
presented techniques into their style of instruction.

IMPACT AND EVALUATION OF THE ELEMENT

The impact of the element, at this point, is mostly in unquantified
terms. The teachers are very excited with the program and have incorpora-
ted many of the ideas into their classroom instruction. The principals
and administrators, too, have been pleased with the quality of the pro-
gram. In fact, all four schools involved asked that the program be con-
tinued next year and to make this feasible, the Portland Public Schools
volunteered to provide some funds for this purpose. As far as the im-
provements in classroom teaching, this wiil be more quantified when the
evaluations are completed.

Lvaluation of the element as a whole is being done by three groups.
Northwest Regional ILducation Laboratories (NREL) is doing the more
immediate evaluation. Huring the Summer Institute, an observer was placed
in the University classroom to give daily feedback on the effectiveness
of the day's lectures. Presently, one component of the element is
observed each Thursday. Also the NREL cbserved each teacher's home
classroom twice in the course of this school year as discussed previously.

Nverall evaluation of the project when completed will be done by
the National Council of Teachers of English (NCTE) in cooperation with the
Learning Institute of North Carolina (LINC). The findings of these eva-
luations will be disseminated by the NCTE, which is the largest subject-
matter organization for teachers in the nation, thus assuring broad
dissemination.
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In the course of his work with the program, Dr. Dunkeld has revised
many materials used in his undergraduate class. lle also brought a group
of students into cooperating teachers' classrooms for a total of 4 hours
of observation, thus providing a link between some of the students at
Portiand State Unilverslty and some of the public school teachers. Dr.
Dunkeld feels that the element, as a whole, has had a beneficial cffect
in bringing the University and the public schools in a closer sphere of
good relations.

FUTURE PROJECTIONS OF THE ELEMINT

This program has been funded until December 1972. The teichers'
function in the program will be similar to their present role. The same
teachers will continue their study of reading and language arts with
increased use of diagnostic tests and specific corrective materials. The
teachers will be aided in the design of their own corrective materials
and in the use of those that are commercially prepared. The closge
guidance and deronstration in the home classroom will continue with the
addition of video-tapping. This technique will hopefully make the teache.
more aware of his strengths and weaknesses and to identify what areas
of his teaching might need improvement.

With the new school year, a new group of parents will participate.
The program for these incoming parents will be essentially the same as
the one previously described. In addition to the parents, aides will be
incorporated into the element, at the request of the principals. Because
there were no financial provisions made, the University will be unable to
pay the aides, but the cooperating principals have agreed to release them
for a class session once a month.

At the end of the next school year, the total program will be for-
mally evaluated and the NCTE will disseminate the results to aid in the
planning of furture programs with similar goals.

SUMMARY OF THE ELEMENT

The REPDA program at Portland State University has involved, at
various steps, principals, teachers aides, teachers, and parents. The
element is at the lovel of full implementation and was designed to
improve the reading and language arts skills of children in grades one
through four in fcur schools.

The first phase of the prcgram was a ten day Summer Institue
which {nvolved principals teacher aides, teachers, and parents. Be-
cause of budget cut-backs, plans for summer institutes in 1971 and
1972 were eliminated. 1In this Inslitutce. various approaches to the
teaching of reading skills were discussed in addition to such topics
as teaching comprehension skills and class groupings. Also included
were voluntary discussions of teaching meaia and tecbniques for their
effective use.
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Yuring the school year, teachers from the cooperating schools
came to the University one day a week. In the course of nine months,
the teachers were involved in language arts, media, evaluation techniques,
children's literature, and the study of research projects. 7ihis course
work was equivalent to eighteen quarter hours of University credit.

Objectives were stated for the class work at the University which
often involved information derived from the home classroom. The teachers
work in their own classrooms, however, was not evaluated to allow teachers
the frcedom to experiment. TVeachers were supervised frequently in their
own classrooms and were helped by the University staff members to under-
stand their personal strenglths and weaknesses. If a person needed help
with a particular problem, the supervisor would try to give help in any
vay he could.

The parents also came to the University, for one morning cach week.
These secssions were more general than those of the teachers and focused
on methods for parents to assist their children's reading and lanpuage
art skills at home. Discussed were various topics such as the purposes
of texthooks, the sequence of word recognition skills. the effective use
of the library, and how to work with various groupings of children.

.valuation of the effectiveness of the teacliers and parents in the
classroom and the overall evaluation of the program is being handled
by three groups. The Northwest Regional Educational laboratory is
handling the process evaluation of the program, helping to clarify
objectives, to define goals, and to evaluate the movement of the element.
The final evaluation will be done by the National Council of Teachers of
bnglish (RCTL) in cooperation with the Learning Institute of dorth
Carolina., This evaluation will be in conjunction with the evaluations of
the four other related REPDA programs across the United States. The
results of these evaluations will then be disseminated across the nation
by the NCTL.

The University staff members designed the program according to
the suildelines set up by the 3 ICTE and by Dr. Wm., Jeni.ins, Dean of the
Portland State University School of Btducation. Although assistance
vas asked from the cooperating schools, the University made all final
decisions as to the content of the program. The teachers involved do
not have a part in the decislon-making, but a committee was established
to give feedback and has, on several occasions, been effective in changing
the course of the propram's direction.

The impact of the element 1is, at present, mostly in unquantified
terms. 7The reaction of all involved, however, has been very favorable.
The teachers have been very pleased with the element, and have incorporated
much of what they have learnea at the University into their classroom
teaching. The schools involved all asked for the continuation of the
program, and to {acilitate this, the Portland Public Schools have
volunteered some funds for this purpose. More definite statements on
the success of the progr 111 be availahle when the evaluations are
completed.
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Story readings

Lisienins comprehension

Spolling

a. Drill ~ - adminictration and sell-evaluation
b. Teaching spelling rules

4 Vocabuwlary development and word usage

5. Listenipn discerimyination

6.  Creative expression stimuli

7.  Phonics exercises

a\e}
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Preparation of tapes

1. Script developmont
a. Content -- length, include sclf-cvaluation, cle.
h. What materinl will accompuny topn —hooks, workshecots, picteven. ete,
C. low vwill 31 be uaed ——individan !, small coreapa, ealive elosees, oo
1 Pype of prosentation--reading. live sounds, dromatization, oxcoerpls

of recoerded mateviols, cuinge for student acticns such as page turning, oic.

2,  Accompanying materinl
g, Plelures or objouets
b. Books
. Worksheels

Worksheel developmaont

ol

Stadent reading lovel determines type of response requested

2. Includes illustrations when applicable

. Allow time for regponse or have student turn off tape

. Provide for self-evaluation if possible-~cither on tape or an answer shect.

e

W

Proposed plan {cr laboratory activities
-- Review possibilities for tape project
-~ Divide into teans for project plaunning 2iong lines of ¢imilar interests
-~ Design seripts and worksheels

--  Produce tapes in schools or at KBPS
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Appendix B

PR FPDA Reading and lLanguage Arts
In-Service Training Program

“inter Quarter Lvaluation

The combined work of the winter quarter is equivalent to the work
of two courses: Developmental Recading and Curriculun laterials

A number of objectives have been steted on the accompanying

sheet, Sclected Behavioral Objectives for the Blementary Ochool
Teacher of Reading. In addition, a number of class projects

and individual projects have been planned. Most of these projects
have becn designed to acquaint teachers with tests, materials,

and procedures of value to the classroom reading teacher.
Evaluation of the teacher's performances will be made as follows:

Developmental Reading

1. Administration and interpretation of the following tests:

Uepman Auditory Discrimination Test

Durrell Learning Rate Test

[1ills or Harris Learning Methods Test

Informal Reading Inventory (at least two to be given)
Dolch List of Basic Vords

Roswell Chall Diagnostic Reading Test

2. A proficiency test on recording and interpreting informal
reading inventories.

3. The computation of reading expectancies for at least two memnbers
of the class.

l,. The identification of scheduling problems in teaching reading.

5. Selected items from a written test based upon the list nf
behavorial objectives.

Curriculum Materials

1. A description of procedures and materials suitable for
independent activities in reading and language.

2. The writing of questions about reading passages lo accomplish
appropriately stated objectives.

3. The computation of the readability of selected library books.
.. Selccted items from & written test based upon the list of

behavioral objectives, particularly those requiring knowledge
of curriculwn materials.

+



Appendix C

Selected Behavioral Ubjectives for the
Flementary hchool Tcacher of Reading

1. a. I can write a schedule for a week's work in reading
instruction using a variety of appropriate materisls
and using whole class, small group, and individualized
organizational patterns as they are needed.

b. I can deucribe examples of each of the items named on
the schedule.

2. I can describe a sequence of nine elements of a reading lesson
and plan and teach a series of reading lessons containing
those elements.

3. I can statve the essential characteristics, the strengths and
the weaknesses of the following approaches to the teaching
of reading:

Traditional Basal Approach
Phonic Approach

Language Experience Approach
Linguistic Approach

L. I can list a sequence of word recognition skills, give an example
of each, and stave a reasoned opinion on the effectiveness of
each.

5. Given a list of mispronunciations made by a child on words which
conform to widely accepted phonic generalizations, 1 can supply
for each word other examples which follow the generalization
and can give the child a rule which will help him arrive at the
pronunciaticn of the word.

6. Given a list of words of more than one syllable which conform to
widely accepted generalizations for cyllable division for
assisting word-recognition, I can divide the words into syllables
according to the generalizations, state the generalizations and

their common exceptions, and supply other examples of each.

7. I can state six general characteristics of readiness for beginning
reading instruction and describe methods by which each may be
assessed.

8 I can 1list at least twenty activities suitable for children
before the commencement of a program of reading instruction,
and I can state at least one specific purpose served by each
activity.

9. I can define and give examples of four kinds of questions suggested
by J. Gallagher to match four thinking abilitie. identified by
J.P. Guilford.

10. Given examples of questions about a reading passage, I can classify

each according to Gallagher's system.
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11,

12.

14.

15.

16.

17.

18.

19.

20,

21,

22'

23.
2.

Given children's scores on informal reading inventories,

I can select appropriate levels of material for independent
reading, and I can describe the relationship between the

children's development in word-recognition and reading comprehensior

Given copies of reading passages and tape recordings of children's
reading, 1 can indica-e whethor the passages are too easy,
appropriate, or too hard for use for reading instruction with
those children.

Given children's ages, present grade levels, I.Q.'s

and current levels of reading achievement, I can use an

approved method to compute a reading expectancy for each child

and I can indicate which children, if any, are not making progress
commensurate with their ability.

I can state a rule of thumb for estimating the range of reading
achievement »t any given elementary grade level,

I can state at least four valid criticisms of the traditional
three group organizational pattern for teaching reading.

I can state at least six measures a teacher may take to meet
the criticisms leveled at the traditional three group plan
while continuing to use grouping as a basic organizational
plan.

Given a record of a child's performance on a word list, I can
classify the errors into categories which have meaningful
implications for instruction.

Given any of several commonly encountered word-recognition
difficulties, I can prescribe appropriate instructional measures
and materials.,

Given the information that a child is weak in reading
comprehension I can state at least six subskills of reading
comprehension that I would wish to examine and I can describe
a procedure to do so.

Given any of serveral commonly cncountered comprehension
difficulties, I can prescribe appropriate instructional
measures and materials.

I can describe a conventional method and a recently proposed
method for estimating the difficulty of a reading passage.

Given pairs of reading passages I can indicate which is probably
the easier passage or whether the two are about equally hard.

I can contruct, administer, and interpret a learning rate test.

I can construct, administer, and interpret a learning methods test.
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Appendix D

The Learning Methods Test Assignment

Choose a child who 18 not making good progress

in reading., Note what you have noticed about him
already and over a period of two or three days give
him at least two of the learning methods tests.

Describe vmat you did.
Record the child’s performance.

Interpret the results and plan a tentative program for
the child, 1.e., state your choice of method for that
child fcr the next few reading lessons and outline

any specific considerations you think need to be made.

In tnis setting, the major purpose of giving a Learning
lethods test is to increase the examiner's sensitivity to
individual patterns of growth.

A Learning Methods test in itsel{ would only be a small

part of a diagnosis of a child®s reading difficulty and

would be an insufficient basis upon which to plan an

antire program,

Furthermore, some findings on a Learning llethods Test -
may indicate the necessity for an individualized rercdial
reading progran beyond the scope of the classroom teacher's
normal dutier

The format on the accompanying vage is suggested for
reporting:
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Chapter 9

Flement Title: Teaching the Teachers of Teachers (TTT) or
Retraining the Teachers of Teachers of
Disadvantaged Youth

Agencies Involved: School of Education
Portland State University
Portland, Oregon

Verious Schools of the Portland Public Gchool
District

Individual Interviewed: Dr. David E. Willis, Dr. Gavin bBjork,

Dr. Marshall Herron, and six students involved
in the element

OVERVIEW OF THE ELEMENT

The element involves, at present, seventy-seven students for a
period of five termg: four terms in disadvantaged school classrooms
and a final term on the University campus. The element is designed
to re-train teacher educators who in turn train their undergraduate
students in order to bring about more effective reaching for the public
school student. Responsibilities for the element are shared by the
School of Fducation at Portland State University and the Portland
Public Schools.

The objectives of the element are:

Long Range

1. To start a ground swell of change in teacher education in-
stitutions and public schools in Oregon that will affect
policy making, curriculum development, and instructional
strategies.

2, To improve the quality of instruction in academic and pro-
fessifonal education courses at Portland State University as
a means of improving the quality of learning for young people
in Portland's inner city.

Intermediate

1. To encourage liberal arts departments tn accept greater
responsibility for the pedagogical needs of pre- and in-
service teachers in their disciplines.
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12,

13.

To improve relationships bebtween schools and teacher education
institutions and between various liberal arts departments and
the School of Education at P.S.U. as well as at other insti-
tutions in the state.

To interest Portland Public School perxsomnel in employing
graduates of the TTIT project as teachers in its inner city
schools.

To encourage Portland State University to commit its resources
to continuing the education of teacher graduates who will be
teaching in the inner city schools.

To improve the rapport between Project professors and elementary
and secondary supervisory and instructional personnel in the
inner city schools.

To encourage other graduate teacher education institutions

in Oregon and other school districts to adopt some of the ways

of educating pre-service and in-service teachers and of involving
University personnel in the inner city schools.

To increase involvement in the TTT program of representatives
from the School of Education and the liberal arts at PSU and
from the inner city schools and their communities. A

To increase the frequency with which graduate and undergraduate
faculty in liberal arts and professional education observe and
critique each other's and elementary and secondary teachers'
instructien.

To increase the Project professors' knowledge about the role g
of schools in American society, the relatiomships of various )
minority groups to that role and the reality of the problems
with which the elementary or secondary teacher is confronted.

To increase Project professors' proficiency in teaching their
peers who have had less ¢xperience in the Project than they.

To improve pre-service teachers' ability to provide instruction
to inner city youth on a one-to-one, one-to-small-group and
one-to-full-class basis.

To impreve the undergraduate student's understanding of himself
as a potential agent in the learning of inner city youths' learning.

To improve the ability of liberal arts and professional educa-
tion professors' ability to assist in-service teachers in evalu-

ating their instruction and to suggest alternatives that might
improve its effect upon their pupils' learning.
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CURRENT OPERATIONS OF THE ELEMENT

Context within which the Element Rests

The present means of teacher training for undergraduates is
regarded by many as obsolete and having a little effect on improving
learning for elementary and secondary youth, particularly in schools
in disadvantaged areas. The communicatien between academic divisions
and schools of education is weak. Few academic professors seek help
from the educationists to improve instruction in their departments.
Other than the traditional one term of student teaching, nublic school
people are seldom involved in pre-service teacher training; other than
occasionally being consultants or speakers, college acydemic professors
are seldom involved in in-service education. Graduate study in teacher
education tends to be the gsame abstract study that characterized pre-
service study, except that teachers have had sufficient experience to
make the professor's generalities somewhat more specific. In response
to these problems, Dr. Willis of Portland State University worked with
the Acting Assistant Superintendent of the Portland Public Schools and
a Teacher Education specialist from the State Department of Fducation
to develop the Teaching the Teachers of Teachers program. In this
element the School of Fducation at P.S5.U., cooperatively with the King,
Jefferson, Abernathy, Sabin, Grant, and Vestal Public Schools in
Portland, is trying to create an effective training program for pros-
pective teachers of disadvantaged children. The professnors and students
are both involved in off campus work in the above schools to familiarize
themgelves with the learning needs of the disadvantaged student.

In the regular education program the student fulfills require-
ments on campus with minimal field experience. 1In TTT, the student is
working in the schools for four terms and then spends a final term
on campus to help tie in his experiences and help him prepare for his
first year of teaching. Professors and cooperating teachers work
closely in guiding the student and in helping him prepare for his needs
as an instructor.

The administration of the element has purposely heen very loose
with the theory that good administration can only he worked out when
relationships are formed in the dynamic model. Then the administra-
tion's role will be visible and can be created to fulfill the necessary
functions. To avoid a breakdown in the communications of all involved
parties, however, frequent meetings are held by the University with
principals, unit leaders (assistant principals), and cooperating
teachers. In this way, decisions can be made by the various groups
involved and the actions of the element can evolve by mutual consent.

Staff TIdentification and Responsibilities

The element is under the supervision of Dr. David Willis, who
handles the administrative and clerical details of the element.
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The professors working in the element are allotted .67 F.T.E. Their
responsibilities fall in different areas. First of all, one tem prior
to the entrance of undergraduate students (S,) into the elemant, the
pro-fessors (Sq) go to the inner-city schools as para-professionals in
the elementary and secondary classrooms. Here, in their role as aides,
the professors learn what problems the teacher must deal with and methods
for their solution. After the undergraduate students have replacad
them in the classroom, the professors continue a close relationship
with these teachers. The professor works with the undergraduates one
half day for five days a week in an sdvisory role for the students'
independent studies. In addition, the professors organize seminars

in relevant matters for the students he 1s working with. The theory
behind the off-campus position of the professor is that there will

be a need for effective lrzson planning which will undoubtedly effect
his teaching style both off and on campus.

In working with the undergraduate students the professor helps
in the preparation of units for teaching which he audio-tapes and/or
video-tapes for aiding a student in his teaching skills. After the
session of supervision, the student's team of three and the professor
use the Learning Inventory Critique as an analyzing device which will
be explained in further depth later in this case profile. This method
is also used by the three clinical supervisors, two of whom are hired
at 1.00 F,T.E. and the third at .67 F.T.E.

Appendix A clarifies the role and responsibilities of the staff.

tudent Identification and Responsibilities

95}

i

In Team I, the first phase of the element, thirty-six students
are involved. In Team II, the most recent entries in the element,
there are forty-one students:

17 Elementary Education majors,
g Mathematics majors,

8 English majors, and

8 Business Education majors.

At the Elementary level there are three Black students and one Chicano
involived in the element and at the Secondary level there are three
plack students.

There are three interviews in the screening process for these
students.

1) The first interview was done in groups of three and four.
Interviewers were a representative from the Portland Public
Schools, an academic professor, Doctor Willis, an Education
professor, and a student from Team I.
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2) The second interview was a group interview at Sabin School.

3) The final interview was in small groups where teachers,
Unit Leaders (assistant principals), or the Principal
of Sabin School explained the program at the school.
Next year, some parents will be involved in this phase
of interviewing.

The screening is very careful and most students stay for the full
five terms of the element. However, two or tliree students dropped out
after one term, which in a sense, was good for them as they still had
sufficient time to change their areas of concentration without penalty.
Upon completion of the element, the student receives all of his Fduca-
tion credits (Educational Psychology, School and American Life, Methods,
and Student Teaching) and twenty-four of his upper division academic
hours.

The student is responsible for fulfillment of duties assigned to
him by his cooperating teacher and for fulfillment of requirements
as vorked cut between his professor/advisor and himself.
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1

Maior Activities within the Element

There are essentially three groups involved in the element: a) the
University professor (T2 or S3), b) the undergraduate studemt (S,), and
¢) the public school teacher (Tl)' The following diagram shows the
basic relationships the element involves.

Ty
Public School
Teacher

T3

Teacher of S3: may be
/
munity person, P.S.
student, or gradua
of TTT.

\

\

Student School Child Inservice Teacher

Trainee

ﬂ;
| >
‘ U
\ .

Professor as
Teacher of S,
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The basie purpose of the element is to improve instruction for the
public school student (Sy). By improving the professor's (T5) learning
via his student role (S3), iastruction for the teacher trainee (S2)
is more vrelevant to actual classroom teaching. Because of this and the
student’s work in the classroom under tie suvpervision of the classroom
teacher (T,), the student will be better prepared for his eventual role
as a teacher.

The professor (S3) enters the element one tern before the student
(S5). For this term, the professor works as an aide in the classroom
under the supervising teacher (Ti). The second term, the stvdent comes
into the classroom for half a day and werks under the guidauce of the
professor (T3) for the other half of the day.

During this period, the professor is in the role of both T2 and
Sy. As a student he works with the children (S3), the classroom
teacher (Tl), parents, community people, P.S.U. students, and/or
graduates of the TTT program. Because of this field experience, the
prnfessor is more able to teach the dynamiecs of instruction, structural
content, learning behaviors, and teacher behaviors both to his TTT
students snd his students when he returns to campus.

The professor is responsible for the various seminars in the after-
noon period which are usually divided into content areas although
occasionally are inter-disciplinary in subject matter. The content
i3 geared to the work the students are involved with in their classroom
teaching. Often the public school teachers are involved in the pre-
paration and instruction for these seminars.

In addition to their individual studi{es and the seminars, the
students are also involved in critiquing sessions. The students work
in teams of three and along with the professor observe, record, and
critique each other's teaching. In these Learning Inventory Critique
sessicns, emphasis is placed on the process of learning of individuals
in such s8kills as drawing inferences, stating questions, developing
concepts, and forming generalizations. Bloom's Taxonomy of Cognitive
and Affective Behaviors is applied in these sessions to analyze the
behavior of the pupils. Additional information on the Learning
Inventory Critique is included at the end of this case profile.

In the classroom, the student progresses as his skills increase.
In the beginning he works on a one-to-one basis with the pupils; then
on a one-to-five basis; and eventually he iec responsible for the whole
clasz. At this time the teacher leaves the classroom and the student
teaches the class unassisted. The rapidity with which the student
movas through these stages is at the disgression of the classroom
teacher and the observers. If sufficient signs of learning are evi-~
dent, the student then handies more responsibility.
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In uddition to his work in the basic framework of the element,
pians have been made for a continuation of the element, to a small
extent, after the graduation of the student. There will probably be
some seminar work involved. Use will be made of the Learning Inventory
voitique for feedback on the effectiveness of the teaching of the TIT
rradunates,

CURRENT OPERATIONAL PROBLEMS AND ISSUES

The element has been essentially smooth running, but there are
a few issues that will soon be dealt with. One issue is that a more
formal advisory board is now necessary. Due to the loose administra-
tive structure as previously described, the advisory function was
served by many people, but now that the element is established, a
more concrete group of advisors is desirable.

Also, there has been some difficulty in the way teachers have
used their students (S,'s). The role is frequently interpreted, not
8s one of a beginning student but as a student teacher. This is due,
10 doubt, to the previous use of students in the classroom and to the
fact that most teachers were trained in the usual teacher-training
program with student teaching as the only off-campus experience. In
addition, due te the fact that some teachers are desperate for help,
the role of the student can sometimes become that of clerical helper
rather than of student teacher.

In addition to these immediate issues there have been a few
questions raised for future discussion: a) Is thirty to thirty-six
education credits the proper amount?, b) Do the TTT students need to
be in the classroom for the presently planned three terms?, and ¢)
Is 1t possible to compress TTT into one year? These, however,
are only questions in their embryonic states and discussion in depth
really hasn't occurred at the present time.

IMPACT AND EVALUATION

Evaluation of the element is being conducted by Teaching Research,
a Division of the Oregon State System of Higher Education. Due to
the fact that the element has been in operation for less than two years,
the data gathered has been process evaluation. These findings are
reported in the evaluation section of Appendix A and in the report of
the Teaching Research evaluators (Appendix C).
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Inger’ A

Dr. Willis reports that it ie still too early in the life of the
project to determine its impact in other than immediate or superficial

ways. Omne very positive indicatiocn of impact, however, is the Portland

State Urniversity and the Portland Public Schools have recently been
awarded a planning grant for a Training Complex from BEPD of the U.S.
Office of Education. Training Complexes are described in B.0O. Smith's
Teachers For The Raal Werld and represent a major new thrust in educa-
tion natisonally.

FUTURE YROJECTIONS OF THE ELEMENT

Two definite changes in the TTT program will occur next year. An
additional academic department will be added to bring the total number
of new students up to about forty-eight. Due to past epxeriences, all
of theee students will be juniors with no seniors allowed under any
circumstances.

The other change is more community in: .lvement. One of the basic
precepts of the TIT program is that if a teacher wants to be a signi-
ficant factor in pupiis' learning, he has to understand those pupils
human beings. Prior to the work in the classroom Sq's and Sp's will
work in the communities to develop a feeling for the lives of their
pupils. Some of this time will be spent at the Albina Center to tutor
those students who didn't fit in the school structure, but want the bene-
fits of a formal education.

The schedule will then be:

1 term community experience,
3 terns classroom experience, and
1 term on-campus study.

Other future projections include a more diversified experience in
the field for students and more full responsibility in the classroom.
Hopefully, tno, students from TTT can go to LaGrande to share the
program with students from Eastern Oregon College. This plan, however,
is still in the verbal stage and has not yet been approved.

SUMMARY AND INTERPRETATION

The TTT program at Portland State University is a program involving
pre~service teachers, professors, and cooperating public school per-
sonnel. The element was mutually designed by Dr. Willis of P.S.U.,
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the Acting Assistant Superintendent of the Portland Public Schools,
and a Teacher Education Specialist from the State Department of
Education. implementation of the element is the mutual responsibility
cf the School of Education at P.S.U., and the Portland Publie Schools.

The elemen: consists of four terms of off-campus work in class-
rooms in disadvantaged schools and a final term o2 the Portland State
University campus.

Students, teachers, and professors all work c¢)osely togetlier and
each student is well guided in his person goalg both in tlLe classr:
and ir his independent studies. For ald in the student's self-under-
standing, the students are closely supervised and learn how to te more
e;jfective through the Learning Inventory Critique conferences. In these
meetings peers and the advising professor critique video-tapes and
audio-tapes of a student's teaching ad discuss means by wnich it can
he impr.red.

Behavioral objectives are still i» the process of being formulated
with the aid of Teaching Research, & Division of the State System of
Higher Education, who has been contracted to evaluate the element.
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APPENDIX A

PSU TTT PROPOSAL FOR 1971-7Z: MNARRATIVE

7. Rationale. The Portland State Unfversity TIT Program is zeroing in on

what teachers can do to make learning relevant for inner-city youth.
"Relevance” haé been talked about so much that it has become a cliche, yet we
belfeve it to be so basic that not much will chanée for youth until teachers
better understand how to base their teaching on the experiences of individual
students. That's what “pelevance" means in our lexicon. Our invesfigations

in inner-city schools over many years revealed elementary and secondary student
struggling to interp.et complex subject matier and to relate it to what they
saw as being of consequencé to them in their lives. From the.teéching behavior
we {nferrcd that teéchers not only were not sure what le<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>